
. . ■ . 

CEDEFOP 
about Vocational Training in the European Union 

4SSN­1­606­2 787­

Co­operation in vocational education and training 

"A window of opportunity" 
'A window of opportunity' was the phrase used by Mr Gordon Clark, Head of Unit for the develop­

ment of vocational training policy in the European Commission, when speaking at the European 

Training Forum in Brussels in November. This training forum was organised within the framework of 

the 10th Employment Week conference and exhibition. 

Mr Clark was referring to the adop­

tion on 12 November by the Ministers 

of Education, Youth and Culture of the 

European Union of a resolution on en­

hanced co­operation at European level 

in the field of vocational education and 

training. This Council Resolution (') 

puts a seal on the progress made in 

what has become known as the 

Bruges process (see Cedefop Info 2/ 

2002 page 2) and which was itself a 

follow up to the March 2000 Lisbon 

European Council meeting. Within the 

overall framework set by the work of 

the Commission and the Council on 

lifelong learning (
2
) and the common 

objectives of the education and voca­

tional training systems(
3
), this resolu­

tion asserts the key role of vocational 

education and training. 

The Council stressed that: 

Q it is necessary to strengthen and 

develop closer European co­opera­

tion in vocational education and 

training to support the idea that 

citizens can move freely between 

different jobs, regions, sectors and 

countries in Europe; 

O there is a need to improve the 

quality and attractiveness of voca­

tional education and training in 

Europe 

It agreed that enhanced co­opera­

tion should be based inter alia on 

the following working principles, 

□ Co­operation should be based on 

the target of 2010, set by the Euro­

pean Council in accordance with the 

detailed work programme and the 

follow­up of the Objectives report in 

order to ensure coherence with the 

objectives set by the Council (Educa­

tion). 

O Measures should be voluntary 

and principally developed through 

bottom­up co­operation. 

□ Initiatives must be focused on 

the needs of citizens and user or­

ganisations. 

Q . Co­operation should be inclusive 

and involve Member States, the 

Commission, candidate countries, 

EFTA­EEA­countries and the social 

partners. 

The Council reaffirmed 

Q Its commitment to enhanced co­

operation in vocational education 

Continued on page 5 

Greek EU presidency: 

Goals and activities 
In January, Greece took over the Presidency of the European Union for the first semes­

ter of 2003. In the field of education, the Presidency has scheduled a number of activi­

ties, including twelve supporting seminars and conferences on a variety of topics. 

The main theme will be new information and Lisbon and Barcelona summits and the enlarge­

communication technologies ­ lifelong learning. 

This theme will be used to point the way to mod­

ernisation of the whole education and training 

system, including formal and informal education, 

teachers' mobility, vocational education, educa­

tion of specific target groups, etc. 

The programme is based on this theme and is 

designed to support the general targets of the 

Greek Presidency developing the follow­up to­the 

ment of the EU. Its intention is to: 

Q Increase the role of educators and schools 

in the promotion and integration of science, fo­

cusing on the new information and communica­

tion technologies (ICT). 

□ Open the discussion on the continuing train­

ing and professionalisation of educators in the 

countries of Eastern and South­eastern Europe, 

Continued on page 3" 

A quantum leap 
in quality concerns 
A conference organised by the Danish presidency on „A European approach to qual­

ity in Vocational Education and Training" took place in Helsingör on 19 and 20 Sep­

tember 2002. Its motto was „create a co­operation platform and build trust". 

The meeting was attended by about 90 partici­

pants from member states and candidate coun­

tries. It was addressed by the Danish Minister of 

Education Ms U. Tornaes, Mr R. S. Österlund the 

Director General for Vocational Education and 

Training (VET) in Denmark and by Mr Klaus Van 

Der Pas, Director General for Education and Cul­

ture at the European Commission. At the centre 

of the discussions was the interim report (Qual­

ity development in vocational education and 

training) of the European Forum on Quality in 

VET. The forum was set up within a co­operative 

framework established between the European 

Commission, the member states and Cedefop. 

The report(') was presented to the meeting by 

the Deputy­Director of Cedefop, Mr Stavros 

Stavrou. 

