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editorial 

Information technology: 
devil or saviour? 

Note from the editor 

This issue of Le Magazine does not 
have a news section or a special fea­
ture - a "dossier" - on a particular 
topic. Instead we have restructured 
the contents into five main sections, 
covering European policies and pro­
grammes in education, t ra in ing, 
youth, cooperation with non-EU 
countries, and research and technol­
ogy development. Their common 
denominator is investing in intelli­
gence, in the human resources that 
are the basis for future economic and 
social development in Europe. 

Education and training are increas­
ingly in the news. While strong feelings 
accompany national debates on these 
issues, the quieter process of discussion 
and cooperation at European level sel­
dom makes headlines. Le Magazine 
aims to reflect this process. We begin 
with the European Commission's White 
Paper on teaching and learning, fol­
lowed by an overview of the current 
European Year of Lifelong Learning. 

We are in the midst of a new industrial revolution: that 
of information technology. We are entering into what 
has been called the information society and we can fairly 
confidently predict that the content and organisation of 
work - and our very way of life - are set to undergo pro­
found changes. Through education we must equip 
Europe to adapt to these changes. 

There are two extremist views of technology to be 
avoided: it is neither an ogre nor a god. 

Multimedia, for instance, is not a magic wand. It can 
help to revitalise education or act as a teaching aid but, 
however useful, it is only an instrument. Like any new 
means of expression it provokes debates, but these 
should not be turned into theological quarrels. We must 
make use of new technologies, not idealise them; nor 
should we underestimate them. 

We should use them, first, because of the very real 
educational opportunities they offer. Second, because we 
need to prepare young people for a world in which tech­
nology will become increasingly important. Finally, we 
should recognise that these new technological tools are 
particularly suited to certain sectors of the population, 
especially young people from the most disadvantaged 
backgrounds. These young people often have no interest 
in books and literature but they revel in the world of 
images. This is a key issue of equal opportunities. 

Still less is multimedia a teaching machine. However 
much interaction they allow, the new technologies will 
never replace the relationship between pupil and 
teacher, which has proved the best form of interactivity 
ever since the time of Socrates. 

Multimedia does not dispense with the need for hard 
work, but it introduces new developments for both 
teachers and pupils. 

Teacher training is vital to the successful introduction 
of multimedia into schools, and we cannot expect teach­
ers to cope with new technology unprepared. Once again, 
intangible investment - teacher training - is as important 
as capital investment in computers and software. 

Finally, the question of content is, of course, of prime 
importance. This is an area in which Europe is lagging 
behind, especially compared to the United States. 

It is with this problem in mind that my colleague 
Martin Bangemann, who is responsible for industry at 
the Commission, and I created a working group, a 'task 
force' in Brussels parlance, specialising in multimedia 
educational software. 

This group brings together researchers, manufacturers 
and users. Its first task was to assess the situation, an 
exercise which, among other points, has clearly borne 
out the crucial importance of providing training for 
teachers in the use of new forms of technology. 

On the basis of this assessment, the task force has 
been looking into means of supporting the design and 
production of multimedia packages, again on the basis 
of cooperation between all the parties concerned. Teach­
ers play an essential role in this respect, helping to create 
products that genuinely meet our educational needs. 

This issue is as much cultural as industrial. Not only 
must Europe defend its interests, it also has an identity 
to preserve. By pooling our efforts we can meet the chal­
lenge of globalisation, which not only affects capital and 
goods but could lead to a standardisation of ideas and 
cultures to the detriment of the wealth and diversity 
of our languages and civilisations. "Europe is a cultural 
ideal which should be promoted," in the words of 
French historian Fernand Braudel. That is the real issue. 

Edith Cresson 
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education and training 
Arguments tor a learning society 

Opportunit ies for everyone to gain access to informat ion and knowledge have increased. At the same t ime, 

new skills and work ing methods are needed. The forces of change lead to uncer ta in ty and, for some, 

to situations of great diff iculty. Increasingly, the posit ion of each individual in society wi l l be determined 

by the knowledge that he or she has been able to acquire. The society of the future wil l therefore be one 

that Invests in intell igence, based on education and learning, in which individuals can bui ld up their own 

personal educational profiles; In other words, a learning society. 

In this context the Commission has drawn up a White 
Paper on the initiative of Edith Cresson, Commissioner for 
research, education and training, and Padraig Flynn, Com­
missioner for employment and social affairs, in cooperation 
with Martin Bangemann, Commissioner for industry, 
telecommunicat ions and information technology. The 
White Paper is intended to serve as a document for analysis, 
reflection and debate. Its main themes are: 

Three dr iv ing forces of change 
First, the White Paper analyses the changes taking place in 
our societies, in particular three driving forces of change: 
• The information society is transforming the nature of 

work and the organisation of production, forcing every­
one to adapt not only to new technical tools but also to 
drastic changes in working conditions.' 

• Globalisation is radically changing the picture of job cre­
ation. Having previously been limited to trade and 
exchanges in goods, technology and finance, globalisa­
tion is now blurring the dividing lines between job mar­
kets. This makes it essential to raise the general level of 
qualifications, to prevent widening social division or a 
deeper sense of general insecurity. 

• Science and technology are increasingly being devel­
oped and applied to production methods. The increas­
ingly sophisticated products that have resulted from this 
have given rise to a paradox: despite its generally benefi­
cial effects, scientific and technical progress is seen as a 
threat to society. 

Innovative responses 
How can we eliminate the anticipated harmful consequences 
of these three forces of change? The White Paper proposes 
three types of response. 
• The first course of action is a re-evaluation of general 

culture. In a society where the individual will have to 
understand complex situations, there is a risk of a gap 
opening up between "those who can and those who 
can't". The fundamental role of a school is to increase its 
pupils' ability to grasp the significance of things, to under­
stand and to create. This is also the most important way 
of adapting to changes in the economy or workplace. 

• The second course consists of developing work skills. 
How can education and training enable the European 
countries to create long-term jobs in numbers comparable 
to those destroyed by new technology? 
Most people follow the conventional route to qualifica­
tions via traditional exams. Without questioning this as 
such, the White Paper proposes linking it to a more open 
and flexible approach. The information society does not 
just change the way a business works, it also opens up new 
horizons for education and training. This increased flexi­
bility in acquiring knowledge provides an opportunity to 
consider new ways of recognising skills, whether these 
have been acquired by studying for a qualification or 
through another route. 

