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Cedefop takes further steps towards the dynamic 
knowledge society with its 2002 work programme 
'Learning and employment' is the central theme of the new report on vocational 

training policy / Candidate countries are to have their own web presence in the 

European Training Village 

With its new work programme, Cedefop will 

continue to promote the development of voca­

tional education and training as it steers a 

course towards a dynamic knowledge society. 

The Centre's medium­term priorities 2000/ 

2003 once again provide the guidelines for its 

result­oriented approach: Cedefop consistently 

promotes skills and lifelong learning, new 

forms of learning, employment and competi­

tiveness and the transparency of vocational 

qualifications throughout Europe. 

Furthering research in vocational education 

and training in Europe plays a special role in 

this field. The Cedefop Research platform, 

Cedra, is active in its own research, commis­

sioned research and the sharing of knowledge. 

This year, Cedefop is to continue to develop 

the European Research Overview (ERO) as an 

interactive electronic­based communication 

instrument for researchers. The Centre is also 

set to moderate and encourage development 

networks covering work­process knowledge, 

work­related learning, key qualifications, net­

work­learning and early recognition of new 

skill needs. Work is to continue on the third 

research report on vocational training, which 

focuses on the impact of vocational education 

and training measures at the level of individu­

als and enterprises and on growth, employ­

ment and competitiveness. The European jour­

nal Vocational Training is a further tool serving 

to promote research and the series of Agora 

Thessaloniki provide vocational education and 

training experts with a forum for the discus­

sion of the results of the latest research. Three 

seminars are planned for this year on the fol­

lowing topics: the image and standing of voca­

tional education and training, how to em­

power individual learners and learning in en­

terprises. 

Cedefop's ongoing reporting on developments 

in national vocational education and training 

systems provides the basis for a concerted 

European approach to issues of relevance to 

VET. Cedefop keeps pace with the rapid 

changes taking place in vocational education 

and training by constantly updating its infor­

mation strategy. Detailed information on 

Spain 

Vocational training: 
integration is on the agenda 
The new Spanish law on Vocational Training 

and Qualifications (
1
) follows on from the 

recent European Union summits with the fun­

damental objectives of harmonising training 

and vocational qualifications with a view to 

free movement of workers and mobility. As 

vocational training in Spain is not yet up to EU 

standards, changes are necessary to adapt the 

system to the requirements of the labour mar­

ket. The situation was spelled out by European 

Commissioner for Employment and Social 

Affairs, Anna Diamantopoulou, in a letter to 

Madrid criticising the lack of uniformity of 

Spanish vocational training. It is striking to 

note that only 41 % of Spanish students are 

engaged in vocational training, compared with 

58% in the EU as a whole. 

Moreover, trends in employment call for train­

ing provision to keep pace with new informa­

tion and communication technologies, EU 

languages, team work and safety in the 

workplace, as well as the concept of continu­

ing training and lifelong learning. 

Continued on page 7 

Belgium 

Springboards 
for the integration of people 
with disabilities in the field 
of higher education 
A committee of experts convened by the Flem­

ish Minister for Education has concluded a re­

port on higher education for people with dis­

abilities which recommends the creation of a 

'Flemish disability and study platform'. 

The role of this platform will be to compile prac­

tical solutions with a view to integrating people 

living with disabilities into the education system 

of the Flemish community. A number of educa­

tional establishments offer what are often ex­

cellent solutions to facilitate access to higher 

education for people with disabilities whereas 

others have little or no knowledge of the vari­

ous possibilities available. 

Continued on page 16 

sectoral or regional developments is just as 

much in demand as summaries and compara­

tive information. Alongside three issues of 

Cedefop Info, a whole range of publications is 

planned in the European Training Village, in­

cluding updates of the short descriptions of 

the national systems of Spain, Denmark and 

Greece to tie in with the EU presidencies; 

these descriptions will also be published in 

printed form. 

In 2002, Cedefop will lay the foundation for a 

broad­based, integrated information and 

analysis platform for reporting on develop­

ments in lifelong learning. To take forward this 

aim, the Centre will bring together information 

on access to lifelong learning, the role of the 

social partners, innovative tools and the learn­

ing­conducive workplace. Over and above this, 

a major conference on lifelong learning is 

Contents 

being planned in cooperation with the OECD, 

and scheduled for June 2003. Cedefop will 

continue to disseminate the outcomes of Euro­

pean initiatives and programmes, in particular 

the Leonardo da Vinci programme, and con­

tribute to the development of a database of 

examples of good practice. 