After lively discussions in working groups and a 

final reporting session, Mr Gordon Clark, Head 

of Unit for the Development of Vocational Train­

ing Policy within the European Commission's 

Directorate General for Education and Culture, 

drew conclusions from the conference. These in­

cluded: 

1. General conclusions 

U The improvement of quality in VET and rais­

ing its status at all levels, is essential to improve 

competitiveness and to meet labour market 

needs, Furthermore, it is necessary to reach the 

policy goals of improving employability, in­

creased access to training and matching train­

ing supply and demand. 

□ The work of the European Forum on Quality 

in VET should be taken forward and built upon 

under the 'Bruges process' and in the context of 

Continued on page 3 
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Letter of the Director 

This issue of Cedefop Info is different 

from previous ones, in that it con­

tains more news and information 

about activities at European level. 

This reflects the fact that there have 

been major steps forward in Euro­

pean co­operation in the field of 

vocational education and training 

(VET). It is clear from the terms of 

the resolution, approved by the 

Council in November (see the article 

on pages 1 and 5 for most of the 

text of that resolution), that Cedefop 

can be proud to have played a part 

in bringing about some of those 

developments. We will also face new 

challenges in supporting the Com­

mission and the member states in 

implementing the priority actions 

that the resolution foresees. 

A good example of this is the issue 

of quality in vocational education 

and training. An article on pages 1 

and 3 reports on a conference, which 

in effect marked the end of the work 

of the European Forum on VET Qual­

ity, which was established by the 

European Commission following the 

approval of the Advisory Committee 

on Vocational Training (ACVT). This 

does not mean that that work, 

which was lead by Cedefop and the 

Commission is now at an end ­ on 

the contrary, it will now be given a 

sharper profile through a technical 

working group, again established by 

the Commission following consulta­

tion in October, with the ACVT. 

Cedefop will be supporting the work 

of this technical working group and 

of others on the transparency of 

vocational qualifications, mobility 

and the creation of a credit transfer 

system. The Commission has also 

asked us to develop virtual platforms 

to support the working groups. In 

conformity with the new Medium 

Term Priorities (2003­2006), ap­

proved at the November meeting of 

our Management Board, we will 

develop a knowledge management 

system (KMS), which will provide a 

more coherent and comprehensive 

framework for reporting on VET 

activities and systems than we have 

achieved up to now. We will report 

on the KMS in one of the next issues 

of Cedefop Info. 

In this issue, you will also find infor­

mation and reference to Leonardo 

da Vinci projects. Cedefop will con­

tinue to support the Commission's 

activities to ensure valorisation of 

the Leonardo da Vinci programme by 

reporting on interesting projects not 

only in Cedefop Info, but also, for 

example, in its database of good 

lifelong learning practice. 

The November Management Board 

meeting also approved our 2003 

work programme. This and the me­

dium term priorities are available on 

our web site (www.cedefop.eu.int) 

and they will also be published in 

hard copy in a number of languages. 

Johan van Rens 

November 2002 

Europe 

Scenarios and strategies 
for vocational training 
and lifelong learning policy 
and practice in Europe 
Cedefop and the European Training Foundation have commissioned research institutes in several 

European countries (') to devise training scenarios and strategies for a joint research project. Their 

work has produced a series of priority strategies for the next ten years. Over 1000 players and deci­

sion­makers from the ten EU nations and candidate countries participating highlighted these strate­

gies as being particularly important. 
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To conclude the project in autumn 

2001 the partners and the Estonian 

Ministry of Education jointly organ­

ised a European conference in Tallinn 

to discuss the research findings. The 

conference presented the results of a 

two­phase scenario project on the 

future of vocational training and 

lifelong learning begun in 1998 to 

over 70 delegates from 20 European 

countries. Specialists, government 

representatives and social partners 

from EU states and Central and 

Eastern Europe took active part in 

assessing and promoting the pro­

posed country­specific and Europe­

wide strategies and scenarios. 

Delegates agreed that we must 

reinforce the social and ecological 

dimensions of vocational training 

and lifelong learning and focus on 

encouraging closer partnerships 

between public and private voca­

tional training providers. Experts 

interviewed during the project be­

lieve that creating coordinated na­

tional and European structures for 

general and vocational qualifications 

and developing European standards 

for certain central areas, sectors and 

levels also constitute important 

strategies. Another point they con­

sider vital is the modernisation of 

work and working conditions com­

bined with an improvement in qual­

ity of life. This involves forging closer 

links between working life and train­

ing throughout careers. 

