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Letter from the Director 

As you may have noticed, this issue of 

Cedefop Info features the Centre's 

new logo and a change in the title 

graphics. In keeping "Cedefop" dis­

tinct from "Info", we wished to make 

the point that our newsletter is an in­

formation channel not just for our own 

work, but for vocational training in the 

EU in general. 

We regularly receive news stories, ar­

ticles, comments, essays and reviews 

in all the EU languages, especially from 

the members of our documentary in­

formation network (see p. 20). These 

are carefully considered, selected and 

edited by the editorial board for pub­

lication in three languages (EN, FR, 

DE). Not all selected items can be in­

cluded, as the printed version of 

Cedefop Info only runs to 20 pages at 

most. However, those omitted for rea­

sons of space are posted as soon as 

possible on the Internet, where you 

will find the latest, most extensive in­

formation on vocational training in Eu­

rope. If you have interesting items on 

vocational training in your member 

state to contribute, please send them 

to the documentary network member 

in your country. 

In case you have not yet seen our Work 

Programme 2000 and our Operational 

Guidelinesand Medium Term Priorities 

in the ElectronicTraining Village (http:/ 

/www.trainingvillage.gr), you will find 

the necessary references on pages 2 

and 3. The 1999 Annual Report, just 

approved by the Management Board, 

has also been posted on these pages. 

Should you need a printed version, we 

will be happy to send you a free copy 

of any of these three documents in EN/ 

FR/DE. 

Apart from the new publications pre­

sented on pages 8 and 16,1 would like 

to draw your attention to the Cedefop 

report, An age of learning: vocational 

training policy at European level. This 

appeared in English in February and 

immediately generated considerable 

interest­ and a generally positive re­

actioTi. French, German and Portu­

guese versions should be available by 

the middle of this year. A summary of 

the report is on pages 1 and 2 and in 

the Village (www.trainingvillage.gr/ 

etv/policyreport), where you will also 

find an on­line order form and a vir­

tual 'blackboard' for your comments. 

The ElectronicTraining Village now has 

over 7500 residents and continues to 

grow not only in membership but in 

new services, such as the e­learning 

house. There have also been develop­

ments on Cedefop's own website. Af­

ter months of intensive work and com­

pletion of the necessary testing, the 

reorganised, newly designed Cedefop 

website was officially launched on the 

occasion of the Management Board 

meeting of 23 March by the Chairman 

of the Board, Mr Oliver Lübke. The site 
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vocational training policy at European level 

Reference document 3005 
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May be obtained from the EU sales offices 

Vocational training policy report 2000 

Vocational training helps realise many diverse economic 

and social aims, including a high level of employment, so­

cial cohesion and competitiveness. To contribute to these 

aims, the policy framework defining its objectives must be 

effective. 

'An age of learning' is a report prepared and published by 

Cedefop, which aims to stimulate debate on vocational 

training policy at European level. It analyses vocational 

training policy developments at European level over the 

past 40 years. It also looks at action in the member states 

and the impact of economic and social change on voca­

tional training. 

It concludes that there is a need for a more clearly focused 

policy framework at European level. The issues the report 

raises are discussed below. 

A context of change 

Successive policy frameworks at European level have iden­

tified common issues, acted as a reference point for na­

tional vocational training policies and provided the con­

text for practical co­operation, such as pilot projects and 

exchanges. 

But the pace of economic and social change has quick­

ened. European producers need a well­trained workforce. 

Continued on page 2 

Cedefop upgrades 
its multilingual website 
As of 23 March 2000, Cedefop's site on the World Wide Web (www.cedefop.eu. 

int) is now available in all eleven official languages of the European Community. 

Since going on the Web in November 1996 with a trilingual website (French, 

German and English), the server has received some 4.5 million hits with close 

to 2000 people per day consulting its pages. With the spread of Internet access 

throughout Europe the number of visits to the site has been more than dou­

bling on an annual basis. The decision to increase the language choice to eleven 

is a response to the demand for such electronic information resources from 

throughout the European Union. 

The newly designed Cedefop site offers the user complete language choice 

and updated information on the tasks and activities of Cedefop, its services 

and contacts. 

cedefop.eu.int also offers direct access to the Electronic Training Village 

(www.trainingvillage.gr), the interactive website designed specifically with 

vocational education and training specialists in mind. This service is also cur­

rently being redesigned to offer simpler navigation and improved access to its 

resources. Source: Cedefop/CMC 
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Letter from the Director 

Continued from page 1 

now provides information on 

Cedefop's work in all the EU's official 

languages (see p. 1). 