The training of trainers network, TTnet, is to 

expand throughout the year to associate Ger­

many and Sweden as well as other sectoral 

partners. A key area of cooperation will be the 

implementation of the teachers and trainers 

elements of the European Commission's Com­

munication on lifelong learning and the 

eLearning action plan. Cedefop is to examine 

the improvement of teachers' and trainers' 

competences in cooperation with Eurydice. The 

implementation of the eLearning action plan 

also serves the analysis of future job profiles 

Continued on page 2 
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Work programme 2002 
Letter of the Director 
Human resource development re­
mains very near the top of the EU 
agenda. This is indicated by the 
stream of communications from the 
European Commission, such as that 
on mobility and skills (see the article 
on page 5 in this connection), the 
decisions at the Education Council 
on 14 February and the documents 
prepared for the forth-coming Barce­
lona European Council meeting. 
Education and training are also a 
priority of the Spanish presidency 
and at national level the Spanish 
government is piloting a major piece 
of legislation through parliament 
(see the article commencing on 
pagel). 

However, what is the reality behind 
all these declarations? Are education 
and training systems becoming more 
effective? In particular are they 
meeting the needs of the 
marginalised and poorly skilled sec­
tors of our society? To what extent 
are new methods of delivering learn­
ing opportunities being fully and 
effectively used? Cedefop's study in 
relation to eLearning (see article on 
page 3) revealed a patchwork situa­
tion in this regard. Similarly our 
work on mobility (see article on this 
page) and the report from the Neth­
erlands (on page 17) underline the 
need to plan and deliver mobility 
opportunities in a more integrated 
and consistent way. If these are a 
part response on the issue of how 
people learn, our reference work on 
key qualifications (see page 3) will 
be a major contribution to the on­
going discussion about basic skills 
and the question of what should 
people learn. 

Cedefop has entered 2002, not only 
with its annual work programme 
which is summarised on page 1 and 
2, but also an action plan to make us 
more efficient and visible in our 
efforts to establish and maintain our 
role as the reference centre for VET 
in Europe. Implementation of this 
plan has already commenced. We 
are now preparing medium-term 
guidelines for the period from 2003 
to 2006. During that period, the 
Union will have up to 10 new Mem­
ber States and one of the major 
challenges for Cedefop will be to 
develop new working methods 
which make it possible to integrate 
these countries effectively in our 
work. To do this we will continue to 
familiarise the candidate countries in 
our work and prepare their transition 
and integration, provided that addi­
tional resources are made available. 

I would encourage all those who use 
our services and products to provide 
their comments on these, contacting 
us at info@cedefop.eu.int. 

Johan van Rens 
Director 
28 February 2002 

and skill needs, which Cedefop is to pursue in 
conjunction with partners from the business 
world. Cedefop is to develop a database for occu­
pational and skill profiles in the ICT sector and 
participate in the 'ICT Skills Monitoring Group', 
led by the European Commission - DG Enterprise. 
As a joint initiative with the German Federal Insti­
tute for Vocational Training, BIBB, Cedefop will 
develop quality criteria for web teaching and 
learning. A European system for the observation 
of eLearning is to be developed in the context of a 
two-year project. 

In cooperation with the European Commission, 
Cedefop will prepare lifelong learning statistics, 
and will publish a classification of learning activi­
ties in liaison with Eurostat. This is scheduled for 
the autumn. The theme of this year's report on 
vocational training policy will be learning and 
employment. Cedefop will also hold two meetings 
of the European forum on transparency of voca­
tional qualifications during 2002, to focus on the 
certificate supplement format, national reference 
points and CV format. The forum is also to ob­
serve the outcomes of non-formal learning and to 
consider European standards in vocational educa­
tion qualifications. 

The European quality forum is also to meet twice 
this year to report on progress made on quality 
management and self assessment in vocational 
education and training institutions, types of ex­
amination and certification practices and indica­
tors for a European quality in vocational educa­
tion and training strategy. In this context, Cedefop 
is to elaborate a glossary on quality terms and in 
cooperation with the University of Florence and 
the European University Institute (EUI), the Centre 
is to organise the first international conference on 
the history of vocational education. 

As far as 'Exchange and supporting partners' is 
concerned, the focus for 2002 is to remain on the 
Community study visits programme. This pro­
gramme (see also page 4), with 31 participating 
countries, stimulates exchanges and discussions 
on vocational training between more than 730 
experts. The themes to be addressed include links 
and interaction between initial and continuing 
training, the quality of vocational education and 
training systems and the effects of the social 
dialogue on the basis of the example of the trans­
port sector. The 13 candidate countries are to be 
integrated as far as possible into Cedefop's activi­
ties, including electronic information networks 

and the study visits programme. Specific informa­
tion resources for the candidate countries are 
currently being created within the European Train­
ing Village. 