In addition, the project partners 

presented three alternative Euro­

pean­level scenarios. "Europe on the 

edge of the precipice" depicts a 

gloomy picture of a Europe plagued 

by uncertainty and unsolved prob­

lems. Unemployment and recession 

predominate. Few training positions 

are available and high worker turno­

ver prevails. "A protective and ex­

panding Europe" can offer tailored 

training programmes and training 

accounts and access for all but still 

has to fight unemployment in the 

face of continuing privatisation and 

mounting social inequality. Lifelong 

learning supported by broad­ranging 

specialist networks is a major fea­

ture of "A sustainable and competi­

tive Europe". Other aspects of this 

scenario include a reduction in un­

employment, an increase in the need 

for foreign labour and independent 

organisation of training programmes 

­ but also continued social inequality. 

The project partners have refined the 

scenarios further in tandem with 

players throughout Europe. All three 

concepts are designed to run for ten 

years, to allow us to ascertain prob­

able trends and variables. (
2
) These 

scenarios have enabled the experts 

to pinpoint the strategies which 

need to be tackled at different levels. 

Following the project's conclusion, 

the players will need to decide who 

is to implement the strategies and 

what tools are the most appropriate 

for the task. The specialists working 

on the project therefore propose 

maintaining strategic dialogue be­

tween players, politicians, social 

partners and practitioners. At best 

researchers can only assist in this 

procedure. The onus for actually 

making the decisions is on politi­

cians and practitioners. 

Cedefop published the project findings in its Pano­

rama series in September 2002 (see page 12). The 

article contains a detailed presentation of the re­

sults and a bibliography of published national stud­

ies and final reports. See also the Scenario window 

on the interactive website www.trainingvillage.gr. 

(') Austria, Belgium/Luxembourg, Germany, Greece, 

the UK; and the Czech Republic, Estonia, Hungary, 

Poland and Slovenia. 

{') We will report on relevant findings shortly. 

Further information from 

Burkart Sellin, Cedefop/Thessaloniki 

E­mail: bs@cedefop.eu.int 

Tel. (30) 2310490121/118 

Fax (30) 2310 490117 

Source: Burkart Sellin, Cedefop 

Your 
views 
are 
wanted 

The present European education (Socrates), vocational training (Leonardo da 

Vinci) and youth programmes are due to end in 2006. However, in November 

2002, Mme Viviane Reding, European Commissioner for Education and Cul­

ture launched a public consultation procedure for the next generation of 

programmes. She had previously announced that the Commission intended 

to present detailed proposals to the Council and the European Parliament in 

early 2004. The consultation process is addressed to all those involved, or 

with an interest, in the programmes. Consultées are invited to respond to 

thirteen key questions, which are divided into three sections: 

1. The type of action to be supported through European programmes in the 
period after 2006. 

2. The geographical coverage of the programmes­which countries should 
be involved in which actions? 

3. The design and structure of the new generation of programmes. 

The Commission has fixed the date of 28 February 2003 for the conclusion of 

this public consultation process. The document is now available in all the 

official languages of the Union at the following web site address: 

http://europa.eu.int/comm/education/newprogconsult 

Responses may also be sent to: 

New programmes consultation 

European Commission ­ DG EAC 

rue de la Loi 200 (B­7 7/64) 

B­1049 Brussels 

Source: European Commission/Cedefop (JMA) 

European 
Curriculum Vitae 
now online 
In March 2002 the European Commission adopted a recommenda­

tion on the European curriculum vitae format (CV)(
1
). The format 

was designed in conjunction with Member States and the social 

partners in the context of the European Forum on transparency of 

vocational qualifications (
2
). 

Developed in close collaboration 

with Cedefop, the European CV 

offers European citizens an original 

format giving a comprehensive over­

view of their skills and qualifications. 

The European CV has already proved 

a considerable success: more than 

160 000 people have already 

downloaded the CV format from the 

Cedefop website since it became 

accessible online in April 2002. 

