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The new Youth (covering the former Youth for Europe and European Voluntary Service 

programmes). Socrates and Leonardo da Vinci programmes are being launched in 2000 

for a seven­year period. How will the transition be managed? What are the principal 

changes in store, in terms of the content and functioning of these three programmes? 

200 Comenius projects from various European countries met in Santiago 

de Compostela. During these three days they presented their practical achievements to date 

and outlined ideas for future cooperation. Le Magazine reports "live" from the meeting. 

We highlight the Media programme, designed to make the European film and audiovisual 

industry more competitive. Europe makes very good films, but is not so good at selling 

stributing them ­ a weakness that the Media programme is successfully correcting. 

Almost 100 young people set out on a very special Mediterranean voyage 

last summer. Organized under the Youth for Europe programme, it received the backing 

of the World Scout Association, the Council of Europe and the European Commission. 

Le Magazine met up with the young volunteers in Gaza. Palestine, and again in Haifa. Israel. 
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Editorial 

Viviane Reding 

UI 

Who publishes Le Magazine? 
Le Magazine is published by the Education 
and Culture Directorate-General of the European 
Commission. 

Who does what? 
The Director-General of the Education and 
Culture DG is Le Magazine's editor-in-chief. 
Editorial policy is decided by an editorial commit­
tee within the Commission, managed by 
the Education and Culture DCs Coordination 
and information on programmes and actions unit. 

When is it published and in what languages? 
Le Magazine is published twice a year, in June 
and December, in three language versions: 
English, French and German. 

Do you want to receive Le Magazine regularly? 
Le Magazine is available free of charge. 
Request your regular copy from: 
Dominique Marchalant - Education and 
Culture DG library. Fax: +32 2 296 42 59 

Do you want to contribute 
your reactions or ideas? 
We welcome your suggestions and comments. 
Please submit them to the Education and 
Culture DG's Coordination and information unit. 
Fax: +32 2 296 73 58 

Do you want to know more about an article? 
This is easily done. The articles generally give 
the name and fax number of the contact person. 
Please feel free to use them! 

Do you want to consult the Education 
and Culture DCs Internet site? 
The address is: 
http://europa.eu.int/comm/dgs/ education_ 
culture/index_en.htm 

The site contains a lot of useful information 
on the DCs programmes, actions, other 

publications and more. 

A more direct contact? 
You can also contact the 
Education and Culture DG 

I in writ ing: European Commission, 
Education and Culture DG, rue Belliard, 
5-7, B-1049 Brussels 

I by telephone: +32 2 299 11 11 
I by fax: +32 2 296 42 59 
I by e-mail: eac-info@cec.eu.int 

One of the tasks given to the Commission by EU governments is to help raise educational standards - t o "contribute 

to the development of quality educat ion"- through European cooperation. Practically all forms of learning and all 

European countries will be involved in the new education, training and youth programmes being launched this year. 

Yet the question of what constitutes quality, how to measure it and how best to improve it remains contentious. 

Intense debates, accompanied by a succession of policy initiatives, have pitched together professional, political 

and public opinion on this issue in many countries in recent years. Whatever means are devised to assess educational 

performance, teachers and parents in particular know that exam results and qualifications, however important to career 

prospects, are only a narrow indicator of personal development in the broader social and cultural context. 

In recognition of this, education and culture have now been brought together for the first time at the Commission in 

a single department. In both cases, they are broadly defined. Cultural initiatives, to support creativity and safeguard 

the best of Europe's diverse heritage, are extended to sport and the audiovisual sector, including cinema and television. 

EU education and training opportunities include both formal and informal learning, for people of all ages and abilities. 

A denominator common to both fields is the concept of active citizenship, to counter the isolation that comes in the 

wake of rapid social and economic change. 

Whether in culture or sport, education or training, talent and intelligence are the vital raw materials. They cannot 

be increased by Acts of Parliament. Yet they are the inherent advantages which are already most evenly distributed 

across the whole population. The debates on how best to nurture them reflect a fundamental consensus, recently 

expressed as follows by a politician who could have been speaking for many others, past and present: "My main engine 

for improving social problems would be education. I would have high expectations of our children. They should 

be taught not just about work but about cultural diversity, humanity and all the splendours of the nation we live in." 

All our European nations have "splendours" to offer. And European cooperation has proved that it has a great deal 

to offer, both to the quality of education and in making the best of cultural diversity, by widening access to our collective 

reserves of experience, knowledge and talent. In my view, the prospect of more European cooperation in culture and 

education is a tonic, not only a medicine for social or economic problems. 

"You can't fall in love w i th a single currency", Jacques Delors once remarked. Neither was untangl ing all the 

techno-legislative obstacles to create a single European market anyone's idea of fun. Now these foundations are laid, 

making the best of Europe's vast potential for all kinds of education and culture is a different prospect, to which the 

great majority of people can relate in everyday life. It is an exciting, relatively new field of EU cooperation which I very 

much look forward to developing. 