Dissemination of its products and services is an­
other key area of Cedefop's activities. Sales of 
hard copy publications increased 51% in 2000 
compared to 1999; queries to the library and 
documentation service rose by 60%. In 2001, over 
133 000 files were downloaded from Cedefop 
websites. A more active marketing strategy is to 
ensure even greater promotion and dissemination, 
e.g. by linking Cedefop's participation in confer­
ences, fairs and exhibitions with the promotion of 
specific new publications. In 2002 the European 
Training Village (ETV) intends to increase the 
number of registered users by at least 10% and 
market Cedefop reference publications by creating 
specific web pages. 

The 2002 work programme is available from Cedefop in both a sum­
mary (in all EU official languages) and full length (English, French and 
German) form. It is also available in these languages on the Cedefop 
website, www.cedefop.eu.int. 

Source: Cedefop/SK 

Mobility as a didactic tool 
In October 2001, Cedefop organised the 13th event in the series of the "Agora Thessaloniki"; this time on the theme of "mobility as a 
didactic tool". The seminar was an attempt to bring together practitioners and researchers as well as representatives from the social 
partners and the European Commission to discuss and critically examine the issue. 

Opening the seminar, Cedefop's deputy director, 
Mr Stavros Stavrou, outlined how mobility had 
gradually come to the fore in European as well as 
national VET-policies over roughly the past decade 
as a new pedagogical practice. He described how 
mobility - notably in the shape of placement 
projects - was used to supplement the provisions 
of national VET curricula by providing a frame­
work for acquiring international skills (foreign 
language proficiency and intercultural compe­
tence), transversal skills (adaptability as well as 
entrepreneurial, interpersonal and communicative 
skills) and specific vocational skills. Integrating 
transnational placement projects in education and 
training was also seen as a means to promoting 
European cohesion and citizenship as well as 
improving labour market mobility within Europe. 
He concluded his intervention with the observa­
tion that the theme of mobility in VET had not 
been the subject of much scientific work yet, and 
that many of the statements made about it 
seemed to be based on assumptions and hypoth­
eses rather than research-based facts. 

Anja Kalchschmid (formerly University of Bay­
reuth) challenged the hypothesis that participa­
tion in a mobility project - or the very fact of 
spending time in another country - in itself would 
always carry with it a positive net effect in terms 
of skills acquisition and attitudinal changes. This 
was the conclusion she drew from her scientific 
accompaniment of a three-week mobility project 
carried out under the Leonardo da Vinci pro­
gramme. Skills acquisitions and increased inter-
cultural understanding were indeed there, but as 
a potential rather than a foregone conclusion. To 
realise this potential, careful attention was 
needed in the preparation, implementation and 
de-briefing phases of mobility projects. This opin­
ion was echoed by Mr Manfred Lukas from the 
Franco-German Youth Office (DFJW/OFAJ), a bi­
lateral body drawn up by the French and German 
governments in the aftermath of the Second 
World War to improve relations between the two 
countries - notably through a programme of youth 
exchanges. In terms of intercultural understand­
ing, he stated, mobility projects may actually 
strengthen prejudices rather than dispell them, 
unless carefully prepared, monitored and evalu­
ated. 

The ensuing discussions focused mainly on the 
"engineering" aspects of mobility, or on how 
projects might be organised in a way to facilitate 
optimal outcome in terms of learning. There was a 
broad consensus that mobility represented a new 
line of thinking in pedagogy; based on 

constructivist rather than behaviourist principles 
and on learning rather than teaching. This necessi­
tated innovative approaches, both for the con­
struction of the "didactic space" as well as for the 
control of the learning process and the measure­
ment and recognition of the competencies ac­
quired. To facilitate the discussions, several inter­
ventions on specific issues had been foreseen. 
Wolfgang Hellwig from the German Institute for 
International Pedagogical research (DIPF) pro­
vided an input on the role of host companies, 
based on a study currently being undertaken for 
Cedefop. Here he stressed the need to develop 
strategies for encouraging public and private 
companies to take trainees from abroad on place­
ments, and to set up criteria for quality assurance 
for the learning process in the company. Peter 
Wordelmann from the Federal Institute for Voca­
tional Training - BIBB (D) spoke about evaluation 
methodologies for mobility projects and pro­
grammes, indicating that this was an area where 
more efforts needed to be made. Laurent 
Eliascewicz from the French public employment 
services (ANPE) put mobility into the context of 
lifelong learning, and described the conclusions of 
a mobility project involving an adult audience. 
Phillippe Perfetti, director of the French organisa­
tion SESAM, talked about their work to help train­
ing centres integrate mobility into their curricula. 
Finally, Alexander Kohler from the Austrian 
Leonardo National Agency gave an account of the 
efforts to define quality criteria for Austrian 
Leonardo mobility projects. The discussions were 
rounded up by Mr Simon Neergaard-Holm from 