An original format 

The CV format offers more value 

than traditional CV formats: 

□ Firstly, to encourage worker 

mobility, it is available in all the 

official languages of the European 

Union and the European Economic 

Area (EEA). The Cedefop website 

(details below) provides examples of 

CVs as well as a page of instructions 

to guide citizens on how to use the 

format. 

□ Secondly, the European CV offers 

more than the traditional description 

of work experience and training: it 

includes information on general and 

other skills acquired from education/ 

training, in'the workplace or through 

personal experience: linguistic, so­

cial, organisational, technical, artis­

tic and other skills. 

□ Finally, the European CVs format 

is modular, which guarantees some 

flexibility in its use. 

Access to the electronic format: 

(') The European Curriculum Vitae format ­ along 

with examples and instructions ­ can be 

downloaded in 13 languages from the Cedefop 

website at: 

http://www.cedefop.eu.int/transparency/cv.asp. 

(') The European Forum on transparency of voca­

tional qualifications is a working party jointly es­

tablished by the Commission and Cedefop. 

Cf.: http://www2.trainingvillage.gr/etv/transpar­

ency/index.asp 

Further information from: 

Philippe Tissot, Cedefop, e­mail: 

pht@cedefop.eu.int 

Source: Cedefop/PHT 

page, 
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Danish EU presidency: Education and training policy 
In the second semester of 2002, Denmark held the EU presidency and therefore could play a leading 

role in setting the European agenda in the field of education, training and youth. 

European cooperation in education 

and training is subject to constant 

development. Throughout the 1980s 

and 1990s, action in the area fo­

cused on the development of instru­

ments to encourage increased mobil­

ity, more transparency and new 

pedagogical approaches. This was 

mainly implemented through a 

number of programmes (for example 

Leonardo da Vinci, Socrates), the 

activities of which have had a direct 

impact on the education and train­

ing courses and from which many 

European citizens have benefited . 

In recent years, European coopera­

tion has taken new forms. The an­

nual meetings of the Ministers of 

Education underline that there is a 

common European agenda in the 

field of education and training. The 

invitees to these meetings now 

count representatives from 35 coun­

tries. 

The implementation of the Bologna 

process in higher education contrib­

utes on the one hand to the integra­

tion of the applicant countries into 

European cooperation and, on the 

other hand, to a strengthening of 

cooperation in this field by all par­

ticipating countries. 

The work on the implementation of 

the report on the future objectives of 

education and training systems up to 

2010(') is seen by Denmark as the 

focal point of cooperation in the 

field of education and training since 

the meeting of the European Council 

in Lisbon in March 2000. 

Due to the priority given to educa­

tion and training in the European 

employment strategy, the principle 

of lifelong learning exerts an in­

creasing influence on the framework 

for development of the entire educa­

tion system. 

The increasing need for an effort to 

be made in relation to cooperation 

in the field of vocational education 

and training, including the issues of 

quality assurance, transparency and 

recognition of qualifications and 

competencies, led the European 

Council, at its meeting in Barcelona 

in March 2002, to call for the imple­

mentation of a Bologna­like process 

in the field of vocational education 

and training. 

The main objective of the Danish 

Presidency has therefore been to 

carry on the work on the European 

agenda by continuing the construc­

tive cooperation with the European 

Commission and the other Member 

States. This includes involving play­

ers from the field, especially the 

social partners. 

In the light of the Council's conclu­

sions on lifelong learning(
2
), Den­

mark has contributed to concretising 

both the vision of creating a Euro­

pean area of knowledge and the 

need for establishing a basis for 

cooperation with third countries. 

Activities during the Presidency 

One of the main topics discussed 

during the Presidency has been a 

declaration on strengthened Euro­

pean cooperation in the field of 

vocational education and training. A 

resolution on this topic was adopted 

at the Council meeting on 12 No­

vember. At the meeting of European 

Ministers of Education on 29/30 

November in Copenhagen, a decla­

ration on vocational training was 

agreed (see separate article on 

pages 1 and 5) 

In addition three presidency confer­

ences were held on lifelong learning, 

science and technology, and quality, 

of which the last one was specifically 

aimed at vocational education and 

training. Several other conferences 

were organised in cooperation with 

various national and international 

bodies, such as the European Com­

mission and Cedefop. 