On March 24, the Management Board 

discussed in depth the reform recom­

mendations made by the quadripartite 

Working Group on Human and Finan­

cial Resources of Cedefop 2000­2003. 

It was decided that the Working Group 

and the Director, in co­operation with 

the Staff Committee, should further 

develop these recommendations, 

which include; 

Ü introducing activity­based budget­

ing in the coming year, like that of the 

European Commission; 

3 making better use of human re­

sources, e.g. by applying activity­based 

management with greater individual 

responsibility and an increased em­

phasis on training and career devel­

opment; 

Ü increasing own revenue through 

the improvement and extension of 

paying services; 

3 using the latest information and 

communication technologies; 

U disseminating electronic and 

printed information, including an elec­

tronic ordering system (e­commerce) 

tailored to the needs of target groups; 

J preparing an agreement with the 

candidate countries as soon as finan­

cial and human resources are released 

for this purpose; 

J supporting the European Commis­

sion in its dissemination of Leonardo 

da Vinci project work and results. In 

doing this Cedefop should take ac­

count of the particular needs of mem­

ber states, e.g. by providing input into 

their electronic networks. The Commis­

sion and Cedefop have defined a 

framework for co­operation which al­

lows Cedefop to support the Commis­

sion in a more structured and targeted 

way. 

We were able to collaborate success­

fully on concrete issues related to this 

last point with the Directorate­General 

for Education and Culture of the Eu­

ropean Commission during the confer­

ence launching the Leonardo da Vinci 

II, Socrates II and Youth programmes, 

which took place in Lisbon on March 

17­18. This conference was organised 

by the Portuguese Ministries of Edu­

cation and Labour on the occasion of 

the Portuguese presidency of the Eu­

ropean Council. Other participants in­

cluded the Commissioner responsible 

for Education and Culture, Ms Viviane 

Reding, the President of Portugal, the 

Portuguese Prime Minister and other 

ministers, the Education and Labour 

Ministers of several EU member states 

and candidate countries and high­

ranking experts in vocational training 

from member states. 

Johan van Rens 

Thessaloniki 

Early April 2000 

An age of learning: 
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Jobs for unskilled workers have de­

creased in number and those requir­

ing a capacity for reasoning and man­

agement as well as technical know­

how have increased. Change has put 

a premium on a high level of educa­

tion, which is having ever more influ­

ence on career prospects. And it poses 

serious challenges for vocational train­

ing systems. 

ways of making lifelong learning a re­

ality and help build consensus across 

the EU on the objectives of vocational 

training and the measures for achiev­

ing them. It would also help establish 

an effective system for the exchange 

of information and experience at Eu­

ropean level, providing a forum for dis­

cussion and analysis and helping to 

improve policy­making. 

Towards lifelong learning 

Throughout the EU, efforts have been 

made to raise skill levels. Member 

states have sought to reduce the num­

bers of young people leaving school 

without qualifications and to give 

those who do leave sufficient voca­

tional training to find a job. 

It is also agreed that people need ac­

cess to learning throughout working 

life. But making lifelong learning a 

reality has far­reaching implications. 

Lifelong learning blurs traditional dis­

tinctions between initial and continu­

ing vocational training, between for­

mal and non­formal learning and be­

tween general education and voca­

tional training. Establishing a system 

of lifelong learning requires a funda­

mental re­examination of the role of 

vocational training, what it comprises, 

what is expected of it, how it is deliv­

ered, how it is financed and how the 

widest possible access to it might be 

achieved. 

How systems change will be deter­

mined by the interaction of a wide 

range of interests, including govern­

ment at various levels, the social part­

ners and individuals. This implies a 

need for consensus building. For sys­

tems to change effectively, all those 

involved need to understand the strat­

egy and objectives being pursued. 

A European framework 

Irrespective of differences in voca­

tional training systems, the challenge 

of responding to change is common 

to all member states. 

But facing common challenges is not 

new in this area. In the past, they have 

been met by pooling ideas, identify­

ing common objectives and agreeing 

joint action. Accordingly, the EU has 

been seen as a reference point for de­

veloping national policies and areas 

of co­operation. The joint opinions of 

the social partners have also been a 

reference point at EU level for both 

sides of industry in developing their 

approaches to vocational training. 

There is a need for a dearly focused 

policy framework at European level to 

act as a reference point to support 

member states' efforts to reform their 

systems. Such a framework could iden­

tify common policy issues and define 

the links between vocational training 

and the European Employment Strat­

egy. It could encourage debate on 

A strong political commitment is es­

sential to implement such a policy 

framework at European level, with 

clear roles for the Education Commit­

tee, the Social Affairs Council, the Eu­

ropean Parliament and other European 

institutions and bodies. 