the Danish Employers' Confederation, and Mr 
Radim Ryska from the Education Policy Centre of 
the Charles University in Prague (Czech Republic). 

The approximately 30 researchers, practitioners 
and programme administrators participating in 
the Agora discussed the subject intensely, and, at 
times, even passionately. For Cedefop, it consti­
tuted an important step in the Centre's effort to 
promote information exchange and knowledge 
generation and to build up a proper community of 
practice for this important area of European VET-
policy. 

For further information, contact 
Saren Kristensen, Cedefop, PO Box 22427, GR-551 02 Thessaloniki, 
Tel. (30) 310 490 207 
or 
Éric Fries Guggenheim 
Tel. (30) 310 490 189 
Secrétariat: 
Marena Zoppi 
Tel. (30)310 490 025 
Fax (30) 310 490 117 

The different contributions to the Agora 13 are to be published and 
downloadable on the Website of the Agora Thessaloniki project: 
http://www2.trainingvillage.gr/etv/agora/themes/agora13.asp 
in the European Training Village: 
http://www.trainingvillage.gr/etv/default.asp 

See also: 
Søren Kristensen, Developing transnational placements as a didactic 
tool, European Journal Vocational Training no 23/2001, Cedefop, 
Thessaloniki 
http://www2.trainingvillage.gr/etv/editorial/journal/journalarc.asp 
and 
Søren Kristensen, "Learning by Leaving — Towards a Pedagogy for 
Transnational Mobility in the Context of Vocational Education and 
Training (VET)", European Journal of Education, research, develop­
ment and policies, Number 4, December 2001. 

Mobility quality award 
In December 2001, the Austrian Minister of Edu­
cation, Ms Elisabeth Gehrer, gave out quality 
awards to a number of Austrian mobility projects 
that had been carried out under the aegis of the 
Leonardo da Vinci programme. The event marked 
the culmination of a long and sometimes quite 
difficult process, which so far remains unique in 
the context of transnational mobility in VET in 
Europe. 

The criteria used for the selection of projects were 
discussed and defined in a jury, the members of 
which, besides national experts, included repre­
sentatives of several National Agencies as well as 

a representative of Cedefop. The projects were 
judged under four different criteria, which com­
prised results achieved, innovation, quality in 
implementation and overall impact. Projects were 
given the quality award for excellence in one or 
several of the categories mentioned. In many of 
the speeches at the ceremony, the initiative was 
praised as a significant one and the importance of 
further developing and extending it was under­
lined. 
Further Information from: Alexander Kohler & Ernst Gesslbauer 
Leonardo da Vinci NA, Schottengasse 4, A-1010 Wien 
Tel. (43-1) 532 47 26, e-mail: alexander.kohler@leonardodavoncl.at, 
ernst.gesslbauer@leonardodavlncl.at 

Source: Soren Kristensen/Cedefop. 
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Outsiders deserve a chance too 
Cedefop presents exemplary approaches to integrating low-
skilled workers into lifelong learning and the labour market. 
A synthesis report will be published shortly. 

Integrating low-skilled workers into 
lifelong learning and the labour 
market is among the most impor­
tant, but also the hardest educa­
tional policy challenges. Cedefop has 
therefore collated some exemplary 
innovative VET initiatives for the 
particularly disadvantaged with the 
two projects Observation of innova­
tions in vocational training' and 'the 

low-skilled' and is investigating their 
transferability to other regions, 
countries and the entire European 
Union. 

The synthesis report 'Innovations for 
integrating low-skilled workers into 
lifelong learning and the labour 
market', which is currently in prepa­
ration, presents case studies from EU 

Member States Spain, Greece, Den­
mark, Austria and Luxembourg, as 
well as the EFTA state of Liechten­
stein. The innovative approaches and 
the best-practice models it describes 
focus primarily on the integration of 
low-skilled young people. The report 
will also include the most problem­
atic cases: compulsory-school drop­
outs, those with special learning 
difficulties, and the physically handi­
capped in isolated, economically 
under-developed areas. Case studies 
from rural regions of Spain and 

Greek islands deal with this target 
group. 