(') Detailed work programme on the "Follow­up of 

the objectives of education and training systems in 

Europe", Council document 6365/02 of 20 February 

2002. 

(
;
) Council Resolution of 27 June 2002 on lifelong 

learning, OJ C 163/1 of 9 July 2002. 

Source: Cirius, Denmark 
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Greek EU presidency: 
Goals and activities 
Continued from page 1 

as well as on the improvement of the 

quality of the educational systems of 

these countries, and the promotion of 

change in them 

□ Create a common educational 

area between the EU and the candi­

date countries, with the potential of 

including the rest of the countries of 

South­eastern Europe focusing on 

the development of ICT skills and 

competencies. 

In the field of ICT, there will be a 

workshop on new technologies in 

education with special focus on the 

production of new educational soft­

ware in May in Athens. Tfje work­

shop aims at promoting the ex­

change of experience among the EU 

countries in the field of ICT in educa­

tion. The focus will be on the devel­

opment of relevant material (educa­

tional software, educational services 

through the Net) and the creation in 

the future of a group of specialists 

dealing with issues of production, 

economies of scale, etc. Supplemen­

tary actions around the workshop 

will include the support of a "web 

based exhibition" of material rel­

evant to ICT. It will present available 

material and will be constantly up­

dated. 

Another activity linked to the ICT 

will be a workshop concerning the 

creation of networks of one­teacher 

schools throughout Europe. The 

workshop will focus on the ways 

such schools can use the new tech­

nologies to develop and communi­

cate with each other and to prevent 

depopulation of rural and other 

remote areas. 

Central issues of the conference on 

"Quality of education and vocational 

education and development pros­

pects of educators in the European 

Union and South­eastern European 

countries" (in June in Athens) are 

the training of teachers and trainers 

in the EU, the candidate and the 

South­eastern European countries. 

The conference on "The role of the 

Open University and distance learn­

ing in the promotion of lifelong 

learning" (May in Athens) will be 

organised by the Greek Open Univer­

sity. The discussion will focus on the 

current needs of lifelong learning 

systems in the EU, the quality of the 

distance learning programmes of the 

open universities compared to the 

quality of "conventional" universi­

ties' programmes, and systems of 

distance and lifelong learning in 

general. 

The Presidency activities also include 

a seminar on the ARION programme 

coinciding with the 25th anniversary 

of the programme, a meeting on the 

follow­up group of the Bologna 

process and a conference on the 

Bologna process ("Exploring the 

Social Dimensions in the European 

Higher Education Area"). 

Cedefop will support the Greek 

Presidency as it has done those of 

other countries. Due to its location, 

it expects to be asked to make a 

special contribution particularly in 

relation to vocational training ele­

ments in the programme and will 

host a number of meetings. In par­

ticular it will organise in early June a 

major conference on lifelong learn­

ing and will host the meeting of 

Directors General for Vocational 

Training. Cedefop will also be a co­

organiser of the conference on "The 

European democratic state as a 

factor for the development of local 

societies", in Thessaloniki in March. 

The conference will discuss the is­

sues of how the democratic state 

can promote education today and 

the interrelation and synergies be­

tween local/ regional development 

and lifelong learning. Cedefop will 

also contribute to the above confer­

ence on the training of teachers and 

trainers the experience it has gained 

through the work of its training of 

trainers network (TTnet). 

For further information and details on the activities 

and programme of the Greek Presidency, 

see: http://www.eu2003.gr/en/cauO/index.asp? 

Source: Cedefop (STS, JMA, PKA) on the basis of 

documents available 

A quantum leap 
in quality concerns 
Continued from page 1 

the work programme on the objectives 

of education and training systems(
2
). 

Q Future work on quality at Euro­

pean level should aim to promote the 

development of systematic quality ap­

proaches in the Member States, ac­

cording to the model of learning logic 

of quality developed by the Forum.This 

model is applicable to quality ap­

proaches at all levels, and focuses on 

learning outcomes. Mechanisms 

should be identified for the involve­

ment of VET stakeholders in the de­

sign, implementation and review of 

quality cycles in VET. 

such as the European Employment 

Strategy, as well as with the activi­

ties of bodies such as CEDEFOP and 

Eurydice. 