Courses of act ion 
t h e learning society will not be created by decree. It will be a 
continuous process. While in no way claiming to be a substi­
tute for national responsibilities, the White Paper (in its sec­
ond section) proposes that each course of action should 
have five general objectives and that for each of these 
objectives, one or more support projects should be set up at 
Community level: 

1. Encouraging people to broaden their knowledge: 
in other words, raising the general level of knowledge. 
With this aim the Commission invites proposals on new 
ways of recognising skills, not necessarily in terms of qual­
ifications. At European level the White Paper proposes 
a new way of accrediting technical and vocational skills. 

2. Strengthening links between schools and companies: 
developing apprenticeship in Europe. The White Paper 
proposes the creation of a network of training establish­
ments in different European countries, assistance for 
trainee mobility based on the Erasmus model and the 
establishment of a European apprenticeship, as part of 
the follow-up to the forth coming Green Paper on obsta­
cles to the transnational mobility of people in training. 

3. Fighting social exclusion: creating second opportunities 
through schools. In big cities and their suburbs, tens of 
thousands of young people can be shut out from the school 
system. The aim is to provide high quality educational 
resources to help them to break out of the exclusion trap. 

4. Fluency in three Community languages: a 'quality 
label'. Knowledge of languages is becoming more and 
more important for getting a job. This is even inore true in 
a single European market without frontiers. But language 
is also an asset that allows us to interact more easily with 
other people, lo discover different cultures and attitudes 
and to stimulate our intellectual agility. 

5. Equal treatment for capital investment and invest­
ment in training. We should encourage provisions 
favouring companies that make particular efforts to pro­
vide training; for example, by allowing them to enter 
some of the money invested for training purposes as 
intangible assets in their accounts. At the same time, 
schemes for "training savings plans" should be created 
to benefit people who want to update their skills or 
return to education after interrupting their studies. 

Of course, the White Paper does not claim to have an answer 
to all the outstanding questions. Its aim is more modest: 
to open up a broad debate and, via Member States' educa­
tion and training policies, to help put Europe on the road to 
a learning society. 



Questions to . . . . . 
open up the debate 

In adopt ing the White Paper on education and t ra in ing, Teaching and learning: towards the learning society, 

the Commission's aim was to open up an in-depth discussion on the current and future place of education and 

training in social relations. Are we giving too much prior i ty to the economy? What significance is accorded 

to general culture? Why is the f igh t against exclusion so Important? How can we reconcile the search for 

common European goals whi le at the same t ime recognising diversity? We make a preliminary contr ibut ion 

to this fundamental debate by asking a few questions. 

W h y a single Wh i te Paper 
on educat ion and t ra in ing? 
It is true that the founding Treaty of the European Commu­
nity addresses education and training in two separate articles. 
The White Paper does not, however, constitute a Commis­
sion proposal in the legislative sense of the term. Instead it is 
primarily intended to be a document of ideas and proposals 
designed to contribute to the debate. From this point of view 
it is fair to take a joint approach to education and training. 
This involves asking questions about the function of educa­
tion in the broad sense, without distinguishing between dif­
ferent fields or systems. 

The European Union's systems of education and training 
have a long history and represent one of the fundamental 
values on which the very notions of Community and citi­
zenship have been built. This history is an asset, but at the 
same time we should recognise that these systems must 
adapt to new challenges, in particular those relating to skills 
and employment and to the new information society. 
Undertaking an in-depth analysis of the "function of educa­
t ion" today, as the White Paper does, provides a useful 
opportunity to take a step back from the day-to-day running 
of our education and training systems. 

Education and training should be looked at from the 
point of view of both social values and economic objec­
tives. This is fundamental if we genuinely want to invest in 
people and enable everyone to play an active role in the 
changes. We need to re-examine the idea of lifelong educa­
tion and training from the point of view of choosing the 
type of society we want to build in Europe. 

The Wh i te Paper has been crit icised fo r pu t t i ng 
too much emphasis on purely economic issues. 
Is tha t really the case? 
The White Paper identifies three driving forces for change in 
our societies: the globalisation of our economies, the estab­
lishment of the information society and the acceleration of 
the scientific and technical revolution. Some of those 
involved in education have certainly found themselves out 

"Education and training 
should be looked 

at trom the point ot view 
o$ both social values 

and economic objectives. " 

of step with this approach and fear that the traditional val­
ues of our society, such as humanism, culture or citizenship, 
are taking a back seat. The White Paper, however, clearly 
stresses the role of the school as an irreplaceable instrument 
for personal development. 

The issues outlined, in fact, closely affect the transforma­
tion of our societies. What social model do we want to pro­
mote? What place is given to education and training in order 
to manage the changes? How can we include everyone in these 
developments? How can we make our societies and education 
systems easier to govern? How can we create a forni of citizen­
ship based on participation rather than simply delegation? 

This aim is evident in the choice of the White Paper's 
title. Teaching and learning: towards the learning society reflects 
the idea that we are in a transitional phase leading to a dif­
ferent type of society, one which as yet is difficult to outline 
or describe. The expression "learning society" refers to social 
relations based on knowledge and learning. This position is 
consistent with the information society, which, as its name 
implies, gives individuals direct access to information. 

We should also draw attention to the part of the White 
Paper devoted to general culture. As our societies become 
increasingly complex, the White Paper stresses the need for 
us to be able to grasp the significance of things and make 
judgements. Enhancing this "critical sense" is an objective 
that goes beyond the framework of initial training and one 
that is worth pursuing throughout life. 

Why hasn't the Wh i te Paper made a more 
complete analysis of the changes w i t h i n 
the educat ion and t ra in ing systems? 
The White Paper does not ignore the issue of education sys­
tems and their necessary development. It takes the position 
that the only way to really rethink the way these systems work 
is by starting from a deeper analysis of the function of educa­
tion. This involves taking a step back from the traditional 
debates and asking questions about the ways in which our 
societies facilitate access to, and use, knowledge and learning. 
In doing so, it proposes very demanding guidelines for the sys­
tems themselves, such as access for everyone to general educa­
tion and new skills, and the elimination of failure in schools. 

