
CtütFOP 
about Vocational Training in the European Union 

β « « « ! " ! " ! " : : : :
1 S S N

:
1 6 0 6

­
2 7 S 7 

Policy, practice, partnership: 
getting to work on lifelong learning 

Living and working in 21
st

 century Europe is about living and working in the Knowledge Age. Seven 

years from now, Europe wants to be the most competitive and dynamic knowledge­based economy 

in the world ­ and, no less, to become a more cohesive, inclusive society. Creating one world of 

lifelong learning is a strategic part of this vision that brings together personal development, social 

integration, community involvement and economic growth. This means that everyone should have 

the chance to develop their potential to the full throughout life and in a variety of ways. 

What matters now is how to make 

lifelong learning successful in prac­

tice, and this was why, in June, 

Cedefop organised a conference in 

association with ten European and 

international institutions and organi­

sations('). Attracting some 150 par­

ticipants from 31 countries ranging 

from Bosnia and Herzegovina to 

Australia, it became the largest 

meeting held at Cedefop since its 

move to Thessaloniki in 1995. 

The conference report is to be avail­

able for downloading on the Euro­

pean Training Village (ETV) from 

September 2003 and a hard copy 

Cedefop publication will follow in 

spring 2004. Space here only allows 

us to provide a taste of some of the 

main points that were made in the 

plenaries and the workshops. 

"2010 is only six years away ... 

it's time to change gears" 

Mr Otto Dibelius, Principal Advisor at 

the European Commission's Directo­

rate General for Education and Cul­

ture (DG EAC), invited participants to 

challenge conventional wisdom and 

underlined the importance of building 

bridges between policy and practice. 

He said that making lifelong learning 

a reality for all will mean far­reach­

ing reforms of current systems and 

practices, but that public investment 

alone cannot cover all the costs in­

volved ­ existing resources will have 

to be used more efficiently. The prior­

ity areas for action should be ad­

dressing the needs of the accession 

countries, reaching out to those who 

have least access to lifelong learning, 

removing obstacles such as lack of 

time and money, and creating a cul­

ture of learning. Motivation is there­

fore the key to raising participation: 

learning opportunities of all kinds 

should be relevant to people's inter­

ests and concerns and better attuned 

to their life circumstances. They 

should deliver concrete benefits for 

those who take them up. 

Nine in ten European citizens 

think that lifelong learning is 

important... 

.. .at least to some extent. This is the 

first highlight from the new DG EAC­

Cedefop Eurobarometer survey on 

lifelong learning, (
2
) which was pre­

sented at the conference after being 

formally launched by Commissioner 

Viviane Redding on 5 May 2003 at 

the Council meeting of Education 

Ministers. 

In a nutshell, the survey shows that 

people are motivated to learn for 

personal and social reasons in the 

first instance, even if they recognise 

that it is important for jobs and 

careers too. Citizens think that they 

learn best in informal and social 

contexts, even if they are more likely 

to picture themselves going on a 

formal education or training course 

if they were to do some learning in 

the future. However, very few think 

that they should individually pay for 

any kind of learning, and certainly 

notali of the cost. 

The worrying findings are that too 

many people do not feel comfortable 

with using ICT tools (EU average 

40%), scientific and technological 

equipment (55%) or foreign lan­

guages (57.5%). And on their own 

judgement, over two­thirds of Euro­

pean citizens do not currently take 

Continued on page 3 

The priorities of the 
Italian presidency 
of the Council 
of the European Union 
in the field of educa­
tion and training 
In the programme of the Italian presidency, "human capital" 

plays a fundamental role in the economic and social develop­

ment of the Member States and the European Union on the path 

towards a knowledge­based society. 

Contents 

Human capital, viewed as a factor of 

economic growth, innovation, em­

ployability and social cohesion, and 

policies for improving the use of 

educational resources will be the 

focus of a specific ministerial project 

during the Italian presidency. The 

main elements of the presidency's 

proposal are: 

□ supporting educational and 

training policies which seek to com­

bine the objectives of social cohe­

sion and competitiveness; 

Ü identifying the gap between 

available human resources and the 

need to upskill major groups of the 

population in order to raise the glo­

bal competitiveness of the European 

Union; 

□ integrating educational, social 

and employment policies into the 

formation of human capital; 

□ launching a structured and ongo­

ing process of cooperation for the 

development and upgrading of hu­

man capital. 