Many elements of a framework al­

ready exist. Policy­makers meet regu­

larly at European level. A number of 

organisations, including Cedefop, col­

lect information on vocational train­

ing developments. The results of the 

European vocational training pro­

grammes, such as Leonardo da Vinci 

I, are sources of new material to feed 

into the debate. 

The challenge is to draw these ele­

ments into a coherent system. To ben­

efit fully from exchanges of views, it 

is important to have a clearly focused 

policy framework, agreed and moni­

tored at a high political level ­ one 

which provides a reference point from 

which member states can draw, should 

they wish,' in order to develop national 

policies and one within which actions 

in the Leonardo da Vinci II programme 

could be determined. 

Concluding remarks 

Many issues concerning lifelong learn­

ing affect the content and organisa­

tion of vocational training. These are 

the responsibility of member states. A 

vocational training policy framework 

at European level must recognise that 

there is no single European solution. 

But a clearly focused framework, 

which is supported by the various in­

terests involved, and which facilitates 

exchanges of information and experi­

ence in a structured way, could con­

tribute significantly to the decision­

making process in member states. 

Because the prosperity of the EU as a 

whole depends on the economic per­

formance of its constituent parts, there 

is a common European interest in 

monitoring developments in voca­

tional training in member states and 

in helping them implement policies to 

improve their systems. This interest 

was recognised by the Council Reso­

lution of 17 December 1999 on 'Into 

the new millennium'; developing new 

working procedures for European co­

operation in the field of education and 

training (OJ C8 of 12.1.2000), which 

established a 'rolling agenda' for fu­

ture work in the field of education and 

training. "An Age of Learning", along 

with other Cedefop publications, par­

ticularly the second report on voca­

tional training research to be pub­

lished during 2000, will, it is hoped, 

be useful contributions to the devel­

opment and implementation of this 

rolling agenda. 

An executive summary in the eleven official EU lan­

guages can be downloaded (www.trainingvillage.gr/ 

etv/policyreport) free of charge. 

Further information: 

Julie Murray 

Tel. (30­31) 490 038, Fax (30­31) 490 117, 

E­mail: jmu@cedefop.eu.int 

Steve Bainbridge 

Fax (30­31) 490 117, E­mail: sb@cedefop.eu.int 

Source: Cedefop/JMU 

Cedefop Work Programme 2000 
follows a result­oriented strategy 
"Operational guidelines and medium­term priorities 2000­2003" 

the course ­ Cedefop publishes second research report on VET 

set 

With its ambitious Work Programme for the year 2000, the European Centre 

for the Development of Vocational Training (Cedefop), as the reference centre 

of the European Union for information on vocational education and training, 

wishes to contribute to deepening understanding of developments in voca­

tional education and training throughout Europe. Cedefop's networks bring 

together a wide range of expertise and facilitate the exchange of information, 

experience and good practice. 

Cedefop's task is to support the European Commission in the promotion of 

vocational education and training and lifelong learning at Community level 

and to contribute to the work of the member states and the social partners by 

facilitating exchanges of information and experience. Cedefop delivers infor­

mation on vocational education and training, promotes research and identifies 

innovation. It supports the specific needs of its partners, provides forums for 

debate and establishes links between policy­makers, social partners, research­

ers and practitioners. Through its products and services, Cedefop serves the 

European Commission as well as member states, the social partners, the Euro­

pean Parliament and other policy­makers, including local and regional authori­

ties, vocational education and training researchers and practitioners, the asso­

ciated countries of Iceland and Norway and, through its study visits programme, 

central and eastern European countries. 

The Work Programme 2000 is based on a result­oriented strategy, "Developing 

knowledge and experience", which takes forward the medium­term priorities 

for the period 2000­2003, as agreed by its Management Board: promoting 

competencies and lifelong learning, facilitating new ways of learning for a 

changing society, supporting employment and competitiveness and improving 

European understanding and transparency. 

To promote competencies and lifelong learning, Cedefop is elaborating a sys­

tematic framework for lifelong learning, examining, for example, the impor­

tance of information and communication technologies as a learning tool, above 

all for distance learning. The Centre is also developing a new initiative to vali­

date competencies acquired through non­formal learning. Cedefop promotes 

new forms of learning in two further projects. The work of its vocational educa­

tion and training experts will focus on developing a typology of innovation, 

observing innovative VET practices and disseminating their results. 