Viviane Reding 
Member of the Commission, responsible for education and culture 
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Education - Training -Youth 

The new programmes 
January 1, 2000 in the case of Leonardo da Vinci (vocational training) and Socrates (education), and just 

a l i t t le later for Youth, wi l l mark the launch of these three major European programmes, this t ime 

for seven years. What are the principal changes, in terms of objectives, content and operation? 

A major conference to launch the new Socrates, Leonardo da Vinci and Youth programmes 
will be held under the Portuguese presidency in Lisbon on 17 and 18 March 2000. 

Socrates, Leonardo da Vinci, Youth 

changes in store 
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b Socrates II 
Duration of Socrates II: from 1 January 2000 to 31 December 2006 
Budget: € 1,850 million for seven years 
Participating countries: 31 in all. The 1 5 European Union Member States, 
the three EFTA/EEA countries (Iceland, Liechtenstein, Norway), the associated Central 
and Eastern European countries (Bulgaria, Estonia, Hungary, Latvia, Lithuania, Poland, 
Czech Republic, Romania, Slovakia, Slovenia), Cyprus, Malta and Turkey. 

Further information 

Atan Smith 

Education and Culture DG 

F + 32 2 299 Ai 50 

Socrates: throughout life 
To understand the practical impact of the new programme it 
is necessary to look at the present situation, what will happen 
in the near future, and how the transition from Socrates I to 
Socrates II will be managed 

By December 1999, an agreement had been reached on the 
future Socrates programme (2000-2006) under the concilia­
tion procedure between the Council and the European Parlia­
ment. This agreement was due to be officially approved by the 
two institutions before the end of the year. This meant, most 
importantly, that the new programme was set to enter into 
force as scheduled on 1 January 2000. 

However, because the decision did not come earlier, it was 
not possible officially to agree the documents for implement­
ing Socrates II in 1999. Arrangements therefore had to be 
made for a two-stage transition, in 2000 and 2001. The gen­
eral principle is as follows: in 2000 all the Socrates II actions 
which existed under Socrates I will be managed in the same 
way as during the first phase of the programme. Totally new 
actions will nevertheless come into force in this first year. 
Then, in 2001, the various Socrates reforms will be applied in 
full, including the integration of part of Lingua into Come-
nius and the decentralization of teacher exchanges under 
Erasmus (see below). 

The set of Guidelines for Applicants for the year 2000 is ready. 
This sets out the procedures for the immediate future and the 
deadlines for the various calls for proposals1. Two key dates 
should be noted: 1 March 2000 and 15 November 2000. The 
Guidelines for 2001, covering Socrates II in its entirety, should 
be available by spring 2000. 

New architecture 
Socrates II brings many significant changes, which also 

affect the structure of the programme. In the past, the univer­
sities (Erasmus) dominated, receiving 55% of the total budget, 
while the schools (Comenius) received the smallest share of 
¡ust 10%. 

In future, the first three actions will be defined in terms of 
the various stages in the process of lifelong learning. Come­
nius, action 1, is strengthened and will receive 27% of the 
budget. Erasmus, action 2, is to get "no more" than 5 1 % of 
the total. Grundtvig, action 3, relating to adult education and 
other educational pathways, will receive 7% -three times the 
budget under the previous Socrates. 

Strong emphasis is placed on a number of priority themes, 
irrespective of the particular action. These include the fight 
against racism, equal opportunities for women and men and 
the in tegrat ion of disabled people . Generally speaking, 
Socrates II provides more systematic support to people in diffi­
culties. There is also more stress placed on the social dimen­
sion in education. Another across-the-board priority is learn­
ing in an intercultural context. 

Comenius gains in importance 
The changes affect each action. Action 1, Comenius (from 
pre-school to secondary education), sees some radical reforms. 
Perhaps most importantly, Comenius will incorporate the for­
mer Lingua chapter, concerned with school partnerships and 
the training of teachers and supervisory staff. Also, school 
partnerships based on a particular educational theme will per­
mit the mobility -albeit limited- of pupils, which was not the 
case before. New types of school development projects are 
also to be introduced. These are aimed at individual schools 
which will be invited to enter into European partnerships as 
a means of exchanging ideas and good practice on key 
questions concerning their management, strategy and general 
organization. This new dynamic should promote a better 
quality of education. 

Comenius also brings new impetus to the drive to involve 
all players in the educational community. As part of this 
approach, par tnerships between schools and their local 
community are also to be encouraged. 

Erasmus: new rules of play 
Action 2, Erasmus, sees relatively few changes. There was, 

in fact, already a marked shift of direction in year three of 
Socrates I, with the introduction of "institutional contracts". 
Under Socrates II, it is principally the management method 
which is set to change. Teacher mobility management will 
now be decentralized. The thematic networks are included in 
the institutional contracts. Also, the allocation of funding 
to Member States will in future be based on the number of 
students leaving university with a degree, rather than simply 
on the total number of students registered. 