One of the most important factors in 
integrating low-skilled workers is 
their motivation to learn and their 
willingness to acquire core 
competences and specialised occu­
pational skills. The synthesis report 
highlights the Danish production 
schools, the Job Factory in Austria 
and the Spanish Prodyouth project 
as approaches which successfully 
combine learning motivation and 

occupation-related skills. The author 
would like to help decision-makers 
implement innovative VET activities 
and provide researchers with useful 
tips by supplying updated pertinent 
information and practical recom­
mendations. 

The report will be published shortly first in German 
and then in English and Spanish in the Cedefop 
Reference series. For further information contact 
the Cedefop project coordinator, Roland Loos, 
tel. (30-310) 490 158, fax (30-310) 490 117, 
e-mail: rlo@cedefop.eu.int; secretary, 
Yvonne Noutsia, tel. (30-310) 490 118, 
e-mail: yno@cedefop.eu.int. 

Source: Cedefop/RLO/SK 

Key qualifications revisited 
A major Cedefop publication(') on key qualifi­
cations is to be published in June. It develops a 
new interpretation of European debates on key 
qualifications and their contribution to future-
oriented learning in vocational education and 
training. Debates on key qualifications have 
been characterised by competing perspectives 
and the use of different terminology (e.g. 'key 
skills', 'key competences' and 'key qualifica­
tions'). The book draws on the strengths of 
these different approaches and reflects on 
current European research. It relates the theme 
of key qualifications to current challenges in 
educational policy development, curriculum 
initiatives and accompanying research. Given 
that the key qualifications debate was at its 
most intense in the 1980s and early 1990s, it 
is worth considering why Cedefop wishes to 
revisit the theme. This involves an examination 
of some of the fundamental questions linked 
to key qualifications. 

Why is the theme of 'key qualifications' 
worth discussing? 

Different approaches to key qualifications were 
proposed to promote flexibility within voca­
tional qualification frameworks and in curricu­
lum development. The main aim of these ap­
proaches was to facilitate the renewal of voca­
tional qualifications or to develop the capacity 
to acquire new qualifications and compet­
ences. The need to promote such capacities 
was acknowledged clearly in the discussion on 
educational flexibility in the early 1970s. Since 
then, different ideas have emerged at different 
stages of debate on educational flexibility. 

To a certain extent, key qualifications have 
been introduced as remedial or catalytic con­
cepts to stimulate flexibility in domain-specific 
vocational learning or learning within organi­
sational contexts. Much of the innovative 
potential of key qualifications has been ab­
sorbed by newer approaches to the renewal of 
education and training systems and to training 
by educational institutions and training organi­
sations. The issue of key qualifications may 
appear almost obsolete but recent discussion 
on skill shortages and gaps in information and 
communication technologies (ICTs), and the 
need to promote the development of ICT-

related competences, has led to a revival of 
these debates. Ideas such as 'new basic skills' 
are raising issues from earlier debates. 

What are the main conclusions? 

The main thrust of the studies is to develop a 
new interpretation of concepts like 'key qualifi­
cations'. According to the new interpretation 
they should be treated as relational constructs 
(and not as separate content areas). They 
would refer to tensions between the renewal 
of traditional core qualifications and the emer­
gence of new qualifications (or non-formalised 
competences). In this context the function of 
key qualifications is to develop the capacity for 
renewal and change. This requires learning 
processes that are based on integrative learn­
ing spaces, reflective knowledge processing, 
conversion of content-related learning into 
context-oriented learning and the embedding 
of ICT-related learning into the vocational 
action contexts. 

This reinterpretation of'key qualifications' is 
based on a shift from linear to interactive 
thinking in curriculum development. Linear 
approaches try to identify 'key qualifications' 
via skill needs analysis, specifying them first at 
the level of qualification frameworks. Then, the 
role of curriculum development and implemen­
tation is to find the solutions for delivery. Inter­
active approaches perceive curriculum proc­
esses, the shaping of main frameworks and 
the investigation of new needs as interactive 
factors of educational development. 

What role can new curriculum develop­
ment initiatives play? 