Creating a "knowledge­based Eu­

rope" requires strengthening and 

coordinating educational and train­

ing instruments at European level to 

lay solid foundations for student and 

trainer mobility. Reinforcing Euro­

pean cooperation in the field of 

vocational educational and training 

will also focus on the issue of early 

school­leaving and youth disaffec­

tion. This issue is also to be dealt 

with at a ministerial meeting and in 

a Council resolution; attention is to 

be focussed on the needs, interests 

and aspirations of students, the 

main users of the education and 

training systems. 

Continued on page 6 
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Letter of the Director 

Cedefop's work during the first se­

mester of this year has been marked 

by the organisation of a number of 

major conferences and by quite 

intensive support of the European 

Commission in implementing the 

Copenhagen Declaration on en­

hanced co­operation in the field of 

vocational education and training. 

As I indicated in Cedefop Info 1/ 

2003, we have concentrated our 

efforts on establishing virtual com­

munities to support the work of the 

technical working groups. The suc­

cess of these is illustrated in that 

over 1 200 people have registered as 

members of the virtual communities 

and, taken together, more than 200 

documents have been placed in 

them. Those on lifelong learning, 

guidance, a VET European Credit 

Transfer System (ECTS) and quality 

assurance have been particularly 

well used and visited. In addition, a 

web site containing monthly reports 

and updates on all Copenhagen 

relevant work has been established 

for members of the Advisory Com­

mittee for Vocational Training 

(ACVT), the Copenhagen Co­

ordinators Group (CCG) and the 

Directors General for Vocational 

Training (DGVT).The purpose is to 

provide a comprehensive informa­

tion service for them and to promote 

transparency between the various 

bodies and groups, on their ap­

proach to the issues they are dis­

cussing and on the progress made. 

At the meeting of Directors General 

for Vocational Training in March, the 

Commission presented its plans for 

advancing implementation of the 

Copenhagen declaration. In this and 

in more recent discussions the ques­

tion of how to support the develop­

ment of activities in relation to 

sectoral qualifications and compet­

ences was given a high priority. You 

will f ind (on page 4) an article on 

the state of work in this area. This 

activity is also supported by a virtual 

community. 

Cedefop has carried out an initial 

analysis of a special Eurobarometer 

survey (http://www2.trainingvillage. 

gr/etv/publication/download/pano­

rama/4025_en.pdf) (financed by the 

Commission) on citizens' views on 

lifelong learning (see page 3). In 

June we organised a major confer­

ence on lifelong learning. We report 

(on page 1) on this very well at­

tended and successful conference. 

Shortly before it, we joined with the 

European Training Foundation (ETF) 

and the Greek social partner organi­

sations in organising in Athens a 

conference on the same theme, but 

with a strong emphasis on the role 

of the social partners, under the 

auspices of the Greek presidency 

(see page 4). 

In May a conference on "Early iden­

tification of skill needs in the labour 

market" received extensive publicity 

and you wil l find more details of the 

results in the article below. In June 

the final seminar on the Develop­

ment of an e­Learning Observation 

System (DELOS) was held in 

Thessaloniki. At it, wi th the Euro­

pean Commission, substantial 

progress was made towards imple­

menting the eLearning action plan. 

Our second report on vocational 

education and training (VET) policy in 

Europe, under the title 'Learning for 

employment, is now in the process of 

publication, The executive summary is 

already available, free of charge, in 

hard copy in EN, FR, DE, IT (publica­

tion n
c
 4027) and wil l be printed in 

all eleven official EU languages and 

made available on the web ((http:// 

www2.trainingvillage. gr/etv/publica­

tion/download/panorama/ 

4027_en.pdf). The next issue of 

Cedefop Info will contain an article 

on the main findings of the report. 