2. Concrete proposals for 

immediate follow­up 

□ The work of the European Forum 

on Quality in VET should be pub­

lished and disseminated to relevant 

actors at all levels. In countries 

where they have been created, the 

national mini­fora should continue 

and should assist in the dissemina­

tion of information. 

U Quality should be emphasised as U Ways and means for promoting 

a priority in the Leonardo da Vinci 

programme. 

□ Synergy should be ensured with 

other instruments at European level, 

the further exchange of experience, 

models and methods for quality 

assurance (including experience 

from the Leonardo programme) 

should be established. This should 

increase dissemination of good prac­

tice between member states, EEA 

countries, candidate countries and so­

cial partners. 

Q A limited number of quality indi­

cators for VET should be selected on 

the basis of good practice and 

tested, for example through pilot 

projects under the Leonardo da Vinci 

programme. 

□ A further clarification and refine­

ment of quality principles and crite­

ria (with a particular focus on output 

criteria) should be completed, and 

linked to the three major European 

policy objectives(
2
). 

□ A review of existing national and 

international standards and norms 

(for example ISO / EN 45013), their 

application and their strengths and 

weaknesses, should also be under­

taken. On this basis, work should 

begin as soon as possible on the 

definition of a common core or 

framework of quality criteria at Eu­

ropean level, in order to promote 

mutual trust and facilitate the trans­

fer of competences (including non­

formal and informa] learning) and 

qualifications. 

□ Transnational partnerships be­

tween bodies willing to develop qual­

ity assurance approaches should be 

encouraged, for example the French 

'Professionalisation durable' project. 

□ Inter­institutional co­operation ar­

rangements (including peer review) 

should be developed on a bi­ or mul­

tilateral basis, where appropriate. 

3. Medium­ to long­term 

objectives 

These might include: 

□ a European Quality label 

□ a European Quality model 

□ voluntary and independent test­

ing / accreditation (developed at 

European level) of providers, offers, 

and training of trainers. 

For more information on the results of the Euro­

pean Forum on VET quality, please contact either: 

Ms Fernanda Oliveira Reis, DG EAC, B.1 

(Fernanda.Oliveira­Reis@cec.eu.int) or 

Ms Tina Bertzeletou in Cedefop (tb@cedefop.eu.int) 

(') The conference documents (in French, English, 

German and Danish) are available at 

www2.trainingvillage.gr/etv/quality/. 

('(Detailed work programme on the "Follow­up of 

the objectives of education and training systems in 

Europe", Council document 6365/02 of 20 February 

2002. 

Source: European Commission's Directorate General 

for Education and Culture/ CEDEFOP (JMA/STS) 
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Eurydice report focuses on teachers and their training 
Maintaining a motivated and highly qualified teaching force is an 

essential prerequisite to the provision of quality education. The 

challenges facing teachers and the new demands that are placed 

on them are therefore central to the education debate. 

teachers, including their job security, 

salaries and workload. 

The wide­ranging comparative 

analysis prepared on the basis of 

information provided by the Eurydice 

network, takes the 2000/01 school 

year as a reference point. The study 

focuses on the situation of teachers 

at general lower secondary level, as 

this is perceived to be a decisive 

stage in compulsory schooling which 

has been particularly susceptible to 

new trends, most notably those 

inherent in the growth in mass en­

rolment over the last decades of the 

twentieth century. 

The study is made up of four reports, 

the first two of which are now avail­

able on the Eurydice website (see 

below). These look at the topics of 

initial training for teachers and their 

EURYDICE 
A major new Eurydice study provides 

an in­depth investigation into the 

teaching profession in Europe. It 

identifies a number of key issues, 

looking for example at the extent to 

which teacher training is providing a 

solid grounding in the types of skills 

teachers need in order to carry out 

their job effectively. It also looks at 

the subject of teacher shortages, an 

important area of concern in a 

number of European countries today, 

as well as conditions of service for 

transition into working life (report I) 

and teacher supply and demand in 

Europe (report II). Two more reports, 

one on conditions of service in the 

teaching profession and a final one 

in the form of a general overview 

and synthesis of the study, are due 

out by the first quarter of 2003. 