Of course, every EU country is always looking for better 
ways to educate and train its citizens. But failure in school, a 
lack of qualifications and their effects in terms of marginal­
isation are a waste of funds and represent a considerable 
social cost that must be eliminated. All our fellow citizens, 
and in particular young people, should be equipped with the 
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"Failure in school, a lack ot qualiticatlons and their ejects 
in terms of marginalisation are a waste ojj tands and represent 

a considerable social cost that must be eliminated. " 

basic knowledge they need to be able to integrate successfully 
into the labour market and society as a whole. Failure at school 
is often at the root of other types of exclusion. It is up to soci­
ety as a whole to fight against this. The result will help 
improve social cohesion and economic competitiveness. 

It has been said that the approach is too focused 
on the individual and that the role of qualifica­
tions is being called into question. Is this true? 
It is true that the idea is being advanced of the individual as 
a player, builder and architect responsible for building up 
his own skills. The White Paper reminds us that there are 
three ways of acquir ing skills: knowledge transferred 
through the formal systems of education and training; skills 
acquired through work experience; and skills gradually 
acquired by individuals themselves using the tools of the 
information society. The current systems are very largely 
dominated by the first of these three methods. However, 
because of the ageing of the population, the nature of the 
skills demanded and the increased importance of informa­
tion and communication technologies, we are now seeing a 
move towards the second and third methods. The systems 
should, therefore, be developed in this direction, particu­
larly through recognition of informal skills. 

By proposing this course of action, the White Paper is 
also opening up the debate on lifelong training as a response 
or counterbalance to the greater flexibility of the labour and 
employment market. By providing individuals with the 
means to build up their own skills and have them formally 
recognised, we are helping them to cope with jobs for which 
there are no hard-and-fast job descriptions, and with ways of 
managing a workforce that demand greater flexibility. 
The White Paper thus asks the question that will prove vital 
in the future: about the organisation of the different periods 
of time devoted to training, skills acquisition and productive 
labour. In the learning society, teaching must be different 
but learning itself will also be different. Individuals can take 
control of when, where and how fast they learn. 

The White Paper is arguing for the relevance 
of a European approach to developing 
new educational solutions. In what way 
can Europe contribute that "extra"? 
Education and training are at the heart of the debate on Euro­
pean citizenship and this is what distinguishes Europe from 
the rest of the world. There is a need to gain a better under­
standing of what the intercultural objective covers, what is 
implied by the development of a European dimension in edu­
cational and training activities, and what constitutes European 
citizenship. The problem of social cohesion must be linked 
much more closely to the question of European citizenship. 

Education is the basic lever in this construction. This is a 
difficult context in which we are facing a crisis in terms 
of the long-term vision of the European project; a crisis 
which is particularly acute in the area of education. 

The relevance of the European level should also be examined 
in the context of the broader introduction of new educa­
tional technologies and their widespread use. No national 
market is capable, on its own, of developing a European 
industry of inventors, designers and manufacturers of 
educational software. In this situation, thinking and acting 
on a European scale is the only solution. 

Moreover, in our efforts to achieve cohesion and the exis­
tence of common objectives we must not ignore the differ­
ences between our education and training systems. 

Employment is the main concern 
in Europe. Does the White Paper 
suggest any solutions? 
Skills and access to new skills are top of the list of factors 
which may have a positive effect on employment. Employ­
ment systems in all advanced countries are changing rapidly. 
Increasingly higher qualifications are in 
demand, and they will need to be updated 
continuously. 

Our labour markets are becoming 
increasingly ruthless in their treatment of 
unskilled or under-skilled workers. Having 
no qualifications means a much higher 
risk of being unemployed, and of being 
unemployed for a much longer time. The 
White Paper therefore proposes far more 
active education and training policies. 

The Commission is in the process of drawing up a confi­
dence pact on employmen t . Education and t ra in ing , 
together with the question of access to new skills, should 
form a significant part of this pact. 

The capacity of our economies to create new jobs is being 
challenged by some rival economies. Several factors are 
working against us, such as the inflexibility of our labour 
market and our comparatively high labour costs. Developing 
our abilities, acquiring new skills and improving access to 
lifelong training could play a positive and decisive role in 
facing these challenges. 

The White Paper is presented as a document 
of ideas and debates. What does the Commission 
expect from these debates? 
First, as usual for a document of this type, it will give rise to 
a whole series of recommendations and position statements 
within the different EU authorities: the Council of Ministers 
for Education under the Italian Presidency, the European 
Parliament in September, the Economic and Social Commit­
tee and the Committee of the Regions. Various specialist 
authorities will also express their views, including the Con­
sultative Committee for Vocational Training, the specialist 
Social Dialogue group and the IRDAC Committee. 
These institutional exchanges are not formalities; they 
should lead to a deeper analysis of the issues in question and 
the proposed courses of action. 

How will the White Paper be followed up? 
The follow-up will assume two forms, each as important 
as the institutional debates: 
First, with those working on the ground: the teachers, par­

ents, students and pupils themselves. This is a good 
opportunity, with 1996 designated the European Year of 
Lifelong Learning. Numerous debates have been organ­
ised during which the issues outlined in the White Paper 
will be discussed and expanded upon by all the people 
involved, including the general public; 

Second, with the experts; the scientific world, the profes­
sionals. Some of the schemes outlined in the White Paper 
(e.g. the plans discussed in the second part, such as the 
proposal for a European skills accreditation system or the 
European network of schools offering a second chance) 
have to be examined in more detail to outline the condi­
tions for their successful implementation. 

"Having no qualifications means 
a much higher risk ot being unemployed 

and tor a much longer time. " 

With this aim in mind, the Commission is organising five the­
matic conferences to take place in the second half of 1996, 
to look at the five objectives set out in the second part of the 
White Paper. These conferences will provide an opportunity 
to bring together European experts on the relevant subjects, 
to compare existing or planned experiments and, with the 
politicians, to consider what conditions need to be in place 
to give the proposed projects the best chance of succeeding. 