Preparing for enlargement is a major 

challenge and we have already wel­

comed participants from many of the 

future member states in many of our 

activities. Soon they wil l also be 

present for the meetings of our Man­

agement Board. We also hope to 

include items from them in the next 

issue of Cedefop Info. 

Johan van Rens 

June 2003 
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Learning 
for employment 

Second report on vocational education 
and training policy in Europe 

v 

Learning for employment 

Second report on vocat ional 

education and training policy 

in Europe 

Executive summary 

4027 

Language: EN, DE, FR, IT 

Cat. No:TI­53­03­708­EN­C 

Free of charge 

on request 

from Cedefop 

Agora Thessaloniki 

Education and training: 
who are the winners? 
Who benefi ts f rom education and training? Do education and 

training automat ical ly lead to higher economic growth and a 

bet ter standard of living? Is the economic spin­off calculable in 

euros and cents really the measure of all things? Or does lifelong; 

learning have a greater value on the road to a European know­

ledge society? These w e r e just some of t h e questions to which 

the approx. 70 VET experts f rom the EU and the acceding coun­

tries gave contrasting answers at the M a y 2003 Agora organised 

by Cedefop. 

Education and training cannot be 

obtained free of charge ­ there is 

always a price to pay. This being so, 

they obviously have to offer a return 

on investment. With a few excep­

tions, this was the opinion expressed 

by the representatives of the busi­

ness community among the Agora 

participants, who maintained that an 

investment which does not pay off is 

not worthwhile. In the opinion of 

this group, forcing firms into training 

or threatening them with a fine or a 

training levy ­ currently the subject 

of heated debate in Germany ­ is a 

completely misguided approach. 

On the other side of the fence, their 

critics, among them many trainers 

and social scientists, felt it was 

short­sighted to consider education 

and training as a mere economic 

product or commodity. Arguing that 

education and training always repre­

sent an investment in the future of a 

society, they drew attention to the 

foreseeable demographic trends 

throughout Europe and the aging 

working population, which called for 

new approaches and attitudes in the 

field of initial and continuing voca­

tional training. They emphasised the 

importance of skilling for all as an 

instrument to improve individual life 

opportunities and safeguard social 

stability in a permanently changing 

world. 

The controversy once again bore 

witness to the fundamental impor­

tance of exchanging views on the 

future of vocational education and 

training (VET). Cedefop's Agoras 

offer a forum for such a debate, 

providing participants wi th the op­

portunity to elucidate their views 

and seek common ground. 

Source: Cedefop/ErG/SK 

Further information from: 

Norbert Wollschläger. Cedefop 

Tel. (30) 2310 490 129 

E­Mail: nw@cedefop.eu.int 

Reading tip: 

Wolf, Alison. Does Education Matter? Myths about 

education and economic growth. London Penguin 

2002 

ISBN 0­14­028660­8 

Again, there is no space... 
...for some of our customary items. 

For information on forthcoming conferences and exhibitions, please see 

http://www.traininQvillage.gr/etv/ETVNEWS/Show today fevents.asp 

The names and addresses of the ReferNet members, who provide the text for 

many of the articles in Cedefop Info can be found at www.cedefop.eu.int/ 

directory.asp?refemet. For the monthly lists of new acquisitions in Cedefop's 

Library, please go to h t tp : / /www. t ra in ingv i l lage.gr /e tv /HomePages/ 

Front page news/nal200306.pdf. 

In the electronic version, which can be found at www2.trainingvillage.gr/etv/ 

publications.asp?section=24, there are the following items for which there 

was no space in the hard­copy version: 

• Facilitating pupil participation in education act ­ Norway 

• Politicians and social partners advocate strong action ­ Germany 

• The new legal framework for education ­ Spain source: Cedefop/JMA 

Europe/Cedefop 

Skills of the future ­ using findings 
in policies and practice 
Expert meet ing in Cedefop a step towards the network ing of European init iatives. 

The 'Early identification of skill needs 

in Europe' was the central theme of 

an expert meeting held in May in 

Thessaloniki on the occasion of the 

Greek EU presidency. The meeting 

was hosted by Cedefop which organ­

ised it in collaboration with the Ger­

man Federal Ministry for Education 

and Research (BMBF) and with the 

support of the Greek social partners. 