The analysis of teacher training 

shows that five types of skills are 

generally perceived as being increas­

ingly necessary: 

J information and communication 

technology, 

ü management and administration, 

_) integration of pupils with special 

needs, 

_l working with multicultural 

groups of pupils, 

J behaviour management. 

However, only one of them­ informa­

tion and communication technology 

­ almost everywhere forms part of 

training programmes either as a 

compulsory subject or as an optional 

one. By contrast, it is rare that 

trainee teachers are taught skills in 

behaviour management. 

Concern over the number of teachers 

leaving the profession at a very early 

stage in their career has led policy­

makers to introduce measures for 

new teachers, either in the form of 

an 'on­the­job' qualifying phase for 

prospective teachers, giving them 

direct experience of school life be­

fore they become fully qualified, or 

special support for newly­qualified 

teachers, helping them to adjust to 

their chosen career. The study shows 

that these measures are a relatively 

new trend in many countries al­

though they are becoming more 

common. 

The report on supply and demand 

looks at current or anticipated 

teacher shortages or surplus and 

sets this against demographic pro­

jections over the next ten years, 

forward planning policies and the 

main models of teacher selection 

and replacement in Europe. 

It shows that a direct comparison of 

the extent of teacher shortages or 

surplus in different European coun­

tries is not feasible. The main reason 

for this is that harmonised indicators 

on teacher supply and demand do 

not yet exist. The way in which 

shortage is measured and defined 

differs significantly between educa­

tion systems. However, most coun­

tries have a range of so­called 'emer­

gency measures' at their disposal. 

Non­qualified (or not appropriately 

qualified) teachers may work under 

certain conditions, usually relating to 

their academic achievement or pro­

fessional experience. Several coun­

tries facing teacher shortages have 

also introduced a range of measures 

designed to open up teacher training 

and improve teacher supply, for 

example by offering more flexible 

training programmes or financial 

incentives to trainees. 

Reports I and II may now be accessed on the 

Eurydice website (http://www.eurydice.org) and are 

also to be made available as printed publications. 

Source: Eurydice 
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Closing the gap 
Future Member States embrace the concept of lifelong learning but lack the required infrastructure 

The concept of lifelong 

learning has won a firm 

foothold in the future mem­

ber states, but the develop­

U m e n t of the required infra­

structure still lags consider­

ably behind that of most EU 

countries. Much progress 

has been made, but none of 

the countries is fully pre­

pared for a future in which continued training may come 

to have as much significance as initial training. 

These are the core conclusions of recent studies by the 

European Training Foundation (ETF) in Turin, supporting 

input to its latest Review of progress in VET reforms (
1
) 

for the European Commission's Directorate General (DG) 

for Enlargement and a set 

of country monographs(
2
) 

which are being compiled 

for the DG for Employ­

ment. 

Preparing an education 

system for a culture of 

lifelong learning re­

quires changes to accessi­

bility, resources and gov­

ernance of education. 

Zooming in on these three 

areas, the ETF found that 

impressive progress had 

been made in the past 

years in different coun­

tries for each of them. 

generally considered to be spent less efficiently because 

the state of material equipment is often still poor and, 

critically, because teachers have been largely overlooked 

in reform measures implemented to date. According to the 

ETF, increased funding is particularly needed for training 

as a part of active labour market measures. 

In the field of governance, impressive headway has 

been made in the legal arena, with most crucial employ­

ment and education legislation now in place. Remaining 

problems in this field are related to partnership. Al­

though promoted heavily, the involvement of social 

partners in education development has got off the 

ground very slowly, not least because social partners 

have needed time to get themselves organised in the 

early and mid 1990s. Locally, poor collaboration among 

different ministries is still a major problem. Also decen­

tralising the administration 

Progress achieved in individual countries: 

α 

j 

j 

□ 

J 

Comprehensiveness of reforms 

Hungary, Slovenia, Estonia 

Public investment in education: 

Cyprus, Estonia, Lithuania, Slovenia 

of education has proven to 

be a difficult issue to 

tackle with all countries 

except Hungary Malta, 

Cyprus and Turkey having 

to start from scratch in this 

area. 