In supporting employment and competitiveness, Cedefop will continue to work 

on the financing of vocational education and training. The Centre supports the 

European Employment Strategy by devoting attention to the role of vocational 

training and that of training­related guidelines, especially for SMEs. In improv­

ing mutual understanding and transparency in Europe, Cedefop will, among 

other activities, continue its work on the Transparency Forum and implement 

the proposals elaborated by the forum for a European approach to the trans­

parency of qualifications. 

Cedefop is also developing a mobility forum in the ElectronicTraining Village 

by setting up a self­assessment instrument and starting an electronic opinion 

poll. In co­operation with the Danish Centre for International Training Pro­

grammes (ACIU), Cedefop will be organising a conference on "Internationalis­

ing vocational education and training in Europe" on 23­25 May in Thessaloniki. 

The services provided by Cedefop focus on four operational guidelines: provid­

ing information on vocational education and training, promoting and inter­

preting research and the identification of innovation, providing support to meet 

the specific needs of Cedefop's partners and offering forums for debate and 

links between policy­makers, social partners, researchers and practitioners. 

Cedefop's activities in this framework include the provision of updated de­

scriptions of training systems and the publication of the third issue of "Key 

data on vocational training in the EU".The library and documentation service 

co­ordinates the documentary information network, which provides data for 

the information services available on the Electronic Training Village (ETV). 

Cedefop is also establishing an on­line news service on vocational education 

and service within the ETV. Further activities lie in the field of external and 

interactive communications, including enhancing the content and design of 

Continued on page 3 
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Towards the Learning Region - education and regional 
innovation in the European Union and the United States 
Cedefop has recently published a book entitled 'Towards the Learning Region - Education and Regional Innovation in the European Union 
and the United States' (eds. Β. Nyhan, G. Attwell and L. Deitmer). It provides an overview of innovative regional, education-led strategies 
throughout regions in the European Union and United States. The publication has its origins in the "Akron Forum on Regional Collabora­
tion to Develop Learning Strategies for the Global Economy", which took place on 9-11 February 1998 in Akron in the State of Ohio, USA. 
The Akron Forum was sponsored by the Directorate General for Education and Culture of the European Commission and the US Informa­
tion Agency. The book contains sixteen papers, written by experts from the educational, economic and regional development fields in the 
US and the EU. They analyse the ingredients of regional innovation and describe successful case studies. 

There are numerous examples of re­
gional and inter-regional co-operation 
in Europe. Many of the schemes sup­
ported by the educational, economic 
and social development programmes 
of the EU (such as the Leonardo da 
Vinci programme) are described in the 
publication. Throughout many parts of 
the United States regional develop­
ment strategies can be evidenced in 
the formation (or transformation) of 

metropolitan regions into dynamic en­
tities facing up to the challenges of 
what is called the "new economy" -
new in the sense that it is based on 
information and communication tech­
nology and is global. 

Innovative community-oriented edu­
cation, training and development 
agencies are beginning to play a ma­
jor role in these developments both in 

the US and the EU. On the one hand, 
educational institutes are acting as 
catalysts for the production of new 
ideas, and on the other, they are act­
ing as brokers or mediators enabling 
different bodies to begin to work to­
gether, developing the know-how to 
turn these ideas into reality. A theo­
retical model for this kind of educa­
tion-led arrangement has been called 
a "learning region" in the EU-a con­

cept that is outlined in many of the 
papers in the book. 

The publication is divided into three 
parts. Part one, entitled 'Regional de­
velopment and learning in the EU and 
US: the context', has six papers pro­
viding an overview of the political, 
economic, educational and social ob­
jectives that are driving regional de­
velopment in the EU and US. In part 

two entitled 'Regional case studies -
theory and practice', five case studies 
are presented in relation to their theo­
retical and/or political contexts.These 
examine how infrastructures, based on 
co-operation between private, public 
and non-governmental organisations, 
have been put in place to deal with 
educational, economic and employ­
ment challenges. Part three, entitled 
'Descriptions of regional projects', 
contains four papers providing over­
views of projects which are in differ­
ent stages of development. 

Further information: 
Barry Nyhan, Cedefop project coordinator 
Tel. (30-31)490 194 
E-mail: bn@cedefop.eu.int 

Source: Cedefop/BN 

Shaping social innovation - Conference on the "valorisation" 
of LdV I survey and analysis projects 
An international Leonardo da Vinci I (LdV I) Programme conference took place at the University of 
Bremen on 2-3 December 1999. The title of the conference - 'Shaping Social Innovation' - reflected one 
of the main aims of the research/survey and analysis measure of LdV I, namely, to examine educational 
strategies to promote social innovation. 