For two days some 140 vocational 

training experts from European 

countries, including the states about 

to join the EU, discussed their expe­

riences and the best methods for the 

identification, forecasting and obser­

vation of new skill requirements. The 

participants also examined the skill 

needs of various target groups. 

In three parallel workshops the ex­

perts: 

□ looked at different examples of 

the early identification of skill needs 

and their translation into policy 

initiatives, 

□ considered the early identifica­

tion of changing skill requirements 

in selected sectors ­ for instance 

tourism, logistics and ICTs ­ and 

□ examined ways and means of 

providing cross­occupational and 

cross­sectoral skills, the so­called 

'cross­sectional skills'. 

Finally there was a round table in 

which the participants discussed 

possibilities of European cooperation 

in the field of early identification of 

skill needs on the basis of the Ger­

man www.frequenz.net network. 

The conference, which had been 

prepared by Cedefop and BMBF a 

year earlier at a technical meeting in 

Berlin ('), was another step towards 

the establishment of a European 

platform for the exchange, network­

ing and transfer of the results of 

initiatives for the early identification 

of skill needs. This initiative was 

welcomed by all participants as an 

important contribution to a more 

efficient use of the findings in poli­

cies and practice. 

(') See Cedefop Info 1/2003. p. 1 and 3. 

The documentation of the conference in Berlin has 

been published by Cedefop in English and by BMBF 

in German: 

S. L. Schmidt, K. Schümann, M. Tessaring, 

Eds. Early identification of skill needs in Europe. 

Cedefop Reference series, Luxembourg: EUR­OP, 

2003, ISBN 92­896­0202­3, Publ.­No 3029, Cat. No. 

TI­49­02­353­EN­C, price: EUR 25; ibid., Eds. 

Früherkennung von Qualifikationserfordernissen in 

Europa. Qualifikationen erkennen ■ Berufe ge­

stalten. HJ. Bullinger, W. Bertelsmann Verlag GmbH 

& Co. KG, Bielefeld, 2003, ISBN 3­7639­3084­1, 

Bestell­Nr. 60.01.414., Price: EUR 14,90 

The report on the conference in Thessaloniki is ex­

pected to be published at the end of this year, also 

on the Internet. 

See also Austrian article on page 12 

More information: 

Manfred Tessaring, Cedefop 

Fax (30) 2310 490 117 

E­mail: mt@cedefop.eu.int 

Source: Cedefop/EWS/SK 
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European citizens 
and lifelong learning: first findings 
of a Eurobarometer survey 
The Eurobarometer survey on lifelong learning (LLL) was developed by Cedefop in cooperation 

with the Directorate General for Education and Culture (DG EAC) and the European Opinion Re­

search Group on behalf of the Directorate General Press and Communication (DG Press) in the Euro­

pean Commission. It was conducted in early 2003 in the 15 Member States as part of a larger 

'standard' Eurobarometer survey, and in Iceland and Norway. It covered country residents with the 

relevant country nationality and aged 15 years and over. 

It entailed 18 277 interviews, 16 567 

of which were carried out in the 

European Union. They were carried 

out face to face (except in Iceland, 

where the survey was conducted 

over the phone), on a representative 

sample of the population aged 15 

and over, in terms of age, gender, 

region and urbanisation size. 

The aim of the questionnaire was to 

collect a new type of data to com­

plement standardised harmonised 

data collections and surveys carried 

out on a regular basis by relevant 

international organisations. The fil 

rouge of the questionnaire was to 

collect citizens' opinions, attitudes 

and experiences about lifelong 

learning (LLL). 

It was built around five modules: 

□ general opinion about LLL and 

background information on the 

respondents; 

□ past learning experiences; 

D learning preferences; 

□ future intentions, obstacles and 

incentives; 

Q policy­relevant issues related to 

LLL. 

The brochure 'Lifelong learning: 

citizens' views' ('), available in Eng­

lish, French and German, highlights 

the first survey results. 

The main findings are as follows: 

Q A small proportion of respond­

ents rejects the importance of LLL. 

Most tend to support very strongly 

the social, personal and economic 

objectives of LLL policy document at 

European level. 