Quality of secondary education 

(results from the OECD PISA 2000 assessment) 

The Czech Republic 

Increased access to tertiary education 

Hungary, Poland, Lithuania 

Companies' involvement in initial VET 

Hungary 

□ Companies' involvement in CVT 

The Czech Republic, Estonia, Malta 

□ 

□ 

Internet connectivity 

Estonia 

Reforms in teachers training 

Slovenia 

As far as access to edu­

cation is concerned, a 

major pitfall continues to 

be the lack of horizontal 

connections between 

vocational and tertiary 

education. This effectively 

closes the door on further 

education for those who 

reach upper secondary 

education via the vocational path. On a more positive 

note, the provision of continuing vocational training by 

companies is steadily increasing in all countries. 

Public funding for education in most of the future mem­

ber states is not far from the EU average but the funds are 

Although much remains to 

be done in the above ar­

eas, the process of change 

has been set in motion 

everywhere and full imple­

mentation of reforms now 

seems to be a matter of 

time. According to the ETF, 

current development pri­

orities must therefore 

concentrate on areas, 

which also in the EU have 

needed a thorough check 

against the new learning 

culture. Such issues include 

transparency in the VET 

system and the certificates 

it awards, quality assur­

ance, improved access for 

vulnerable groups, and the 

promotion of a learning culture in general. 

(') http://www.etf.eu.int/etfweb.nsf/pages/downloadvetreform 

(
2
) http://www.etf.eu.int/etfweb.nsf/pages/downloadccpubgen 

Source and more information: Arjen Vos, European Training Foundation, Villa 

Gualino, Viale Settimio Severo, 65, Tel.: (39) 011 630 2308, Fax: (39) 011 630 

2200. E­mail: arjen.vos@etf.eu.int 

European Agency for Development in Special Needs Education 

People with special 
needs ­ School to 
employment transition 
During the past two years the European Agency for Development 

in Special Needs Education has been working on the topic of Tran­

sition from School to Employment: problems, possibilities and 

issues faced by young people with special educational needs. 

At the end of 1999, the European 

Agency carried out a review and 

analysis of the existing information 

regarding training and employment 

of young people with special educa­

tional needs. This review provided 

the basis for an analysis in 16 Euro­

pean countries, by experts nomi­

nated by the Ministries of Education. 

These experts were asked to provide 

relevant national information related 

to issues such as: 

Q access to educational opportuni­

ties for young people with disabili­

ties following compulsory education; 

□ the existence of transition pro­

grammes; 

□ the situation of employment/ 

unemployment for people with dis­

abilities; 

Ü both sensitive and positive ele­

ments at the national levels. 

In order to complete this informa­

tion, a number of significant 

projects/practices were selected for 

analysis.. These cover initiatives in 

secondary schools, vocational train­

ing centres and other similar types of 

educational settings, dealing with 

young people with any type of spe­

cial need. In total, more than 60 

projects, at least one to two per 

country, were involved. No specific 

target group was aimed at, as the 

purpose of the study was to have the 

widest possible overview of the 

situation in different countries. 

The summary report(') synthesises 

the main issues discussed by all 

those involved and addresses the 

following three areas: 

□ the main problems faced by 

young people with special needs, 

their families and professionals re­

garding transition from school to 

employment (e.g. how to reduce or 

prevent the high number of educa­

tion drop outs; how to improve the 

access to quality education and 

training, etc.) 

□ the key aspects to be consid­

ered in the field of transition, taking 

into account the existing problems 

□ the main factors which seem to 

either facilitate or prevent the imple­

mentation of a successful transition 

process at the practical level. 

Results are presented through a 

comprehensive Internet­based tran­

sition information database provid­

ing comparative national data, as 

well as information from European 

and international sources. It is avail­

able at: http://www.european­

agency.org/. 

(') The summary report with the main findings has 

been published in English (ISBN: 87­90591­49­6). It 

will be published in 13 languages both as an e­

book and in hard copy form over the next few 

months. For further information, please visit the 

European Agency web site: www.european­

agency.org. or contact 

European Agency for Development in Special Needs 

Education 

Teglgaardsparken, 100 

DK ­ Middelfart 5500 

Tel. (45­64) 41 00 20 

Fax (45­64) 41 00 23 

e­mail: adm@european­agency.org 

Source: European Agency for Development in 

Special Needs Education 
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