By the end of this year we will have a rich fund of mate­
rial. This will enable us to make an overall assessment and 
specify appropriate ways of applying the courses of action 
outlined in the White Paper. 

From 1996, experimental actions will be drawn 
directly from the White Paper. Why and how? 
The White Paper addresses some difficult questions which 
could lead to oppos ing or cont rad ic tory approaches . 
The Commission did not want to limit itself to academic 
or institutional debates. Experimentation is vital in order to 
test the objectives described in the second part of the White 
Paper. It is only by devising and implementing innovative 
solutions that we can judge their relevance and potential 
for widespread use. 
Therefore, within the framework of the Socrates programme 
for education and the Leonardo programme for training, we 
will be supporting transnational actions which implement 
the five approaches outlined by the White Paper. 



European Year 
of Lifelong rnmg 

Questionò 
Following a decision by the European Parliament and the Council, 1996 has been designated the European Year of 

Lifelong Learning. Why this initiative, on the eve of the th i rd millennium? What is it expected to achieve? One th ing 

at least is certain: the debates begun this year touch on fundamental questions and directly affect every citizen. 

So why this "European Year of Lifelong Learning"? 
And why now? 
For 20 years or so the Commission has regularly dedicated 
years to themes of particular interest. But this is the first 
time education and training have been the subject of an ini­
tiative of this kind. 

The decision of the European Parliament and the Council 
is i n t ended , on the eve of the third mi l l enn ium and 
throughout the territory of the European Union and the 
countries of the European Economic Area, to open up a 
debate at every level - European, national, regional and local 
- on this concept of lifelong education and training. 

The world has entered a transitional phase, in which 
there is considerable pressure on the structures of society to 
adapt. The traditional places in which knowledge is passed 
on - school, the family, the workplace - are finding it increas­
ingly difficult to meet an ever more pressing and diverse 
demand. At the same time the idea that an individual's life 
can be divided neatly into three successive phases - educa­
tion, work and retirement - has become obsolete. 

These developments have significant consequences for 
educa t ion and t ra in ing , in terms of bo th supply and 
demand. The debate opened up by the European Year will 
explore these themes and also help to anticipate future 
needs and ways in which these needs might be addressed. 

This concept of l i fe long educat ion a n d training is 
n o t new, but it does s e e m t o be b e c o m i n g m o r e 
widespread. W h a t is the reason for this? 
Accelerating scientific and technologica l i nnova t ion 
requires an increasingly rapid and systematic adaptation of 
knowledge and skills. As the information society becomes a 
reality, the advances being made in methods of knowledge 
acquisition are creating new opportunities that can con­
tribute to the personal fulfilment of every individual . 
This progress must be made available to as many people as 
possible. We have been talking about it for years. Now it is 
time for action, Europe-wide. 

The current interest in this concept is therefore the result of 
several factors coming together: the need to meet the diver­
sity of demand for cont inuing education and training; 
changes in work structures; the appearance of new types of 
occupations and new types of learning; and the need to pro­
mote greater personal responsibility for the acquisition of 
knowledge and skills, in order to respond to the diversifica­
tion of educational needs at every stage of life. 

What are the objectives of the European Year? 

The European Year of Lifelong Learning has five main objectives: 

• to underline the importance of continuing education and 
training throughout one's life in a world which is under­
going great social and economic upheaval; 

• to promote individuals' personal development and sense 
of initiative, their integration into working life and soci­
ety, their participation in the process of democratic deci­
sion-making and their ability to adapt to economic, tech­
nological and social change; 

• to introduce Europeans to new knowledge transmission 
methods, in particular educational software and multimedia; 

• to boost education and training programmes set up by the 
European Union (Leonardo da Vinci, Socrates and Youth 
for Europe 111), particularly in terms of their ability to pro­
mote continuing education and training; 

• to provide a framework for discussion of the proposals set 
out in the Commission's White Papers Growth, Competi­
tiveness and Employment (December 1993) and Learning and 
Teaching: Towards The Learning Society (November 1995). 

So the European Year is no t just about 
educa t ion and training. . . 
That's right. The year forms part of a whole series of dis­
cussions currently taking place within the Commission 
and in the Member States. 

What do these discussions involve? 
They touch on a number of fundamental issues. How should 
links be forged between education and training systems and 
the employment market? How should we prepare ourselves 
for the information society in Europe? What is the best way 
of taking into account new continuing education and train­
ing needs (within companies or for certain sections of the 
population, such as senior citizens)? How should working 
hours be reorganised? What effect will this reorganisation 
have on the lifestyles and working practices of individuals? 

W h o is this European Year for? 
Lifelong education and training affects every citizen. So any 
progress made in terms of access to the opportunities offered 
in this area, particularly by new knowledge transmission 
tools, will actively contribute to the promotion of equal 
opportunities in Europe. 

Certain target groups have been identified as being more 
directly affected by the year's themes: the world of education 
and training; organisations working with young people, 
women and the elderly; equal opportunities organisations; 
small and medium-sized enterprises; public bodies, politi­
cians and opinion-leaders; social partners, local and regional 
authorities; and organisations catering for the disadvan­
taged, in particular the unemployed and socially excluded. 

During the year, special emphasis will be placed on the 
exchange of experiences and success stories. Consequently, 
particular attention will be paid to projects submitted by bod­
ies and associations working in the field. In other words, each 
citizen is not only affected by this year's themes, but will also 
have the chance to participate actively in a number of ways. 

Who is organising the European Year? 
The European Year is being coordinated Europe-wide by 
Directorate General XXII of the European Commission, 
which is responsible for education, training and youth work. 
Meanwhile, each Member State has appointed one or more 
national coordination units. These national units are respon-



% 
W H I T E P A P E R 

Θ Θ' 

f 

that atøect u& all Lifelong, Europe­wide... 

The 1996 European Year involves over 1,500 events taking place in every country of 

the European Economic Area. Le Magazine has space to outline only a f e w of these 

projects. To give an idea of their ingenuity and diversity, here are eight examples of 

initiatives inspired b y t h e European Year. 

sible for raising awareness of the year's themes; channelling 

projects nationally, regionally and locally; distributing infor­

mation; and helping to evaluate and monitor the year as it 

unfolds at national level. 