This conference, which was organised 
by the Institute of Technology and Edu­
cation of the University of Bremen on 
behalf of the European Commission 
(DG Education and Culture), was at­
tended by over 80 people. It was the 
third large-scale international confer­
ence organised in the framework of 
the survey and analysis strand of the 
LdV programme. The previous ones 
took place in October 1996 in Berlin* 

and in February 1998 in Rome.The aim 
of this conference, which came at the 
end of the LdV I programme, was to 
valorise the contribution of survey and 
analysis projects related to four 
themes: employment; small and me­
dium sized enterprises; regional devel­
opment and social dialogue. This was 
done through four parallel workshops, 
the conclusions of which are briefly 
summarised below. 

Vocational education and train­
ing (VET) and the promotion of 
employment 
One of the questions addressed in this 
workshop was how to equip people, 
in particular young people, with the 
qualities associated with 'employabil-
ity'.The.conceptof'employability'was 
seen to refer to the ability of people 
to manage themselves in different or­
ganisational contexts. This calls for a 

Cedefop Work Programme 2000 follows a result-oriented strategy 
Continued from page 2 
the ETV to intensify co-operation with national and international organisa­
tions involved in vocational education and training. 

In the year 2000, Cedefop will publish three issues of the European Journal for 
Vocational Training (partly in co-operation with the European Training Founda­
tion (ETF)) and of Cedefop Info. The planned publications also include a series 
of hard-copy and electronic publications on the results of Cedefop project work. 
In close co-operation with the services of the Commission, Cedefop will also 
participate in vocational education and training fairs and exhibitions through­
out Europe. 

Cedefop's second research report on VET, to be published in the year 2000, 
deals with five main areas: steering and performance of VET; learning, knowl­
edge and skills; the labour market and difficulties in matching skills and jobs; 
individual performance and social exclusion; and training and employment in 
enterprises. A further activity by means of which Cedefop promotes research 
co-operation is the development of the Cedefop Research Arena (CEDRA). 

Some 750 vocational education and training experts will benefit from the Study 
Visits Programme in 2000. A topic for the first semester will be a presentation 
of the vocational training systems in the member states. Three "Agora" semi­
nars (forums for debate on vocational education and training issues) will also 
be held on topics such as job rotation, alternative education and training proc­
esses or vocational and social guidance. 

The Training of Trainers Network (TTnet) is to be further expanded through the 
associaton of additional countries with its activities. Two transnational work­
shops on the professionalisation of trainers are planned. 

Cedefop's Brussels office guarantees an exchange of information between 
Cedefop and the EU institutions and programmes. The office contacts the coun­
tries that will be holding the Council presidency in the coming 18 months and 
ensures that they are informed of the Cedefop products and activities that are 
of relevance to the themes of their presidency. The office also maintains con­
tacts with the Brussels headquarters of the social partners. 

Source: Cedefop 

'self-organising capacity', which was 
seen to be closely related to the no­
tion of 'key qualifications' or 'core/key 
competencies'. However, the latter are 
often misunderstood to mean a bun­
dle of unrelated key competencies. In 
fact, the 'key qualifications' concept 
should be interpreted in relation to the 
integrating notion of a 'self-organis­
ing capacity'. 

VET and small and medium sized 
enterprises (SMEs) 
One of the issues debated in this work­
shop was the feasibility of using SME 
workplaces as places of learning. Even 
though this idea is fine in theory, in 
reality, due to the pressures of com­
petition and the emergence of short-
term contractual arrangements, many 
SME employers can justify neither the 
financial nor the time investment. One 
of the solutions proposed is the pro­
motion of stronger co-operation be­
tween SMEs and innovative VET insti­
tutions which have a capacity to in­
troduce new learning approaches ena­

bling key people in the firm to inte­
grate learning with daily work patterns 
without incurring large costs and los­
ing too much time. 

VET and regional/local develop­
ment 
The main challenge for VET institutions 
in a regional development context is 
to change from being separate formal 
teaching agencies to becoming part of 
what can be termed "developmental 
coalitions". Those who are successful 
in this regard find that they use new 
terminology to describe their role -
they see themselves as "forums for de­
velopment" or "change agents". 