Q Only a few respondents do not 

have a holistic view of LLL and con­

sider it is mainly for young people or 

for the middle­aged. Nevertheless, a 

considerable proportion places the 

compensatory function of LLL (e.g. 

for those who have not done well at 

school, for the disadvantaged) at the 

forefront. 

Q Traditional basic skills, followed 

immediately by social skills, are put 

at the top of the list of skills that 

respondents consider'very useful' 

both in their personal and working 

lives. They judge all skills from the 

list to be even more useful in work­

ing than in personal life. 

□ In spite of large variations be­

tween countries, respondents feel 

less confident about possessing ICT 

skills, using scientific/technological 

tools/equipment and foreign lan­

guages. 

Q Informal settings stand out as 

the most often mentioned recently 

experienced learning contexts. 

□ Two­thirds of respondents have 

not participated in any form of edu­

cation and training in the past 

twelve months, and half of these say 

they were not interested. 

Ü Personal and social motivations 

are more important than work­

related motivation. 

Q Obstacles to taking up education 

and training are diverse, but time­

related factors are the most prominent. 

Lifelong learning: citizens' views 

4025 

Language: EN, FR, DE 

Cat. No:TI­52­03­716­EN­C 

Free of charge 

on request from Cedefop 

□ Incentives for taking up education 

and training are also diverse, but in­

dividualised and flexible learning op­

tions seem to be more effective. 

□ Respondents seem to be readier 

to pay from their own pockets for 

their education/training if they judge 

the benefit to be largely personal, 

whether in private and/or working 

life. 

□ Significant differences can al­

ready be observed by level of educa­

tion, occupation, gender and age, 

but these deserve more sophisti­

cated analysis in order to reveal 

'problem groups' which would be 

interesting to explore further. 

More in­depth analysis of these 

results will be carried out and pub­

lished by Cedefop. It will be enriched 

with data from other data collec­

tions carried out at European and 

national levels and from qualitative 

studies on lifelong learning. 

The brochure also includes a short 

country profile of Greece, the EU 

Council Presidency country at the 

time of publication. 

'arge in hard σ. 

tion no 4025, cat no TI­52­03­71&­BÍ­C. BUN : 

m 0151 : frarr ­■■·:­■'■. ­ \­ : ­
 :

— ■ =­: 

German and on­fine m Cedefop's European Training 

Village bnp/Amnv2.traínngviliage.gr/ety/pufalica­

üon,'pub6catíon£asp?seaion=3 

For more information: 

Ms Anne­France Mossoux 

Cedefop project manager 

E­mail: afm@cedefop.eu.int 

Tel. (32­2) 230 1978 

Fax (32­2) 230 5824 

Source: Cedefop/AFM 
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Continued from page 1 

part in education and training, 

whereas at least one in ten is de­

motivated for learning. On these and 

other topics, there are big differ­

ences between countries. 

At the conference, speakers all spoke 

in favour of continuing and extend­

ing this kind of work, because there 

is so little comparative information 

available in this field. They drew 

special attention to the survey's 

confirmation that motivation for, and 

participation in, lifelong learning are 

shaped by interrelated personal, 

social and economic factors. They 

also welcomed the strong support 

the findings give for developing and 

valuing non­formal and informal 

learning. 

Nine thematic workshops: 

the key messages 

The conference workshops focussed 

on policy and practice questions for 

nine different topics. Their recom­

mendations are summarised below: 

Access and social inclusion 

□ Integration for people with dis­

abilities means implementing main­

streaming measures, providing ad­

equate support services and devel­

oping partnerships with the appro­

priate civil society organisations. 

□ Good workplace learning means 

starting where people are, privileg­

ing learning by doing, using forma­

tive assessment methods, providing 

appropriate support and ensuring 

there are concrete benefits for those 

who take part. 

□ Achieving gender and work­life 

balance means taking a comprehen­

sive, lifewide approach to learning, 

devising effective combinations of 

positive levers, providing flexible 

courses and supporting the acquisi­

tion of positive coping strategies for 

life management as a whole. 