Grundtvig: a broad vision 
Action 3, Grundtvig, is a major new element in Socrates II. 

Not only is funding increased, but the concept of adult educa­
tion is now extended to other educational pathways, includ­
ing self-teaching. There will be three principal strands to 
Grundtvig: adult education proper, whether provided in a for­
mal or informal setting; the issue of second chance schools; 
and the validation of skills acquired in different fields and at 
different places. 

There will be a move towards greater decentralization, 
with projects managed directly by the national agencies. This 
will apply to the mobility of trainers, visits and exchanges of 
experience through joint seminars, and low-key cooperation 
initiatives between establishments in the field. 

As under Comenius, support will be given to the creation 
of European networks. These will be made up of experts, offi­
cials in a given sector, or participants in European projects 
who want to remain in contact. These networks will help 
ensure that information is widely circulated and that innova­
tive experiences are shared. 

Lingua and Minerva: better targeted 
Lingua, action 4, is completely remodelled -the school com­
ponent now fully included under Comenius . Lingua has 
a twofold mission: horizontally to coordinate language matters 
within the various Socrates act ions; and to concent ra te 
as a specific action on sensitive issues relating to the learning 
of European languages. The new Lingua action will focus on 
two main areas. First, it will increase awareness of language 
learning and the networking of resource centres ( a new activity). 
Secondly, it will provide support, through European coopera­
tion, for the development of language learning tools: the job 
of action D under the former Lingua programme. 

Minerva, action 5, is also a horizontal programme. This is 
concerned with the new information and communication 
technologies (ICTs), endeavouring to open up a field for 
experimentation and innovation while at the same time taking 
into account educational needs. Unlike the generally small 
ICT projects under Comenius , Erasmus and Grundtvig , 
Minerva concentrates on large-scale initiatives. Another 
difference is that, under Minerva, the ICT element must be 
central to the project. 

Flexibility, integration and information 
Action 6 -observation and innovation- introduces the new 
element of " innovat ive init iat ives". These aim to adapt 
Socrates to the new needs arising in the field, responding to 
topical questions. For this reason it is important for the pro­
gramme to remain flexible throughout its seven years. 

Action 7 -joint actions- is also new. This will make it possible 
to develop integrated projects covering the three programmes: 
Youth, Socrates (education), and Leonardo da Vinci (educa­
tional training). 

Finally, action 8 -accompanying measures- supports a range 
of activities in various fields. It brings a number of new 
emphases. Particular priority is given, for example, to dissemi­
nating the results of Socrates and supporting European associ­
ations working in the field of education as well as the Socrates 
national agencies. 

1 See "In brief" on page 13. 
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fr Leonardo da Vinci II 

On 1 January 2000, Leonardo da Vinci II entered into force for a period of seven years. 
What will be the principal changes? We take a close look at the new Community programme for vocational training. 

Slightly in advance of the initial timetable, and thanks to the 
combined efforts of the German presidency of the Council and 
the European Parliament, the Leonardo da Vinci II programme 
was formally approved by the Council of Ministers on 26 April 
1999. The decision entered into force on 11 June, following 
its publication in the Officiai Journal of the European Commu­
nities.' Leonardo da Vinci II was therefore on track for opera­
tional start-up on 1 January 2000, with a first call for proposals 
in mid-January. What are its objectives and methods? How will 
it operate? What are the principal changes to expect? 

The transition can perhaps best be described as "change in 
c o n t i n u i t y " . The basic a ims r ema in t h e same, name ly 
to deve lop a European e d u c a t i o n and t r a in ing area in 
response to the challenge of growth and competitiveness and 
to keep ahead of technological and industrial changes. Like its 
predecessor, Leonardo da Vinci II also seeks to promote the 
development of skills and abilities in order to increase oppor­
tunities for participation in working life and thus combat 
unemployment in the European Union. The programme will 
con t inue to support t ransnat ional projects with the aim 
of encouraging the development of new teaching aids, new 
methods for acquiring skills, and the exchange and transfer of 
good practice and innovation in the field of training. The pillars 
of the edifice will hardly move, certainly -bu t the changes are 
more than cosmetic. They will impact at every level. 

Some changes are immediately evident. First, the duration. 
Leonardo da Vinci I ran for five years. Phase II will run for 
seven: from 1 January 2000 to 31 December 2006. Next, the 
budget. This is up from € 730 million for the previous period 
to € 1.15 billion for t he second per iod. This represents 
an increase of close to 12%. 

In 1995 there were 18 participating countries, and in 1999 
there were 29. In 2000 there will probably be 31: the 15 Member 
States, the three EEA/EFTA countries, the Central and Eastern 
European countries (CKECs) preparing to join, and Malta, 
Cyprus and Turkey. 