Other bodies are closely linked to the year's events ­ in 

particular, the European Parliament, several Directorates 

General within the Commission, the Economic and Social 

Committee and the Committee of the Regions, together 

with the Council of Europe, the OECD and UNESCO. 

How wil l t h e yea r w o r k ? 

Throughout 1996, events of many different kinds are being 

held in every country and region of the European Economic 

Area: conferences, seminars, multimedia development work­

shops, design and distribution of educational software, fairs 

and exhibitions, open days, television programmes, compe­

titions and presentation of examples of good practices. In 

total, around 1,500 events will be held throughout the year. 

In addition, a number of pilot projects will be launched 

to promote access by particular sectors of the population (in 

particular schoolchildren and their teachers) to the new 

opportunities offered by technological developments in the 

field of education and training. For example, a European 

competition in the field of educational software and multi­

media was launched in schools in April 1996. 

Further information 

European Year and a calendar of events 

Jimmy Jamar. European Commission ­ DG XXII 
5. rue Belliard ­ B­l 040 Bruxelles ­ Τ+32.2 295 20 82 ­ F +32.2 296 70 12 

or consult the European Year World Wide Web site directly at: 
http://www.cec.lu/en/comm/dg22/eyinet.html 

Rebuilding La Fenice 

Some 40 young apprentices from three 

European towns are helping to rebuild 

the Venetian theatre of La Fenice. 

Le Phare ­ t h e employment information unit 

in Auxerre­ and the city of Auxerre set the 

ball rolling when they decided to join forces 

to help rebuild La Fenice after a serious fire. 

In partnership wi th the towns of Worms in 

Germany and Redditch in Great Britain, they 

set up a project that combines restoration 

wo rk w i t h skills acqu i s i t i on . The c i ty of 

Venice has been involved in p lanning the 

project f rom the outset. 

This project falls directly wi th in the remit of 

the European Year. It is a high­profile exercise 

designed to bring together 40 to 50 young 

apprentices f rom the three partner towns. 

They are learning the specialist disciplines 

involved in rebuilding this monument : car­

p e n t r y , mason ry , r o o f i n g , m o u l d i n g , 

tapestry, painting, gilding and cabinet­mak­

ing. A training centre for Italian apprentices 

will also be linked to the school site. 

Over a period of four to six weeks the young 

people in this group wil l benefit greatly f rom 

training in their chosen crafts, the exchange 

of experiences, exposure to a major site and 

an introduction to Italian. 

The site will also be the focus for a series of 

exchanges w h i c h demons t ra te b o t h t he 

European dimension of the project and the 

importance of sharing and updat ing skills 

and training in these sectors. 

Le Phare 
Maison de l'Information 
8. avenue Delacroix BP 912 
F­89009 Auxerre Cedex 

Τ +33 86 42 00 42 ­ F +33 86 42 00 49 

Portraits of women fighting 

social exclusion 

In Paris, a photographie exhibition is 

devoted to the training route followed by 

10 women who escaped the poverty trap. 

A communications company has decided to 

use photographs to focus on 1 0 w o m e n , 

aged between 19 and 60, batt l ing against 

poverty and social exclusion. The w o m e n , 

w h o all come f rom disadvantaged ne igh­

bourhoods, have embarked on a process of 

acquiring new knowledge and skills. 

The exhibit ion follows these women as they 

f ight against situations of family, geographi­

cal and social exclusion. The women , w h o 

come f rom all kinds of backgrounds, have, 

each in their own way, learned or re­learned 

w h a t they needed in order to move o n . 

Some became involved wi th groups, or fol­

lowed adult literacy courses. Others aimed 

to make the most of their domestic skills (for 

instance, by setting up local ironing services) 

or created play areas for local children. 

F Ρ C Communications SARL 
Sophie Petersen 
Responsable du Département 
Communications citoyennes 
11 Rue Ducong 
F­75017 Paris 

Τ +33 1 45 63 99 30 ­ F+33 1 47 63 00 55 



Radio Telefis E i reann: Live at 3 

An Irish TV programme on learning oppor­

tunities for women who work at home. 

As part of its Live at 3 programme the Irish 

state broadcaster, Radio Telefis Eireann, has 

chosen to focus on women who successfully 

combine their lives at home with studying. The 

programme, which will run throughout 1996, 

consists of a weekly report 10 to 13 minutes in 

length. Viewers can phone or write for infor­

mation on the education opportunities avail­

able to them in their region through AONTAS 

(the National Adult Education Association), 

which is partnering the operation. 

The p r o g r a m m e has m a d e a very large 

impact in Ireland, a coun t ry w i t h around 

750,000 housewives. The average audience 

of Live at 3 has been 300,000 people. 

The f i rs t p r o g r a m m e s s h o w e d t h a t , fo r 

women who had fol lowed a particular edu­

cation and training route, life as a housewife 

­ a role that they wou ld not or could not 

give up ­ had become more satisfying. 

The programme revealed that the initiative 

taken by these w o m e n arose more f rom a 

desire for personal development and ful f i l ­

ment than a need for vocational training. 

It also h ighl ighted the obstacles that lie in 

the way of such personal education projects. 

The problems mostly centred on psychologi­

cal barriers, lack of informat ion, few chi ld­

carë options and the diff iculty of accessing 

educational structures. 

Noel Smyth 
Editor. Daytime Programmes TV 
Radio Telefis Eireann ­ Live at 3 Office 
Donnybrook 
Dublin 4 

Τ +353 1 208 28 70 - F +353 1 208 28 64 

AONTAS Τ +353 1 475 41 21 

Ligérius, a lifetime of learning 

Two rural regions of France 

and Italy are joining forces... 

As part of the European Year, the regions of 

the Pays de la Loire (France) and Emilia­

Romagna (Italy) have come together to run 

the Ligérius project. 

Ligérius aims to discover and publicise signif­

icant actions and experiences in the field of 

lifelong education and training as they apply 

to rural life, which is of key importance in 

these two regions. 

Four major themes wil l be covered: " individ­

ual initiative", "networks and the collective 

approach", "learning to be and to do", and 

"distance no object". 