The book highlights the role of curriculum 
development in the renewal of vocational 
education and training. It discusses different 
opportunities for creating social space for 
innovation, linking these as instruments of 
educational planning to innovative practice. 
However, not all the contributions focus on 
curriculum development and those that do, 
may not necessarily discuss specific examples. 
This is because the book relates key qualifica­
tions to cultural changes that provide new 
prospects for curriculum development and 

eLearning - must try harder 
Positive steps and negative thoughts paint a mixed picture across Europe 

On the surface the performance of eLearning 
over the last two years looks good. A 70% 
year-on-year increase in revenues earned by 
suppliers suggests that we are all taking to 
eLearning. While that may be true in some 
countries, in others growth is comparatively 
slow. Furthermore a large number of teachers 
and trainers are seriously worried about their 
ability to make the most of new technologies. 

This mixture of good and bad news typifies the 
information in two surveys on eLearning pub­
lished in February and presented to profession­
als in education and training at conferences in 
Paris and Karlsruhe by Cedefop. Respondents 
to the survey eLearning and training in Eu­
ropeo ) indicate that eLearning is now respon­

sible for over 30% of the earnings of private 
and public sector training suppliers, compared 
to 18% two years ago. Figures gathered from 
a range of eLearning suppliers and consumers 
across the European Union show Finland, 
France, Germany and Spain adopting the new 
methods of learning with enthusiasm but in 
other countries they are not so popular. 

The same mixed messages are found in Users' 
views on eLearning(') which shows that teach­
ers and trainers are excited by the potential for 
changes in approach while severely concerned 
about their own abilities. Over 60% of those 
who responded to an on-line survey of teach­
ers who might use eLearning believe that it is 
important to have the ability to moderate and 

introduce new concepts within curriculum 
design. These changes involve inter-institu­
tional relationships and new partnership con­
cepts between educational establishments and 
labour market organisations. This requires the 
analysis of new initiatives at the level of sys­
tem development and within action contexts 
involving inter-institutional or regional issues, 
or ones concerning the introduction of ICT. 

Where does the material come from? 

The book is divided into five parts. The first 
part is written by Pekka Kämäräinen who is 
the co-ordinator of Cedefop's key qualifica­
tions project. It provides the conceptual back­
ground for discussing the theme and develops 
a new integrative framework for key qualifica­
tions. This discussion is related to cultural 
change within education and training and to 
conceptual rethinking within curriculum devel­
opment. The second and third parts address 
the development of vocational education and 
training systems, cross-cultural knowledge 
transfer and modernisation of education and 
training systems. The fourth and fifth parts 
discuss new developments within work-related 
learning, particularly within vocational educa­
tion and training, and changing perspectives 
on learning in, and for, organisational con­
texts. 

Most of the contributions derive from Euro­
pean research projects or exchanges based on 
cross-cultural cooperation, some reflecting the 
immediate work while others reflect ideas and 
learning experiences. Some contributions de­
rive from the work of Cedefop projects on ICT-
related competences and assessment of non-
formal learning. Others develop ideas on how 
to promote cross-cultural knowledge transfer 
in different European contexts. The Cedefop 
key qualifications' project has provided a com­
mon platform and an interpretative framework 
for these contributions. 

(') Transformation of learning in education and training - Key 
qualifications revisited, a Cedefop reference series publication 
Pekka Kämäräinen, Graham Attwell and Alan Brown (Editors). 
Catalogue no:TI-43-02-284-EN-C 

stimulate learners in a virtual workplace. At 
the same time only 17% felt they were well 
equipped, in terms of personal skills, to do so. 

Many people involved in the industry paint a 
very optimistic picture, but the views of those 
who might deliver eLearning, those who 
should benefit from it, and the people who are 
expected to develop the content, show that 
confidence often lags a long way behind the 
general optimism. 

Cedefop believes that this sets a challenge for 
governments, suppliers and consumers if 
eLearning is to develop in a way that delivers 
its full potential. More information, consulta­
tion and concerted efforts to match supply, 

demand and the channels of delivery are es­
sential if the positive effects are to be felt 
across the EU and across the education and 
training spectrum. 

Cedefop has pioneered the use of electronic 
media for the exchange of information on 
vocational training via its ETV (European Train­
ing Village) which was the medium used to 
gather opinion in both surveys. Extracts from 
them can be found on the ETV at 
www.trainingvillage.gr. 

(') eLearning and training in Europe and Users' views on eLearn­
ing are available to buy, priced 40 Euro each. Order direct from 
Cedefop info@cedefop.eu.int or from EU sales agents in Member 
States and other countries. 