The key words are concen t ra t ion and s implif icat ion. 
The 19 objectives of Leonardo da Vinci I are reduced to just 
three. The means of action - t h a t is, the measures or types 
of projects supported- now number five rather than the pre­
vious 23 (see next page). 

Decentralization, simplification 
Another significant change is in the di rect ion of greater 
decentralization. Under Leonardo da Vinci II the tendency is 
to delegate more management responsibility to the Member 
States and other participating countries, meaning increased 
responsibilities for the national agencies. An estimated 75% of 
funds will now be managed at national level. Proposals will be 
selected under one of three types of evaluation procedure: 

Procedure A is totally decentralized. This means that each 
Member State and participating country is allocated a global 
budget. Proposals will be addressed directly to the national 
agencies which will decide which projects to select, in agree­
ment with the national authorities. This procedure will apply 
to all mobility actions. 

Procedure 15 is a mixed procedure consisting of two stages: 
the presentation of pre-proposals and of final proposals. In both 
cases the proposals will be submitted to the national agencies. 
The first stage in the selection process is at national level, the 
second involving a dual national and Community assessment, 
with the Commission deciding on the final list of selected pro­
posals after consulting the programme committee. Nevertheless, 
the national agencies will be responsible for concluding con­
tracts and ensuring project follow-up. This procedure applies 
to pilot projects (except for thematic actions), projects to promote 
language skills and transnational networks. 

Procedure C is centralized and also includes two stages. 
Pre-proposals, then proposals, are transmitted to the Commission 
for evaluation. The list of selected proposals is drawn up after 
hearing the opinion of the programme committee. But the 
actual contracts are signed with the Commission. This proce­
dure applies to reference materials, thematic actions, joint 
actions and projects submitted by European organizations. 

Submitting proposals will also be easier. Under Leonardo 
da Vinci 1, calls for proposals were made annually, setting out 
the priorities, timetable and conditions of acceptance. This 
m e a n s t h a t t h e f ramework c h a n g e d every 12 m o n t h s . 
Leonardo da Vinci II brings greater stability. There will be just 
three calls for proposals. The first, in January 2000, will be valid 
for three years. The next two will be in 2002 and 2004, each 
valid for two years. Proposals can nevertheless be submitted 
every year in line with the deadlines set by the calls. 

New emphases 
There are also new emphases in the content of Leonardo da 
Vinci. All the measures, and in particular the pilot projects, 
strongly encourage the use of information and communica­
tion technologies. Whereas Leonardo da Vinci 1 made a dis­
tinction between initial and continuing training, the second 
phase of the programme focuses more on lifelong training. 
Like the previous programme, Leonardo da Vinci II pays par­
ticular a t tent ion to the underprivileged and the principle 
of equal opportunities. However, this time there is explicit 
mention of disabled people, with specific devices which can 
be promoted in order to increase their participation in place­
ments or exchanges. Another innovation is the special support 
to thematic actions, in other words a limited number of pilot 
projects on subjects of particular interest at Community level. 
These could include, for example, the development of new 
methods to promote transparency (new forms of certification 
or accreditation of skills acquired during vocational training) 
or the development of European orientat ion and training 
devices in the field of services to companies. 

Finally, there will be support for joint actions with other 
Community programmes, in particular Socrates II and Youth, 
or other programmes which relate to vocational training, such 
as t h e E u r o p e a n Social Fund or t h e Fifth F ramework 
Programme for Research and Technological Development. 

1 Council Decision EC/382/99 of 26 April 1999 

(Ol L 1 46, of 11 |une 1999, page 33) 

Further information 

Margarida Gameiro - Education and Culture DG - F + 32 2 295 78 30 

http://europa.eu.int/comm/education/leonardo.html 
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b Youth Further information 

Pierre Mairesse 

Education and Culture DG 

F + 32 2 296 73 58 

Youth becomes a genuinely integrated programme, bringing together the former Youth for Europe 
and European Voluntary Service programmes. The other major change is its increased flexibility, 
in terms of content and financing of the projects selected. 

The three objectives 
• To improve the skills and competences of people, especially 

young people, in initial vocational training, in particular 
through work-linked training. 

• To improve the quality of, and access to, continuing vocational 
training and the life-long acquisition of skills and competences 

• To promote and reinforce the contribution of vocational training 
to the process of innovation, with a view to improving 
competitiveness and entrepreneurship 

The five types of 
Community measures 
1 Mobility 
• transnational placements 
• transnational exchanges 
• study visits. 

2 Pilot projects 
These can apply to: 

• the development and/or dissemination of innovation 
in the field of vocational training 

• improving the quality of vocational training 
• the development of new methods of vocational training 

and vocational orientation in the context of lifelong learning. 

Thematic actions 
Pilot projects on themes of particular interest 
at Community level. 

3 Language skills 
Support for projects to promote language and cultural skills 
in the context of vocational training. 

4 Transnational networks 
Support for European networks of Community 
competence aimed at: 

• bringing together, synthesising and developing European 
competences and innovative approaches 

• disseminating network and project products and results 
throughout the Union. 