VET and social dialogue 
Discussion in this workshop focused 
on assessing the impact of social dia­
logue on VET systems. There was con­
sensus on the fact that social dialogue 
is going through major transitions in 
most European states due to the im­
pact of industrial restructuring, re­
sponding to global competitiveness 

Continued on page 4 

Germany/Europe 

New structure for H 
Leonardo II co-ordination 
Europass makes training placements abroad transparent 

As the responsible German authority, 
the Federal Ministry for Education and 
Science (BMBF) has adopted a new 
structure for the co-ordination of the 
EU vocational training programme, 
Leonardo da Vinci II. Whereas there 
were previously a total of seven Ger­
man Leonardo project managers, the 
EU programme in Germany will now 
be co-ordinated by a single body, the 
National Agency Training for Europe, 
within the Federal Institute for Voca­
tional Training (BIBB). The agency is 
now responsible for the contract man­
agement of the essential parts of the 
programme and the co-ordination of 
pilot, language learning and research 
projects; it will also serve as the con­
tact point for information and advice 
on the Leonardo II programme. 

At the end of 1999, 600 representa­
tives of the political and economic 
sphere, associations and educational/ 
training institutions met in Hannover 
at the conference to launch the EU 
initiatives "Europass" and "Leonardo 
I I " as of January 2000. Edelgard 
Bulmahn, German Federal Minister for 
Education and Science, stated that 
Leonardo II carried forward the "tried 
and tested actions of the previous pro­
gramme", while taking new initia­
tives, including training networks and 
transnational partnerships which, as 
the minister emphasised, areto "make 
transnational co-operation more sus­
tainable". Bulmahn informed the con­
ference that Leonardo II was to run for 
seven years with a budget of EUR 1.15 
billion. 

The introduction of the Europass was 
"an important step towards the crea­
tion of a European training area", said 
the minister. The document, which at­
tests training pathways in European 
partner countries in several languages, 
"plays an important role in promot­
ing the transparency of qualifications 
acquired abroad". Bulmahn, who ex­
pects the monetary union to give Eu­
rope a "gigantic push towards inte­
gration", appealed to conference par­
ticipants to use this opportunity to 
improve training co-operation in Eu­
rope in a concrete and tangible way. 
More information on both EU initiatives at the 
BIBB website: http://www.bibb.de 
under "LEONARDO ll/Europass'. 
The names and addresses of all the National Agen­
cies for Leonardo II are available on the website of 
the OG for Education and Culture, europa.eu.int/ 
comm/education/leonardo/leonardo2_de.html 

Source: BMBF/BIBB/Cedefop/SK 
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Tackling social exclusion effectively 
1 

1 

requires a change of mentality from the "socially included" 
The socially excluded should not be 

undervalued. Assuming that skill 

requirements in different sectors are 

fulfilled, they constitute a potentially 

rich human resource, not a burden to 

society. The long­term unemployed 

and others affected by social exclu­

sion should therefore not be consid­

ered "unemployable". These were 

some of the conclusions to come out 

of a European Training Foundation's 

fact­finding exercise that took place 

at its headquarters in Turin on 27­28 

January. Representatives from a 

wide variety of central and eastern 

European countries had gathered to 

provide their input into the Founda­

tion's current work in the field of 

social exclusion. 

Adela Rogojinaru, an expert at the 

European Training Foundation (ETF), 

pointed out the all too familiar prob­

lem of employers failing to employ 

the 'socially excluded' because of 

their perception that such groups are 

a 'problem'. "This in the longer term 

will have to change", she said. 

The seminar is the start of a process 

that will ultimately see the drawing 

up of a set of country­by­country 

reports on social exclusion. Designed 

to support this initiative, it provided 

an opportunity for participants to 

discuss methods of identifying and 

assessing social exclusion in central 

and eastern Europe. It also provided 

the possibility of evaluating policies 

and identifying examples of good 

practice both in the central and 

eastern European countries and 

elsewhere. 

Social exclusion as a phenomenon is 

growing in importance in the Foun­

dation's partner countries. The Foun­

dation currently estimates that social 

exclusion could be affecting as much 

as 50% of the entire population in 

some of the central and eastern 

European countries. Vocational edu­

cation and training reform alone 

cannot solve the problem, but the 

Foundation believes that, together 

with other social and structural 

measures, it can provide a useful 

tool in alleviating the problem. With­

out any attempt to address voca­

tional education and training reform, 

the problem is set to get worse. 

The meeting provided ample scope 

for a detailed discussion of the 

causes of social exclusion, difficul­

ties encountered on the ground and 

ways to tackle the problem. Partici­

pants highlighted groups vulnerable 

to the problems of social exclusion 

that required particular attention, 

such as women, children (including 

school dropouts), minority groups, 

people with disabilities and the 

poorly skilled. Practical everyday 

problems, such as the tendency for 

prejudice against the socially ex­

cluded, were also examined. 