The project involves t w o phases. The first 

involves the organisation of a regional com­

petition open to projects that relate to one of 

the four themes and apply to rural communi ­

ties (10 prize winners per region). After the 

competi t ion a closing event is being planned 

for the Pays de la Loire region. 

Hervé de Belloy 

EUROUEST 
Hôtel de la Région 
F­44066 Nantes 

Τ +33 40 41 41 41 ­ +33 40 47 76 85 

W e s t e r Hailes ­

a learn ing c e n t r e fo r all ages 

A Scottish school provides 'comprehen­

sive' education in a different sense. 

During her visit to the UK in February for the 

launch of the European Year in Edinburgh, 

European Commissioner Edith Cresson vis­

i ted a Scott ish c o m m u n i t y school w h i c h 

really puts the concept of l ifelong learning 

into practice under one roof. 

Wester Hailes Education Centre (WHEC), to 

the west of Edinburgh, is a college serving 

the needs of every age g r o u p , f r o m the 

under­fives to the most senior members of 

the population. It acts as an education centre 

for adults, a secondary school, and a sports 

and leisure centre for the whole community. 

At WHEC adults can take advantage of a 

range of courses cater ing for every need. 

Starter courses such as Second Chance to Learn 

or Study Skills help adults, often without any 

previous qualifications, to return to education. 

Wester Hailes also offers courses for senior 

citizens. A successful art club for the over­

50s has been up and runn ing for several 

years, offering the elderly a chance to meet 

peop le of the i r o w n age wh i l s t learn ing 

a new skill or hobby. 

Returning to education can be daunt ing for 

p e o p l e w h o s e p r e v i o u s e x p e r i e n c e of 

teaching was negative, so Wester Hailes is 

careful to create a friendly atmosphere and 

provide real support for the adults it we l ­

comes to the centre. 

Alexander Goodall 
Principal 
Wester Hailes Education Centre 
5 Murrayburn Drive 

Edinburgh EH14 2SU 

Τ+44 131 442 2201 

M u l t i m e d i a in t h e classroom 

Schoolchildren in Espoo, Finland 

are taking part in a pilot multimedia 

learning programme. 

Sixteen s tudents at the Mankaa School , 

a p ioneer ing ins t i tu te in Espoo, F in land, 

have chosen virtual reality as their preferred 

teaching method . The pupils, whose ages 

range from 13 to 16, have elected to spend 

a year s t u d y i n g the n o r m a l c u r r i c u l u m 

through the everyday use of modern com­

munications systems. 

The students make extensive use of comput­

ers, telephones, CD­Rom, fax and e­mail to 

communicate w i t h their teachers, hand in 

homework , ask for help, work w i t h other 

pupils and exchange information w i th con­

tacts on other continents. 

This teaching p rogramme is closely mon i ­

tored by teachers and parents, w h o have 

been an integral part of this initiative. 

Anders Hagström 
Lifelong Learning Institute Dipoli 
Helsinki University of Technology 
FIN­02150 Espoo. Dipoli 

Τ +358 0 451 40 24 ­ F +358 0 451 40 60 

Learn ing a t t h e " local" in Leeds 

Leeds in the UK is a city where going to the 

pub can improve your general knowledge 

and even earn you a new qualification. 

" Inn­Tuit ion", as this highly original initiative 

is k n o w n , is t h e w o r k of A i r e d a l e a n d 

Wharfedale College of Further Educat ion, 

in collaboration with the brewers Joshua Tetley 

& Son. Its aim is to take educat ion to the 

parts it cannot normally reach. 

The p ro jec t is des igned for peop le w h o 

wou ld not normally attend evening classes 

or other courses, but who are still interested 

in learning a subject. It is based on the prin­

ciple that people will f ind it easier and pleas­

anter to learn in the local pub. 

Early in 1995, the college carried out a sur­

vey to discover whether or not there was a 

real need for "Inn­Tuit ion". A questionnaire 

sent to six inner­c i ty Leeds pubs showed 

that 4 0 % of respondents had not fol lowed 

any courses In the last five years, 21% had 

not done so since leaving school, and 5 6 % 

found the idea of lessons in pubs to be an 

"excellent" one. 

The pi lot project met wi th such success that 

it has been expanded, and other organisa­

t ions are n o w becoming involved in and 

around Leeds. 

Catherine O'Sullivan 
Director of Administration and Finance 
Airedale and Wharfedale College 
Horsforth Centre. Calverley Lane 
Leeds LSI 8 4RQ 

Τ +44 113 239 5800 ext 5870 

Co shopping for a job... 

An unusual shopping experiment 

¡s under way ¡n three Danish towns. 

" L e a r n i n g B o u t i q u e s " are e y e ­ c a t c h i n g 

advice centres that serve the needs of people 

in Horsens, Aarhus and Frederikshavn, three 

medium­sized towns in Jutland, Denmark. 

A learning boutique brings together on one 

site several d i f fe ren t t ra in ing and advice 

agencies, i nc lud ing adu l t educa t ion and 

vocational training organisations, businesses 

and job centres. The boutiques thus provide 

people w i th easy access to all the informa­

tion resources they require. One objective of 

this initiative is to help socially excluded and 

poorly qualified young people by promot ing 

the idea of lifelong learning. 

As part of the European Year of L i fe long 

Learning, a f i lm on the work of the learning 

boutiques wil l be produced and distributed 

to all interested bodies in order to promote 

the d e v e l o p m e n t of s imi lar in i t ia t ives in 

other regions or countries of Europe. 

Ole Bisleth ­ Learning Boutiques 
F.O.F.'s Landorganisation 
Nyhavn 4 
DK-1051 Copenhagen Κ 

Τ +45 33 14 09 38 - F +45 33 32 00 45 



Further i rif c nu« tic M 

François Arbault-DG XXII 
F +32.2 295 57 23 

Put yourself to the test 

The european skills validation and accreditation project 

The skills level of the workforce is an essential factor in the 
competitiveness of the European economy. Therefore, every 
possible means that allow skills to be upgraded and high­
lighted should be implemented. The Commission's White 
Paper on education and training emphasises the need to 
encourage individuals to acquire new knowledge throughout 
their lives (general objective no 1). The desire to learn will be 
all the greater if what is achieved can be easily recognised. 
Any person with a particular skill should be able, if they so 
wish, to have it evaluated and validated, however it was 
acquired. This is the objective of the skills accreditation pro­
gramme launched by the Commission. 