5 Reference materials 
• To compile comparative data on vocational training systems 
• To carry out surveys and analyses, observe and disseminate 

good practices. 

Compared to Leonardo da Vinci (vocational training) 
and Socrates (education), the launch of Youth has been 
slightly delayed. As the conciliation procedure between 
the Council and European Parliament only finally got 
under way at the beginning of January, the programme 
will not be officially adopted until April 2000. Fortu­
nately, project users and promoters will no t suffer 
as a result. During the t rans i t ional period (January 
to April 2000), the submission of projects for youth 
exchanges will cont inue to apply. So all is set to run 
s m o o t h l y . The o t h e r d e a d l i n e s c o m e after t h e 
programme's formal adoption and thus within a normal 
framework. 

The new Youth programme does not signify a radical 
break with the previous Youth for Europe and European 
Voluntary Service programmes, but it does bring a num­
ber of major developments. It should be remembered 
that Youth for Europe itself underwent a number of 
changes during its three first phases in order to adapt to 
political requirements and practical considerations. In 
many respects it also broke new ground compared to the 
other programmes of the former DG XXII: it was, for 
example, very early in decentralizing most of its actions. 

A common thread 
Beginning in 2000, the principal innovat ion will lie 
in the fact that Youth will incorporate -wi th in an inte­
grated framework- Youth for Europe and European Vol­
untary Service, two programmes that were previously 
separate despite sharing the same spirit. Youth will oper­
ate as a coherent whole, with a common thread leading 
in a logical fashion from one action to another. Let us 
take a concrete example. A young person participates in 
an exchange scheme offering a first contact with Europe, 
in the field of intercultural learning. At a later point this 
may encourage him or her to participate in European 
Voluntary Service. Following this, he or she may launch 
an original initiative under Future Capital by setting 
up a non-profit association, for example. This youth 
association will then have the option of benefiting from 
Commission support in order to cooperate with other 
youth organizations of the same kind in Europe. 

A second change lies in the degree of flexibility 
injected into the new Youth programme. This new flexibil­
ity initially concerns project content, which will in future 
be selected on the basis of criteria that are more qualitative 
than formal. Previously, for example, cultural festivals and 
sports meetings were excluded from the projects eligible 
under Youth for Europe. Youth, on the other hand, can be 
open to culture and sport provided the activities in these 
fields include informal educational aspects. 

The same flexibility is found in the funding of pro­
jects. There will be more lump-sum funding which 
makes life much easier for project promoters. In the 

past, promoters were entitled to a percentage of the sum 
requested, but this varied according to the finance avail­
able. In future, project managers will know in advance 
the sums they can legitimately receive under the pro­
gramme. This will be of considerable benefit to them. 

Opening up 
Youth consists of five distinct actions. 

Action 1 -You th for E u r o p e - covers all mobil i ty 
actions based on transnational partnerships between 
groups of young people. The new feature is that young 
people from third countries (Mediterranean Basin, Latin 
America, Africa, for example) can now also take part in the 
exchanges. Under Youth for Europe, cooperation with 
non-member countries was the subject of independent 
action. Under Youth, it is included in a number of actions. 

Action 2 is European Voluntary Service. There are 
a number of changes here. First of all, the associated coun­
tries will be included for the first time. As to non-member 
states, the rule of reciprocity will now prevail. This means 
that young people from these countries (in Latin America 
or the Mediterranean Basin, for example) can also spend 
a period of voluntary service in the European Union. This 
will bring a very significant increase in the number 
of countries participating in this area of Youth. 

Action 3 relates to O p p o r t u n i t y for Youth. This 
chapter includes the former youth initiatives under 
Youth for Europe together with the European Voluntary 
Service projects, formerly known as Future Capital, 
under which a volunteer can extend his or her experience 
by participating in a creative project. 

Informing more widely 
Action 4 - joint actions - permits support for integrated 
projects including youth, vocational training or edu­
cation, as under the Socrates and Leonardo da Vinci 
programmes. As different start-up dates and procedures 
apply to the three programmes, these joint act ions 
will only begin in 2001, when the programmes have 
been fully synchronized. 

Action 5 -accompanying measures- is another inno­
vation. This covers everything relating to cooperation 
in t h e field of y o u t h be tween organiza t ions , local 
authorities, and national authorities. It also includes 
matters relating to education and training for young 
people, in which it will have a twofold aim. The action 
will ensure a wider dissemination of European informa­
tion, including at local level, and extend this to include 
advisory activities for young people -for example on 
how to set up a project. Finally, this fifth action also has 
a training role. Formerly limited to the training of youth 
workers, it now extends to all those active in the field 
of youth, including also European project managers, 
advisers, and so on. I 
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A conference on school partnerships under the Comenius and Lingua chapters of the Socrates programme, held at Santiago de Compostela in Spain from 23 to 25 September 
on the initiative of the Galicia Xunta and with the support of the European Commission, brought together 400 teachers and pupils from 22 countries representing 
200 projects. It provided a f i t t ing way to mark the end of the first phase of the Socrates programme. 
The location was highly symbolic. Was not the Way of St James, taken by millions of pilgrims over the centuries, the Old World's first genuinely European route? 