New pathways and pedagogies 

□ Developing a European 'free 

trade area' for qualifications and 

competencies means focussing on 

common principles, shared curren­

cies and simplification of procedures 

and documentation, together with 

encouraging institutional change 

towards greater openness in prac­

tice. 

□ Ensuring wider access to new 

basic skills means agreeing on a 

common 'skills map', taking a posi­

tive approach to recognising what 

people can do, using adult­friendly 

and peer­based teaching and learn­

ing methods and producing more 

sensitive assessment tools. 

□ Using ICT tools well for learning 

means: 

• not forgetting to learn from con­

crete past experiences of introducing 

learning technologies, 

• finding better ways to make sure, 

driving­edge innovations flow 

through appropriately into real 

pedagogic practice, 

• developing firmer working partner­

ships between technological and 

educational specialists, 

• reaching agreed technical and 

quality standards for systems and 

software and 

• supporting open systems develop­

ment to encourage innovation and 

access. 

Making learning attractive 

Q 'Universities' in knowledge soci­

eties would mean institutions cater­

ing to diversity, targeting needs and 

demands precisely, becoming organi­

sations networked both internally 

and externally, and finding ways to 

'cascade' new information, know­

ledge and innovative practice 

throughout the education and train­

ing system. 

□ Engaging individuals in lifelong 

learning means designing supportive 

framework conditions for all citi­

zens, finding ways to share non­

financial resources, encouraging 

corporate social responsibility and 

making better use of partnerships 

and interdependencies between all 

the stakeholders involved. 

□ Promoting active citizenship and 

lifelong learning should be a virtu­

ous, mutually reinforcing circle of 

action in which information and 

skills, empowerment and the 

strengths of diversity work together 

with improving employability and 

workplace skills to enable sustain­

able, cohesive development for local 

and regional communities through­

out Europe. 

"Lifelong learning is no longer 

a vision" 

In his closing remarks, Mr Johan van 

Rens, Cedefop's Director, said that 

getting to work on lifelong learning 

has to take account of the following 

points: 

□ Individual and corporate inter­

ests and needs are equally important 

and must be kept in balance. 

□ Shared responsibility between all 

actors is essential for making life­

long learning work in practice, as 

numerous case studies from across 

Europe confirm. 

□ The social partners, professional 

associations and civil society non­

governmental organisations (NGOs) 

must be brought much more actively 

and systematically into partnerships 

for lifelong learning actions at all 

levels. 

Q Networks of information and 

support services together with indi­

vidualised structures of learning 

opportunities are essential compo­

nents for raising and sustaining 

participation. 

□ There is no doubt that more, 

better, focussed and sustained in­

vestment in lifelong learning is 

needed ­ by all parties and by devel­

oping more innovative and effective 

ways of using financial, institutional, 

social and personal resources. And 

this investment must bring visible, 

concrete rewards for all involved, 

not least for citizens themselves. 

Cedefop will also continue to play its 

part in getting to work on lifelong 

learning. As well as the reports that 

are to follow in the coming months, 

lifelong learning will have a promi­

nent place in the new knowledge 

management system (KMS) that 

Cedefop is now developing and 

which will be operational in 2004. 

This will support the opening up of 

systems, the exchange of informa­

tion and good practice, and the 

building up of a European Area of 

Lifelong Learning. 

(')The European Commission (DG EAC), the Euro­

pean Parliament, the European Economic and Social 

Committee, the Committee of the Regions, the Eu­

ropean Training Foundation, the ASEM­LLL Initia­

tive, the International Labour Organisation, the 

World Bank and the Council of Europe. 

(') Lifelong Learning: citizens' views is available 

free of charge on request from Cedefop (4025 EN, 

FR, DE) and a pdf version is available to download 

on the ETV (see also article above). 

For more information on the results of this confer­

ence, please contact: 

Lynne Chisholm at Cedefop, E­mail: 

lac@cedefop.eu.int, 

Tel. (30) 2310 490 071 ­ fax (30) 2310 490 117 

Christine Nychas (secretary) tel. (30) 2310 490 159 

Source: Cedefop/LAC 
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Development of qualifications 
and competences at sectoral level 
A mapping of initiatives on the development of qualifications 

and competences at sectoral level is currently being undertaken 

by Cedefop. The aim is to obtain a detailed overview of Euro­

pean­level initiatives concerned with the development of new 

skills, qualifications and competences standards, curricula, cer­

tificates and/or diplomas, assessment criteria etc., in specific 

sectors. 