Representatives from the partner 

countries provided an array of infor­

mation that needs to be considered 

in work in the field of combating 

social exclusion. The following areas 

were brought up for the fact­finding 

exercise by most of the countries 

represented: 

□ the need to improve regional 

vocational labour market require­

ments forecasting, 

Q the need to improve national 

mechanisms to measure and assess 

the social exclusion problem, 

J a special focus on SMEs as a 

potential and unexploited source of 

employment, 

□ social partnerships as a way of 

stimulating employment. 

Anastasia Fetzi, who is from the 

Foundation and organised the semi­

nar and who works in the field of 

social exclusion summarised the task 

ahead: "Social exclusion is a process 

rather than a sudden event", she 

said. "It is caused by members of 

society being out of work for too 

long a period with no prospect of re­

entering the employment market. 

The subsequent lack of financial 

resources, the possible breakdown in 

the individual's relationships and 

other pressures can lead to a loss in 

personal self­esteem. It can ulti­

mately result in a negative attitude 

towards the society in which the 

individual concerned lives". 

One possible way of combating the 

problem is through the concept of a 

"social economy". In a nutshell, this 

involves different actors at local 

level getting together to develop 

employment opportunities at com­

munity level. The point was.elabo­

rated upon by Ms Rogojinaru, who 

suggested that the idea that the 

state should solely be responsible for 

helping and supporting the socially 

excluded should be reconsidered, a 

point of view also echoed by expert 

Peter Grootings. He developed the 

argument further, stressing that the 

state in central and eastern Euro­

pean countries was too weak to 

carry all the responsibility for solving 

the problem of social exclusion. 

Other forms of intervention and 

other initiatives from different actors 

will need to be considered. 

For more information concerning the European Train­

ing Foundation's work in the field of social exclusion, 

please contact Tristan Macdonald at the European 

Training Foundation 

Tel. (39­011 ) 630 23 05, Fax (39­011 ) 630 22 00, 

E­mail: tma@etf.eu.int 

Source: ETF 

Innovative practices to promote 
the integration of excluded young people 
Cedefop supports the European Commission in the dissemination of innovative practices in the field 

of vocational training through its project on 'Innovations in Vocational Training', a focal point of 

which are initiatives designed to combat the exclusion of young people from the labour market. The 

first phase of the project involved an analysis and comparison of case studies from a number of EU 

member states, including Denmark and Spain. 

An alternative training concept 

used in Danish 'production 

schools' (produktionsskole) 

motivates young people to 

learn 

Numerous production schools de­

signed to promote the vocational 

integration of low­skilled unem­

ployed young people were opened in 

Denmark. Attendance at these 

schools is generally for a period of 

12 months, but those finding a job 

or a training place may leave at any 

time. Over 5 000 young (some un­

employed) people are currently at­

tending one of the 107 production 

schools in Denmark. 

What makes the Danish production 

schools so innovative is the fact that 

training and tuition are not delivered 

within a set curriculum or modules, 

but imparted in the form of so­called 

'lines', thereby tailoring training to 

students' individual needs. The basic 

idea is learning by doing: whenever . 

a problem occurs in a given working 

step, the relevant theoretical tuition 

is organised to solve or cope with 

the problem, e.g. a problem in the 

calculation of quantities of timber or 

the dimensions of pieces of wood or 

items of furniture is followed up by 

tuition in mathematics. 

Many production schools offer lines 

with a strong environmental leaning. 

Practical training and theoretical 

tuition are combined in the fields of 

agriculture and forestry, landscape 

management, tourism and textiles. 

Work and activity areas are fre­

quently selected in collaboration 

with industry and commerce. Activi­

ties are learned and subsequently 

performed on a routine basis. Train­

ing is often combined with language 

learning and multimedia skills. Dan­

ish, social studies, mathematics and 

current affairs are taught to varying 

degrees by all production schools on 

the basis of this problem­based 

learning approach. Many production 

schools offer their students the op­

portunity of a placement in (local) 

public­ or private­sector enterprises. 

National and international youth 

exchanges are also organised as part 

of the schools' activities, the focus 

being on basic education, history 

and culture, social skills and specific 

vocational or sectoral skills. Produc­

tion schools cover about 1 /5 of their 

financial requirements through the 

provision of services or products for 

the local market, the remainder 

being state­funded. 