In her message to p a r t i c i p a n t s , Commiss ioner Viviane 
Reding expressed her pleasure at seeing school pupils present. 
She also welcomed the coming together of the Comenius and 
Lingua programmes for the occasion, in itself an indication 
of the Commission's new priorities. 

Marja Karjalainen, head of unit at the Commiss ion ' s 
Education and Cul tu re 1X1, made an initial assessment 
of European school cooperation under Socrates, reporting that 
almost 12,000 schools participated in Comenius and Lingua 
activities during 1998, a third of them primary schools. She 
also highlighted some of the particular strengths of the new 
Socrates II programme. 

Throughout these three days, teachers and pupils alike 
presented their project results and outlined their ideas for 
future cooperat ion. In addit ion to the various workshops 
and plenary sessions, an exhibition of projects was on display. 

The following are just a few examples of initiatives for 
a "school open to the world" - the theme of the conference. 

Luxembourg-Romania: culture shock 
Alain Carion teaches French at the Fieldgen technical school 
¡n Luxembourg. In March 1999, Alain and his commerce and 
management class (21 pupils out of a total of 23) spent two 

weeks in Romania, at the Mihail Sadoveanu general secondary 
school in Bucharest. The object of this Lingua exchange action 
was to make a comparative analysis of advertising media. 

Alain Carion had specifically sought a partner in a poorer 
eastern European country: hence Romania. But it was a choice 
which caused considerable controversy at his own school, 
with some of his colleagues taking a rather patronizing view 
of Romania. His pupils were also far from enthusiastic about 
travelling to this distant country. 

Yet once they were there, the chemistry worked and minds 
opened. "We really felt a sense of solidarity," explains Nadia, 
one of the pupils on the Romanian trip. A particularly positive 
result of the stay in Bucharest was that new relationships 
started to form within the class between pupils of Luxembourg 
origin and those of Portuguese extraction. Previously, the 
two groups had largely kept to themselves. 

In the Romanian capital, the Luxembourgers were struck by 
the warm welcome extended by their host families. Some had 
redecorated their homes for the occasion, while others slept on 
the sofa, giving up their beds for the visiting pupils. The second 
strong impression was of the stark conditions at the partner 
school. "The school buildings are old and dilapidated. There 
is a shortage of everything, particularly school textbooks." 

The experience produced genuine culture shock. Nadia admits 
that she no longer sees Luxembourg in quite the same way. 
"I now realize just how fortunate we are." Alain Carion also 
believes there are lessons the Luxembourgers can learn from 
the Romanians. "We tend to think that unless a school has 
30 computers, it is impossible to do anything." The Romanians 
show that teaching is not just a matter of technology. "In day-
to-day life they find pleasure in simple things. In Romania, 
people still take the time to stop and say hello in the street." 

Norway: at the school of citizenship 
How can people live together peacefully in increasingly multi­
cultural societies? Above all, what are the skills and abilities 
that schools can offer young people to enable them to exer­
cise their citizenship in this respect? These are the questions 
at the heart of the Comenius project running from August 
1996 to March 2000, with the support of secondary schools 
in Belgium, Ireland and Norway. In Norway, the partner is the 
secondary school in Tamberg, a town of 25,000 inhabitants 
to the north of Oslo. Ivar Brandt, a teacher at the school, 
explains how the initiative was born during an English lesson, 
a course which under the Norwegian curriculum also covers 
socio-political subjects. 
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Together with the Belgian and Irish partners, the idea was 

to use the technique of conflict resolution as a teaching aid. 

Mock sessions of the European Parliament, attended by 16 to 

19­year­old pupils from the three schools, were held consecu­

tively in Belgium, Ireland and Norway. The Tamberg session 

took place in the spring of 1999. Six specialist committees 

were set up for the occasion, on such sensitive issues as the 

environment, the protection of minority cultures, education 

and the media. Within each of these groups, pupils made 

precise proposals which were t h e n submi t ted to general 

debate. They had to try to reach the widest possible consensus 

between sometimes divergent points of view, before holding 

a final vote on resolutions in the plenary session. 

Simen, aged 18, chaired the parliamentary sessions in Tam­

berg: "I was not to give my personal opinion," he explains, 

"because my job was above all to take account of everyone 

else's views." A number of subjects sparked a lively debate. 

In one session, for example, the students considered what 

to do in political negotiations, such as those taking place in the 

Northern Ireland conflict, if one of the parties resorted to vio­

lence. Some pupils felt the party should be excluded from the 

talks; others did not. Finally, a delicate balance was found. The 

organization which used violence should be allowed to remain 

at the negotiating table, but its weight would be reduced. 