At recent EU­level meetings, this 

issue has been much discussed, as 

development of sectoral qualifica­

tion is one of the priorities in the 

Copenhagen declaration (see 

Cedefop Info 3/2002), which called 

for increased co­operation in Euro­

pean vocational education and train­

ing in general. Specifically, it called 

for increased support for develop­

ments at sectoral level, by reinforc­

ing co­operation and co­ordination 

especially that involving the social 

partners. Although a number of 

European initiatives and pro­

grammes have given some support 

to the development of qualifications 

and competences at sectoral level, 

there has not been any co­ordinated 

monitoring of, and support for, these 

initiatives, nor is there any database 

containing information on their 

results. Accordingly, Cedefop's map­

ping exercise is intended to record 

and throw light on activities and 

initiatives taken at European sectoral 

level. The information collected so 

far has already drawn the attention 

of the Commission, social partners 

and national bodies. 

Social dialogue/European Em­

ployment Strategy 

Issues related to education and 

training at sectoral level have been 

raised within the framework of the 

European social dialogue over a long 

period of time(
1
) and several sectors 

have made agreements on education 

and training strategies. The sector 

committees are facilitated by DG 

Employment. Several initiatives 

receive funds for projects, which are 

contributing to actions in pursuance 

of the European Employment Strat­

egy^). 

Leonardo da Vinci programme 

The Leonardo da Vinci (LdV) pro­

gramme has supported many 

projects on the development of 

qualifications and competences at 

sectoral level. The sectoral nature of 

these, however, is often hidden be­

hind other predetermined themes. In 

addition, the selection of projects 

has not been a result of strategic 

choices. 

Technological development and new 

job profiles are driving the promo­

tion of new qualifications in most of 

the LdV projects. Skills need to be 

upgraded in particular for lowly and 

traditionally skilled workers. Many 

activities focus on transparency and 

increasing comparability of qualifica­

tions, and thus promote mobility. 

Several projects aim to develop a 

methodology for analysing and iden­

tifying key competences for new 

occupational profiles and then to 

develop broad curricula or frame­

works at European level. Others aim 

to create models for workplace 

learning for training that normally 

takes place at institutions/colleges. 

Several projects aim to create a 

training programme recognised at 

European level. Not all projects aim 

for a common skills certification 

system recognised at European level. 

Some seek only to find mutual quali­

fication standards and occupation 

profiles within selected countries. 

What next? 

The interim results of the mapping 

exercise illustrate the many activities 

at the sectoral level in promoting 

European and international qualifi­

cations and competences. Actors at 

this level are directly confronted 

with the practical challenges associ­

ated with internationalisation of 

trade and technology, and are eager 

to seek education and training solu­

tions going beyond the scope of 

national qualifications. 

The initial results of the Cedefop 

mapping exercise were presented at 

the March meeting of Directors Gen­

eral for Vocational Training (DGVT) in 

Thessaloniki and at the June meeting 

of the Advisory Committee on Voca­

tional Training (ACVT) in Brussels. At 

these meetings and in the June 

Leonardo da Vinci Committee meet­

ing, the Commission made proposals 

on how to move forward in this 

regard. The Commission's proposals 

were broadly welcomed and there 

was general agreement by govern­

ments and social partners on the 

direction proposed by the Commis­

sion, at the ACVT meeting. Further 

work is now taking place to reach 

agreement on precisely what meas­

ures should be taken, for example, 

which, if any, sectors, should be 

given priority attention. All these 

bodies will give the issue further 

attention at their autumn meetings. 

Meanwhile, Cedefop will continue its 

mapping and analyses exercise. 

(') Since the 1970's the European social dialogue 

has repeatedly raised issues related to education 

and training at sectoral level. 