Source: Cedefop/CMC/WPH/JMA 
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Meeting point: study visits 
In 2002 more than 750 participants 

will discuss various aspects of VET in 

EU­Member States, candidate coun­

tries and associated countries. Ide­

ally, each study visit group repre­

sents a mix of the different VET­

players from several countries. Par­

ticipants have the opportunity to 

exchange experience and reflect on 

new ideas for their own countries, 

and to initiate further collaboration 

with the host country or others. But 

there are a number of challenges, 

such as: 

□ before the visit, finding a suit­

able mix of participants who can 

communicate in the agreed working 

language; 

Q during it, reflecting on the input 

as a group, integrating the different 

perceptions of the theme and related 

challenges and drawing conclusions; 

□ afterwards, enthusiasm, good 

intentions and ideas for networks 

and projects may fade away and 

visit reports may remain shelved, 

once the participants get caught up 

again in their daily chores. 

Hence, the motto is to prevent one­

off experience and to encourage 

more active social partner participa­

tion. 

A framework of study visit themes 

has been decided for the period 

2001 ­2003. Each of these themes is 

offered by several countries. Semi­

nars are held to reflect on challenges 

and strategies and to provide ideas 

or feedback to the national level, 

Cedefop and other bodies at Euro­

pean level. This year's focus will be 

on the increasing importance of 

Information and Communication 

Technology (ICT) for small and me­

dium sized enterprises (SMEs) and 

resulting needs (in Budapest in 

March) and foreign language com­

petence as an asset in VET (during 

the second half of the year). These 

themes also tie in with the eLearning 

initiative, the Commission communi­

cation on lifelong learning and the 

recommendations of the task force 

on skills and mobility. 

To spread the learning outcome, a 

new policy to assure more system­

atic dissemination is presently being 

discussed. Two working groups have 

developed initial ideas for a re­

vamped reporting format and new 

dissemination methods, which will 

be further discussed later this year. 

Increased use of ICT will facilitate 

operational management as well as 

dissemination and networking. 

Cedefop experts will accompany 

visits and seminars to enhance the 

links to other in­house activities, in 

particular the lifelong learning 

project. 

gested so far by some of their repre­

sentatives on the Cedefop Manage­

ment Board will be piloted in the 

second half of this year. 

In view of EU­enlargement, a stable 

platform for mutual learning be­

tween the present member states, 

the EEA and those preparing for EU­

entry will certainly help that process. 

The study visits programme will 

cooperate with the European Train­

ing Foundation (ETF) and try to re­

spond to the specific needs of the 

candidate countries. It will also act 

as one of the gateways to other 

Cedefop activities. The first steps will 

be to promote and support social 

partner participation in study visits 

and to liaise with Cedefop's Training 

the Trainers network (http:// 

www2.trainingvillage.gr/etv/ttnet/ 

index.asp). 

those responsible for VET across 

Europe. It also constitutes a rich 

learning experience for the partners 

jointly managing and developing the 

programme in ­ at present ­ 31 

countries and for the Cedefop team 

in charge. 

For more info on 

• the study visit themes offered in the second half 

of the year 

• the national contact points 

• programmes and dossiers 

consult: http://www2.tralning village.gr/etv/ 

studyvisits/index.asp 

If you have any questions, contact e­mail: 

ve@cedefop.eu.lnt 

Source: The study visits team (EWS)/Cedefop 

Investors in People ­ a standard for Europe 
"The world is advancing, advance with it" Giuseppe Mazzini 

The Investors in People quality standard is a 

business development tool designed to help 

organisations achieve their aims and objec­

tives through effective management and staff 

development. Most organisations use the 

standard as a framework to measure how they 

can improve. The standard is based on exten­

sive research with employers and is regularly 

reviewed. 

Investors in People is a framework that organi­

sations of all types and sizes use to help them 

improve performance. In order to achieve the 

standard, organisations need to show that 

their investment in people is effective because: 

Q they are really committed to developing 

their staff; 

□ they have clear goals and make sure that 

everyone understands them; 

□ their investment in people directly helps 

them to meet these goals; 

□ they understand the impact that their in­

vestment has on their performance. 

Underpinning these four principles are indica­

tors of good practice that describe the out­

comes an organisation should be achieving if it 

is effective in managing and developing its 

people ­ it is not based on an assessment of 

an organisation's processes. Once they are 

confident that they are meeting the standard 

an organisation can choose to be assessed. 