Ivar Brandt believes that this parliamentary experience 

produced some very positive results; so much so that Tamberg 

has decided to apply this teaching method outside the English 

class with its socio­political content, to other school subjects. 

Spain: in the footsteps of Islam 

In the various European countries, and the major cities in 

particular, the school population is an increasingly mixed 

group. Among pupils of immigrant origin, many are North 

African with their roots in Muslim culture. These differences 

are giving rise to growing tensions and, sadly, to increased 

examples of racism. The majority of cases arise from igno­

rance. When one makes an effort to get to know another 

person, the reasons for hatred disappear. 

This was the thinking behind a Comenius project under­

taken by a secondary school in Fuenlebrada, a commuter 

town just outside Madrid, in par tnership with the towns 

of Lecce and Ravenna in Italy, and Champigny in the Paris 

suburbs. These schools wanted to highlight the significance 

of Islam in relation to literature, history, the arts, sciences and 

geography. Given such strong influences, it was important for 

this educational initiative to cut across subjects and to involve 

as many teachers as possible within each school. 

As an initial step, the pupils in France, Italy and Spain pro­

duced a video and CD to introduce themselves to each other. 

At Fuenlebrada, the video adopted a humorous approach which 

featured a number of striking images. Pupils were reminded, 

for example , tha t 1.7 mil l ion Spaniards have emigra ted 

to foreign countries whereas Spain itself is home to around 

600,000 immigrants ­ quite a modest total by all accounts. 

The three countries also broached the controversial subject 

of wearing veils in school. There was no condemnation, but 

rather an attempt to understand the situation. The pupils met 

young Muslim girls who explained what wearing the veil 

meant to them. Yet understanding does not amount to a justifi­

cation of all attitudes. That would be a violation of the nales 

which form the basis of the Universal Declaration of Human 

Rights. In this connection, pupils at the Fuenlebrada school 

worked together with an NGO in organizing a photo exhibition 

denouncing the treatment of Afghan women by the Taliban. 

Belgium: f rom past to present 

Unlike some other major European cities, the centre of the 

Belgian capital is home to a disadvantaged population, while 

the better­off inhabitants opt to reside in the greener suburbs. 

Located right in the heart of Brussels, the Gatti de Gamond 

school reflects this situation. Its pupils generally come from 

modest backgrounds. André Lecocq teaches geography at the 

school, at the same time seeking to instil an appreciation of 

culture in his 4th year pupils in technical education studying 

for a tourism diploma. Oddly enough these pupils, many 

of whom will become tourist guides or be employed in travel 

agencies, know little about t he city they live in . André 

believes it is important for them to know more about the 

history and architectural wealth of their own neighbourhoods. 

By rediscovering one's roots, one can discover at the same time 

a sense of pride which can be put to use in the present. 

This was why Gatti de Gamond decided to participate in 

a Comenius project to highlight the art nouveau movement 

which, in the 19th century, represented an alternative to 

traditional architectural th inking. This action was carried 

out in cooperation with schools in Nancy (France), Barcelona 

(Spain), Vienna (Austria) and Darmstadt (Germany). Each 

of the schools produced different projects on the subject 

which they then exchanged through the European network. 

Comenius has not to date financed student mobility. But 

André Lecocq believes that "direct contacts have a much more 

dynamic educational effect t han simply sending e­mails". 

Gatti de Gamond therefore decided to self­finance a visit by 

its own students to Nancy, with a return visit by a delegation 

from the hotel and cater ing school in t he French town . 

But arranging foreign travel for classes of pupils when most 

of them come from underprivileged backgrounds is a particu­

larly difficult undertaking. So the Belgian teacher proposed 

that , with phase II of Comenius , the Commission should 

encourage "positive discrimination" in its financing mecha­

nisms and thereby allow the least favoured schools to benefit 

from mobility just as much as others. 

Personal testimonies 

Diego. 17
 SPAIN 

Diego attends the Rosalia de Castro secondary school 

in the town of Maja Da Honda, near Madrid. He participated 

in a project designed to compare Spanish lifestyles, both inside 

and outside school, with those in Slovakia and Ireland. What 

did he learn from the experience? "Unlike what I originally 

thought, I realized that all young people, whether in Spain, 

Ireland or Slovakia, think in very similar ways." Diego has 

devised his own slogan to sum up his view: "The (European) 

Union makes us strong." 

Klara, 15 CZECH REPUBLIC 

As part of her school project ­ a comparative study of Belgian 

and Czech architecture ­ Klara and her classmates received 

basic teaching in Dutch. But she nevertheless prefers to express 

herself in English. She found the project very rewarding. 

"We met new people and learned about other cultures. The 

project was hard work, but I liked it a lot because there were 

also many very good times. If I could take part in another 

project of this kind, I would not hesitate for a moment." 