Rewarding the training effort 
In most Member States, skills are primarily validated by 
means of certificates, giving a recognised vocational qualifica­
tion. This system is clearly irreplaceable, but should it remain 
the only way in which society recognises skills? The nature of 
employment is changing, the labour market is growing more 
flexible and opportunities to acquire skills and know-how are 
increasing. Against this background, a flexible complemen­
tary system of validation is all the more desirable. 

The aim of the project, which is to be the starting-point 
for more general development, is to put in place accessible, 
permanent accreditation systems that allow knowledge to be 
validated, however it was acquired. Credit will be given for 
the training effort, meaning that everyone will see an imme­
diate return on their investment in learning. 

A personal skills card? 
The ultimate goal is to create a European system of skills 
accreditation throughout the Union within a few years. This 
should allow individuals to have their knowledge and know-
how validated on a personal skills cani. For this to be feasible, 
a number of core areas of vocational knowledge and key 
skills need to be identified. These areas of knowledge will be 
broken down into clear elementary units graded on a scale 
basis. It should thus be possible to validate knowledge from 
the most elementary level to the highest. 

An open-ended list 
The list of areas of knowledge and skills which could form 
the basis of a European test is an open-ended one. However, 
it would seem that two conditions need to be met to make it 
possible to evaluate and validate knowledge satisfactorily: 
the subject must be relatively standardised (no major contro­
versy over different approaches), and it must have little 
scope for national or cultural subjectivity. 

Will it soon be possible to check and validate, in a flexible way and on your own terms, your own level of knowledge 
and experience? This is, in any case, the objective set by the Commission with its European accreditation project. 
The idea is not to replace the traditional system of paper qualifications, but to develop more flexible, complementary 
means of accrediting skills. This type of system could do a lot to help the employment prospects of every individual. 

A number of standardised areas of knowledge that can be 
broken down into several levels and are relevant to the 
needs of the labour market have already been identified: 
core knowledge (mathematics, sciences, computing, geogra­
phy, written expression, languages); vocational knowledge 
(marketing, management and other skills identified within 
the service sector and industry); and finally, key skills (logis­
tics, organisational skills, communications, decision-making, 
risk assessment and risk management, negotiating skills and, 
more generally, interpersonal skills). 

Software: the soundest approach 
Such an innovative and flexible system for validating knowl­
edge and skills must be reliable, readily accessible and user-
friendly. Consequently, the choice of validation using software 
seems to be the soundest approach. Only a neutral software 
package, however fine its assessment capability may be, can 
guarantee total objectivity in evaluation and validation. 

For skills that can be evaluated only by observing the indi­
vidual in action rather than by means of software, one possi­
bility is to set up an evaluation and validation monitoring sys­
tem. This is a complex question requiring detailed discussion. 

Accessibility of tests 
The use of on-line technology will demonstrate the flexibil­
ity of the testing process and guarantee the widest possible 
accessibility (e.g. an Internet connection should be suffi­
cient). An individual might even be able to take the test in 
the comfort of his or her own home. Of course, in order to 
safeguard the value of the validation and equality among 
those taking the test, it will be necessary to implement a sys­
tem of regular sessions to check candidates' identity and 
ensure that the test is being conducted properly. The ses­
sions could be held in a wide range of different locations. 

All of those interested in the project will be invited to 
participate as fully as possible: universities, learned societies, 
professional sectors, chambers of commerce, etc. It will 
involve those wishing to contribute their own expertise to 
the success of this initiative in discussion on the content of 
un i t s of knowledge, deve lopment of the accredi tat ion 
methodology, distribution of tests, and so on. 

A European approach... 
This European project will, by definition, have a transnational 
impact. It will be necessary to develop an approach that is 
acceptable to all the Member States so that the personal card 
is sufficiently well-known, enabling an individual to cross bor­
ders and make full use of his skills anywhere in Europe. 

It will not simply be a question of devising a single Euro­
pean test for each unit of knowledge or skill, because the 
actual content of an area of knowledge can vary from one 
Member State to another. German accountancy may differ 
from Irish accountancy! It will, therefore, be possible to vali­
date a skill in any language, while its content will be adapted 
to the circumstances of each country. However, subject per­
mitting, it will be possible to validate genuinely European 
skill units in an identical way (in mathematics, foreign lan­
guages or word processing, for example). 

The European dimension will take two forms. First, the 
methodology used will be the same throughout Europe and, 
second, each individual will have the option of taking any 
test in any language. 

...which respects the subsidiarity principle 
This system is not designed to replace existing diplomas or 
certificates. Nor is the intention to create Community Cer­
tificates. Governed by the principle of subsidiarity, the Euro­
pean Community's role is to support and complement the 
activities of the Member States, fully respecting the content 
and organisation of their individual education and voca­
tional training systems. 

The aim is, rather, to encourage the development and 
expansion of innovative methods of validating skills, to pro­
vide a platform on which the European learning society is 
able to develop fully. These instruments are also designed to 
find a natural role as fixed reference points in the progressive 
stages of training and work. 

A series of initiatives will be undertaken in the coming 
months, and the various aspects of the system will be stud­
ied in depth. A wide-ranging discussion between all those 
concerned by the project will be launched. The social part­
ners will also be widely involved in setting up the system. 



education reforms 

Nine countries in summary 

An overview of the main recent reforms in nine European countries provided by Eurydice, the European education information 

network. Vocational training, secondary, higher, primary and even nursery education are all involved in the far­reaching 

changes sweeping through the education systems in most European countries. 

Germany 
Special programme for the Hochschule 

The Federal Government and the Lander are 

negotiating a new joint special higher edu­

cation programme which aims to change 

the internal structures of the Hochschulen 

(higher education institutions) and to pro­

mote innovation in them and in research. 