International partnerships play 

an increasing role for many 

production schools 

The Pile Molle production school 

offers a number of training lines ­

e.g. 'nature and the environment', 

'children and the environment', 

woodwork and metal­processing and 

tourism ­ which involve an increas­

ing number of cross­border training 

and tuition elements. The production 

school's EU Centre coordinates, 

among others, two of the EU­spon­

sored projects which focus on cross­

border youth training exchange. 

EU 'Prodyouth' project to open 

a production school in Spain 

The Youthstart project Prodyouth is 

currently attempting to set up a 

production school along Danish lines 

in the Spanish province of Murcia. 

In the Spanish context, particularly 

innovative is the alternative learning 

concept designed to promote learn­

ing motivation by encouraging 

young people to learn and perform 

activities that provide skills to a 

much greater degree than at the 

'escuelas de taller' (workshop 

schools) for excluded young people. 

Motivating young people is a funda­

mental problem for many of the 

'escuelas de taller', and even those 

workshop schools which function 

effectively fail to provide the same 

level of skills and learning motiva­

tion as the Danish production 

schools. 

The Murcia initiative focuses on 

learning and working in the field of 

organic farming, landscape manage­

ment and rural tourism, with particu­

lar emphasis on knowledge related 

to the relevance and practical appli­

cation of new technologies in agri­

culture. An ecology camp is also in 

the pipeline. However, alongside the 

long­term funding of this project, the 

project is faced with the problem 

that Spanish legislation prohibits 

schools from being profit­oriented. 

In order to circumvent this legal 

obstacle, an association is to be 

founded to perform these activities 

on behalf of the project. 

Contact: 

Roland Loos, Cedefop project coordinator 

Tel. (30­31 ) 490 158, Fax (30­31 ) 490 117, 

E­mail: rlo@cedefop.eu.int 

Yvonne Noutsia, secretariat 

Tel. (30­31 ) 490 118, Fax (30­31 ) 490 117, 

E­mail: yno@cedefop.eu.int 

Shaping social innovation 

Continued from page 3 

and deregulation. The positive news, 

however, is that many national social 

partnership arrangements encompass 

topics related to training and in par­

ticular to lifelong learning, moving 

away from what was in some coun­

tries an almost exclusive focus on 

wage agreements. On the general Eu­

ropean front, a viewpoint was that 

joint opinions on training seem to be 

running out of steam. The central is­

sue in this regard was felt to be one 

of renewing and reforming the Euro­

pean tradition of social dialogue, be­

cause it gives the EU a unique 'cultural' 

competitive advantage. It should not 

to be seen as a structural factor plac­

ing a brake on competitiveness. 

Overall review of the survey and 

analysis measure of LdV I 

Mr Sergio Corti of DG Education and 

Culture of the European Commission 

gave an overview of the achievements 

of the survey and analysis measure of 

LdV I. He pointed out that in total 170 

survey and analysis projects were fi­

nanced following four calls between 

1995 and 1998. Community funding 

for surveys and analyses amounted to 

36 MEURO. If matched funding is 

taken into account, the total invest­

ment in research amounted to 60 

MEURO. 

Another topic that got an airing at the 

plenary sessions was the role and im­

pact of research/survey and analysis 

activities on policy­making and prac­

tice. A viewpoint put forward was that, 

in the implementation of the pro­

gramme, survey and analysis projects 

were too remote from the pilot 

projects and policy­making aspects of 

the LdV Programme. It was felt that if 

action pilot­projects and research 

projects were combined, then better 

progress could be made. Regarding 

the dissemination of the results of re­

search, the view was expressed that 

the linear research project model, in 

which dissemination comes after the 

projects have finished, should be re­

placed by a concurrent or accompa­

nying dissemination model. 

Transition to LdV II 

The themes of the workshops at this 

conference were similar to the objec­

tives of the new LdV II Programme. 

This was in order to generate mate­

rial/results from LdV I which could be 

a starting point for thematic clusters 

to be built into LdV II. The successor 

to the survey and analysis strand in 

LdV I is entitled in LdV II the 'Refer­

ence Material' measure. In discussions 

on the new programme it was felt that 

the work of the former survey and 

analysis measure could also be carried 

on through the 'Transnational Net­

work' measure of LdV II. 

* As a follow­up to the Berlin conference a reader 

entitled 'Building a European co­operative research 

tradition in vocational education and training ­ the 

contribution of the Leonardo da Vinci programme's 

surveys and analyses', edited by Agnes Dietzen and 

Michael Kuhn was published (in English) by the 

Bundesinstitut fur Berufsbildung (BIBB), Berlin, 1998. 

Source: Cedefop/BN 
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