Jean­Marie Declercq BELGIAN TEACHER 

How to explain to children the mysteries of electricity? With 

the help of Comenius, Jean­Marie Declercq, a teacher in the 

Liège region (in eastern Belgium), was able to develop teaching 

packs in association with primary schools in Sweden, Italy 

and Spain. The project proved so successful that even infant 

school teachers wanted to use his materials, which had not 

been initially planned. Several of them even attended the 

international meetings. "People who are at ease in front 

of children are generally more reticent when it comes to 

addressing adults. It was great to see how, when abroad, 

they learned to express themselves in public in a clear 

and relaxed manner." I 

Le Magazine I #12 I 1999 



Access and exchange 
Further information 

Educational 
use of 
the Internet 

Corinne Hermant ­ Education and Culture DG ­ F +32 2 299 63 21 

Internet access has grown rapidly since 1995. Sites are being set up in different countries to give 

teachers access to databases, reference texts, teaching materials or educational software.
1 

A mass of information of variable quality is becoming available. Associations of teachers from 

different disciplines, educational documentation centres, museums and universities are all 

contributing to this heterogeneous supply. 

When it comes to exchange, the Internet should open up new 

dialogues between teachers and students, or with educational 

partners outside the teaching system. Videoconferencing tech­

niques, for example, allow students to "attend" a conference 

given in another European country by an expert of interna­

tional renown.­ they can then correspond with the expert 

or other students via the Internet. E­mail correspondence is 

developing at every level, with a pooling of resources and sharing 

of knowledge for the benefit of pupils and teachers alike. 

Projects launched under Socrates since 1995, especially 

a round the ODL ! and Netdl^ys act ions , already provide 

a quantity of evidence for evaluating these complex develop­

ments ­ a s p e c t s of which are set ou t briefly below. The 

Minerva action, under the new Socrates programme, will 

continue this analysis, focusing in particular on examining 

and understanding teaching methods linked to Internet use. 

The pitfalls... 

Given the number of " innovat ive" projects, it seems that 

many such experiments are considered to be of marginal 

importance by the heads or directors of the establishments 

involved. This tnarginalization is sometimes linked to the 

anecdotal character of the applications: they are relevant in 

a given context but represent no more than a specific compo­

nent. The critical mass is not attained. In other cases the 

applicat ion produced lies outside the curr iculum, which 

impedes any general application. 

Furthermore, experience reveals practical difficulties in surfing 

the Net. Virtual movement around large volumes of texts 

requires a number of skills which are essential to mastering 

the tools: command of the mother tongue, and sometimes 

a foreign language also, as well as of the technical environ­

ment. It must also be possible to memorize essential informa­

tion in the course of a largely random route in order to be 

able to return to it when required. These are all prerequisites 

fora successful information search. 

Lack of experience in group electronic communica t ion 

damages the most promising applications; face­to­face contact 

is too often forgotten, despite the fact that it is sometimes the 

essential complement to electronic exchanges or media. Too 

much focus on the equipment sometimes causes other essential 

elements to be forgotten, such as the importance of human 

support, the increased workload for the teacher, or long­term 

technical developments. 

...and how to avoid them 

To avoid these pitfalls it is important to look at the full 

range of questions raised by changes in the education system 

rather than technology alone. For example, the new links 

being forged between schools and local partners, as a result 

of action by teachers, parents, school heads and business 

managers, must be taken into account. And related teaching 

methods have to be understood. The objectives of education 

should be considered afresh, and whether they are in line 

with the proposed innovations or not. Motivation is essential. 

Based on subjects which inspire the pupils, projects can, for 

example, reach into different disciplines and offer virtual 

environments which combine information and communica­

t ion . An example? At t he risk of being judged Utopian 

or poetic, one expert in the field suggests that a theme such 

as love can provide a way of approaching a number of disci­

plines: philosophy, biology, literature, etc. More prosaically, 

the town is a possible area for learning, the meeting point for 

a number of subjects. Other examples could be the euro 

or European citizenship. 

The new Minerva action makes up part of this global 

perspective, in which technology becomes one of the elements 

in a m u c h wider sys tem where e d u c a t i o n a l , e c o n o m i c 

and organizational aspects must all be taken into account. 

This will provide a base for the possible wider application 

of the most constructive innovations. ■ 

1 See the LUN project (European Schoolnet) aimed at pooling 

the efforts of 19 ministries of education for this purpose: 

ht tp: / /www.eun.org, and the article in Le Magazine 10, page 12 
2 See the Humanities project, financed under Socrates ­ ODL, from 

1995 to 1998, which brought together 26 European universities: 

http://vvww.dipoli.hut.fi/org/hiimanities 

■* ODL (Open and Distance Learning) action: the first results can be 

found at: http://eiiropa.eii.int/coiiini/cducntion/socrates/niinerva/ 

india.htm 
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