The special higher education programme 

will incorporate measures found in previous 

programmes, developing them further to 

improve quality and enabling them to con­

tribute to the continuing implementation of 

the necessary structural reforms in higher 

education, help maintain capacities for inno­

vation and competitiveness, and increase 

the propor t ion of women work ing in 

research and teaching. 

The programme seeks, in particular, to pro­

mote measures aiming to: 

• improve higher education structures, e.g. 

through post­graduate colleges; 

• improve teaching quality, use multimedia, 

improve student counselling and intro­

duce measures to accelerate the transfer 

of innovatory practices between university 

and industry; 

• continue the development of the Fach­

hochschule sector (technical universities); 

• strengthen European and international 

cooperation, e.g. through foreign study 

grants and visiting lecturers; 

• promote young academic talent, e.g. by 

supporting doctoral and post­doctoral 

level work (Promotion and Habilitation) 

and early appointments; 

• promote academic careers for women. 

Greece 
Evaluation of the quality 

of higher education 

A pilot programme to evaluate the quality of 

higher education is now drawing to a close. 

Sections of both types of higher education 

institutions (ΑΕΙ and TEI) took part on a vol­

untary basis. The result will serve as a basis 

for evaluating all higher education institu­

tions in Greece. 

A special department of the National Coun­

cil of Education (ESYP) will coordinate the 

evaluation procedures. 

A number of important provisions have been 

introduced, including: 

• a bill on the status of academic staff in 

higher education; 

• proposals put forward by the Ministry of 

Education and Religious Affairs regarding 

the new legislative framework governing 

the operation of these institutions; 

• proposals regarding access to a large 

number of works (theses); 

• reform of the system of student support 

(currently under review by the relevant 

ministries); 

• a proposal of the Ministry of Education 

and Religious Affairs in relation to the 

national secondary school leaving certifi­

cate (Apolyitrio), which would alter the 

higher education admission procedures; 

• institutionalization of the National Council 

of Education (ESYP) and its operations; 

• the proposals of the ΑΕΙ and TEI concern­

ing libraries, networks, practical exercises 

and liaison offices with the working world; 

• establishment of a national budget for 

higher education. 

This completes the thorough reform of 

higher education in Greece. 

Luxembourg 
Preparation of a bill on higher education 

Luxembourg's education system has been 

undergoing a number of structural and insti­

tutional reforms since 1989. 

Currently, the Ministry of Education is 

planning to complete these basic reforms 

with a new bill on the reform of higher edu­

cation; this will be submitted to the Cham­

ber of Deputies shortly. 

This proposed legislation on higher educa­

tion has three main objectives: 

• The legislation outlines the framework for 

public higher education in Luxembourg 

and defines the missions of the four higher 

education institutions. 

• The legislation gives new status to the 

Centre universitaire and the Institut 

supérieur de technologie. These two institu­

tions will acquire legal personality and, 

although they will remain under the con­

trol of the Ministry of Education, will 

enjoy autonomy in administrative, finan­

cial, educational and scientific matters. 

• The legislation redefines the missions of 

these two institutions. 

The bill does not propose to establish a full 

university, but rather to facilitate inter­univer­

sity cooperation in the "Grande Région" 

(which includes the province of Luxembourg 

in Belgium, the Rhineland­Palatinate and the 

Saarland in Germany and Lorraine in France). 

As regards the Institut supérieur de tech­

nologie, the draft legislation aims to extend 

the duration of studies from three to four 

years as well as to inaugurate a final diploma 

in industrial engineering. 

Netherlands 
Wide­ranging debate on 

"Knowledge for tomorrow" 

At the end of March 1996, Mr Ritzen, the 

Dutch Minister for Education, Culture and 

Sciences, launched a debate on the topic 

"Knowledge for tomorrow". This is a public 

debate, initiated by the education, science 

and culture authorities on the role knowledge 

will play in society in the new millennium. 

All Dutch citizens have been given one 

year to submit their opinions on the subject, 

using classic media as well as more recent 

technologies such as the Internet. 

Before the debate started, an opinion 

poll was carried out among "typical" Dutch 

people, and six well­known Dutch figures 

were asked to write articles on the role of 

knowledge in society. 

This debate will end on 1 7 March 1997. 

Finland 
Major reforms in the immediate future 

The AMK institutions 

The most significant reform in the Finnish 

education structure in the 1990s is the 

founding of the AMK institutions. These insti­

tutions of vocational higher education can 

be seen as a Finnish version of the German 

Fachhochschulen or the Dutch HBO institutes. 

The aim is to have around 30 multi­disci­

plinary AMK institutions by the turn of the 

millennium. The AMK institutions offer high 

quality education oriented towards working 

life in the technical and commercial fields as 

well as in most fields of the service sector and 

primary production. The AMK­degree will be 

a three or four year higher education degree 

in accordance with the European higher edu­

cation standard (bac+3). 

The AMK institutions will not all be new. 

Approximately 150 of the present vocational 

institutions or parts of them will be formed 

into new, high quality units by raising the 

level of education and the quality of activities. 

Education legislation 

Finland intends to reform its legislation on 

education. The reform will cover all levels of 

education from nursery to higher education. 

Central issues will be included in a small 

number of acts drafted on the basis of uni­

form principles. The number of issues cov­

ered by this legislation will be considerably 

reduced. The objective is, on the one hand, 

to transfer more responsibility from the state 

to the municipalities and other providers of 

education and, on the other hand, to give 

pupils and students more freedom of choice 

within the educational institutions. 

Proposals for the new legislation, made 

by a committee consisting of representatives 

of all the major parties, were published in 

April 1996. The government aims to present 

the reforms to parliament next autumn. 

The new legislation will come into force in 

autumn 1997 at the earliest. 

At the same time, the government is 

reforming the relationships between the state 

and the municipalities so that the system of 

partial state funding will be simplified and the 

municipalities will be given more freedom. 

Sweden 
Major changes under way 

During the 1990s, major parts of the Swedish 

education system have been reformed, i.e. 

the compulsory school, the upper secondary 

school and the higher education system. 

The alterations to the legislative frame­

work for the school system have involved 

fundamental changes in the control and 

organisation of the schools, as well as in the 

conditions under which individual schools 
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