Assessors are chosen for their broad business 

background and generally work as independ­

ent consultants. The quality of their work is 

managed by a quality centre that matches up 

the size or complexity of an organisation with 

their experience. The aim of assessment is not 

to burden the organisation with extra work, 

but to enable it to present its case for recogni­

tion. Assessors will discuss and plan the proc­

ess with the company to ensure that they 

gather all the evidence they need. Assessments 

should also have added value for organisa­

tions, as a chance to get valuable feedback 

from an experienced consultant who can look 

at what an organisation does with a fresh and 

objective eye, and report back with some in­

formed insights and advice. 

Assessors report to a panel, made up of recog­

nised employers, which makes the final deci­

sion as to whether an organisation has 

achieved Investors in People standards. This 

ensures that recognition is objective and has 

external input from other recognised employ­

ers, whose primary interest is to ensure that 

the standard is maintained and interpreted 

consistently. Being recognised as an Investor in 

People is only the beginning; organisations are 

encouraged to continually review and improve 

what they are doing. 

After ten years of operation in the UK, over 

24 000 organisations are recognised as Inves­

tors in People. A key strategic goal of Investors 

in People UK, the company responsible for the 

standard, has been its international develop­

ment. In Europe in particular, promotion of the 

standard has been stimulated by the Lisbon 

Summit of March 2000, which focused on how 

to increase EU prosperity by developing a 

"knowledge economy". 

As well as making the standard available to 

multinational companies, the international 

strategy looks to develop partners who can 

deliver the standard, ensuring its quality and 

reputation is maintained. In the Netherlands, 

where Investors in People was introduced as 

part of a national employability agenda, aimed 

at improving the competitiveness of Dutch 

industry, the initiative was supported by the 

Minister of Economic Affairs, Annemarie 

Jorritsma, who attended the launch of Inves­

tors in People Nederlandin The Hague in Sep­

tember 2000. Since then, Investors in People 

Nederland has set up a complete infrastructure 

to deliver the standard, and by the end of 

2001 there were some 200 advisors, nine certi­

fying institutions and three training institutes. 

Elsewhere in Europe, pilot projects are taking 

place with Dansk Industri and with two French 

Chambers of Commerce. Discussions are also 

underway with Inofor in Portugal, the Flemish 

and Basque governments and with employers 

and trade unions in Sweden. Pre­accession 

countries are considering the standard, with 

particular interest coming from the Slovenian 

government. Investors in People UK hopes that 

within the next five years, the standard will be 

recognised as a European mark of quality. 

Contacts: 

For more information about the Investors in People Standard and 

the international strategy: 

Louise Bower, 

International Development Manager 

Investors in People UK 

7­10 Chandos Street 

London W1G 9DQ 

E­mail: louiseb@iipuk.co.uk. 

Website: www.investorsinpeople.co.uk 

For details about Investors in People In the Netherlands: 

Jaap Strating 

Managing Director 

Investors In People Netherlands 

Postbus 2081 

5300 CB Zaltbommel 

The Netherlands 

E­mail: j.strating@lipnl.nl. 

Website: www.iipnl.nl 

The Netherlands and Germany ­ a common declaration 
In September 2001, the Ministers of Education 

from the Netherlands and Germany signed an 

agreement on increased cooperation between 

their countries in the field of education, train­

ing and research. The Ministers committed 

themselves primarily to the promotion of 

transnational mobility of trainees, students 

and researchers. 

The aim is to stimulate trainees and students 

to use the existing bilateral and European 

programmes in a more intensive way so as to 

fully explore the possibilities of European mo­

bility on offer. Citizens in the Netherlands and 

Germany are encouraged to investigate the 

many possibilities their neighbouring country 

offers to develop their own personalities and 

to learn from each other. In the framework of 

the Leonardo da Vinci programme, the national 

agencies and the project promoters are asked 

to exchange information on their projects and 

to find new partners in the other country. 

The common declaration covers primarily the 

fields of secondary vocational education and 

higher education. Internationalisation and the 

strengthening of vocational education are 

considered a high priority in both countries, 

especially in order to increase the mobility of 

employees and to support the development of 

lifelong learning. The successful bilateral ex­

change programme (Bilaterales Austausch­

programm Niederlande­Deutschland ­ BAND) 

for students and teachers in vocational educa­

tion will be prolonged and extended. The min­

istries have allocated a total amount of EUR 

400 000 for the implementation of the pro­

gramme in 2002. 

The document is available in Dutch and German. Further informa­

tion on the (full text of the) agreement: mmaes@cinop.nl or 

krause@bibb.de 

Source: CINOP/BIBB 
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