C) Several projects have been financed by the Euro­

pean Commission (DG Employment) through the 

European Social Fund (Article 6) and funds allo­

cated to the social sectoral dialogue. 

The following documents are available at the vir­

tual community on sector qualifications http:// 

cedefop.communityzero.com/sq : 

• Social dialogue on sectoral level. Draft ­ last up­

dated 04.06.03 

• Social dialogue; Focus on aims and actions in the 

projects under Article 6 of the European Social Fund 

regulations. Concentrating on the areas of identifi­

cation of qualifications, new skills and training pro­

files at transnational and sectoral level. 

• Leonardo da Vinci project on sectoral level 

Further information: 

Bodil Lovas 

e­mail: bul@cedefop.eu.int 

Tel.(30 2310)490 098 

Fax (30 2310) 490 117 

Source: Cedefop/BUL 

Lifelong development of competences 
and qualifications: roles and responsibilities 
A conference on this subject was organised jointly by the Euro­

pean Training Foundation (ETF) and Cedefop with the Federation 

of Greek Industries and the Greek General Confederation of La­

bour. It was held under the auspices of the Greek Presidency of 

the EU and took place in Athens in May. 

The main objective was to raise 

awareness, and stress the crucial 

role, of lifelong development of 

competences and qualifications of 

the workforce in achieving the Lis­

bon European Council strategic 

goals in both EU Member States and 

candidate countries. 

The discussions of the working 

groups were structured by the priori­

ties indicated by the European social 

partners in their "Framework of 

actions for the lifelong development 

of competences and qualifications" 

(see Cedefop Info 2/2002).These were: 

□ mobilizing resources/investing 

efficiently in competences and 

qualifications, 

□ analysis/anticipation of skill and 

training needs, 

□ guidance and counselling. 

The presentations and discussions in 

the working groups aimed at provid­

ing information and stimulating 

exchange of experiences among the 

different countries on progress in 

developing the competences of their 

workforce The groups drew conclu­

sions concerning needs, gaps and 

weaknesses. 

The conference documents, including 

one containing the conclusions 

reached, are available from both the 

ETF and from Cedefop. They can be 

found on the ETF's website 

(www.etf.eu.int) clicking first on 

Enlargement and then Events. The 

conference stressed the role and 

responsibilities of all actors in soci­

ety, but particularly social partners, 

in promoting lifelong learning. Com­

petence development is a matter of 

shared responsibility between indi­

viduals, social partners and govern­

ment, which need to co­operate and 

to co­ordinate their action to up­

grade the skills of the labour force. 

Firms have a major role in creating 

an appropriate learning environment 

at the workplace by making compe­

tence development a constituent 

part of their human resource and 

business strategies. Public authori­

ties and social partners are well 

placed both to develop policy frame­

works with the aim of stimulating, a 

higher and more efficient investment 

in skills and qualifications and to 

promote a more equitable access to 

learning opportunities for all. . 

The widespread use of national 

tripartite structures for social dia­

logue in acceding and candidate 

countries has in practice been of 

limited success in terms of promot­

ing the concept of responsibility 

sharing. The experience of the transi­

tion process in Central and Eastern 

Europe demonstrates that in most 

cases governments have kept the 

leading role in setting the agenda, 

while the possibilities for social 

partners to influence the policy mak­

ing process effectively have re­

mained marginal. 

The consolidation of a culture of dia­

logue and responsibility sharing, be­

sides requiring a substantial strength­

ening of the representative capacities 

of social partners in most acceding 

and candidate countries, is in itself a 

necessary learning process. Increased 

opportunities for co­operation and 

snaring of experience and knowledge 

between social partners within a Eu­

ropean framework can assist the build­

ing up of such a culture. 

For more information, please contact: 

in the ETF, 

Haralabos Fragoulis 

Enlargement and South East Europe Department 

European Training Foundation 

Tel. (39­011)6302304 

Fax (39­011) 6302200 

e­mail: hfr@etf.eu.int 

in Cedefop, 

Bodil Lovas 

E­mail: bul@cedefop.eu.int 

Tel.(30 2310)490 098 

Fax (30 2310) 490 117 

Source: ETF/Cedefop 
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