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Since Murray (1938) put forward his theory of motivation, a number of
authors have attempted to develop measures, not only of individual needs, but
also of environmental press toward various behaviour patterns. Authors explicitly
using this model have included Stern (1962) and Bergthold (1971). Other authors
have used the model in organizational settings (Litwin and Stringer, 1968). Still
other authors have used a general framework of classroom climate, school climate
or organizational or community climate. The fo?:us of Stern's investigations, and
the investigations of school climate (Coleman, 1961) and organizational climate
(Likert, 1967) has been on a general description of the press in schools and
organizations, rather than on measures of press relating primarily to achievement.
Nevertheless it is clear that achievement is a pfimary unwritten concern of many
authors, particularly those concerned with organizational development. The focus
of our presént studies is not so much to describe the overall press in educational
settings, but to examine, in some detail, the press toward achievemeht affiliation,

and power behaviours among pupils.

Although the study seeks to develop measures of press achievement, press
affiliation, and press power in educational settings, the study has not been concerned
with press arising from parents or from the community outside the school. These
have been ignored, important thpugh they are (Douglas, 1964; Plowden, 1966), owing
to the difficulty of seeing any ways in which educationalists can influence these things

without a radically different type of educational system.

The questionnaires being developed are intended to provide teachers with a
picture of relevant presses operating on their pupils, and also to form the basis for
problem solving discussions designed to help teachers understand, in detail, that
aspect of motivational theory which is concerned with environmental press, and
consider the specific steps they might take in their own classrooms in order to

increase levels of achievement press through a wide variety of changes in input.

At this point it is probably worth summarizing the overall theory of motivation
that is being pursued here. Briefly stated the theory says that people do what they
do partly as a result of their own internal characteristics, that is their internal

"meeds', partly as a result of the tasks that are put in front of them, and partly




as a result of the pressures that are brought to bear on them from others-in their

environment, that is the "presses' we are concerned with here.

In considering motivation in educational settings, it is therefore appropriate
to consider how the tasks that pupils are set can be changed in order to make them
more interesting, to consider how higher levels of achievement or other motivation
can be produced in the pupils themselves, that is how the structure of their 'meeds"
can be changed, and to consider variations in external press. Herzberg's (1959)
work has concentrated on developments in tasks in organizational settings, while
McClelland's (1965), and De Charmes (1969) work has concentrated on influencing

the pattern of internal needs of adults and children.

While the main focus of the present work is on structuring environmental
pressures in order to get pupils (as they come) to perform given tasks (left as
decreed by tradition or the authorities), it is, in practice, impossible to entirely
separate the three components of the theoretical model. Once one starts to consider
the dimensions of environmental press one has to consider press from the task itself,
and the influence of the behavioural models provided both by the teachers themselves
and by characters in the literature and other materials with which the pupils deal,
on the need-structure of the pupils. Thus, while we are primarily concerned with
environmental press, much of the material we shall consider is expected to produce
its resulﬁs through an intervening stage of influencing the need-structure of the
pupils, or derive its impact from changing the tasks that the pupils are set in such
a way that the pupils can, in fact, experience the sorts of satisfaction brought out
by Herzberg and McClelland. Similarly when considering environmental press in
classroom settings it is necessary to consider the fact that different pupils in the
class will have different need structures. To produce maximum effect, therefore,

a variety of inputs, geared to the needs of different sections of the class, is required.
In other words it cannot be said that certain types of change in environmental press
are essential, and will produce effects, with all pupils. Some pupils will respond
more to a change in class structure such that the tasks they have to do trigger off
their achievement motivation. Other pupils will respond more to changes in class
structure and environmental press which allow them to satisfy their affiliation needs
by performing an achievement task. Ideally one would assess the need structure of

each individual pupil and tailor the input to his particular requirements. While a




move in this direction will undoubtedly come about as a result of increasingly
individualised and pupil-centred education through programmed learning, individual
project work, group teaching, and pupil guidance and counselling, it is undoubtedly
the case that many educational inputs will, for practical reasons, continue to be made
on a group basis, to psychologically speaking, reiatively heterogeneous groups.
Under these circumstances the best that can be done, and it should be noted that it
is often not done at the inoment, is to provide a aiversity of inputs explicitiy geared
to the needs of different groups within the class. While this will mean that all of the
pupils find some of the inputs meaningless or irrelevant some of the time, it avoids
the common situation in which some of the pupils find all of the inputs irrelevant

all of the time. In other words, instead of directing one's teaching to one type of
pupil and failing to bring the others with one, one provides a diversity of very

different inputs such that one teaches all of the pupils some of the time.

As faf as a move toward pupil-centred learning, group teaching, project
work etc., is concerned, the fact is that an understanding of motivation, of individual
needs, and environmental press is absolutely essential. If this understanding is
absent, if the teacher's reasons for adopting pupil-centred education are not clear,
if the teacher does not explicitly vary the pressure he brings to bear from one pupil
to another, in order to allocate to each child the educational environment he needs in
order to develop further from the psychological condition in which he finds himself, .
then pupil-centred learning degenerates into a laissez-faire situation in which the
teacher abdicates leadership responsibility and the pupil is blamed for not taking
responsibility for his own affairs and for not showing interest and initiative. If he
fails to learn it will be said that it is his own fault! It should be stressed that the
objective of pupil-centred education is to develop self-motivation, personal
responsibility and initiative. The objective is not to throw children into a situation
in which initiative is demanded and then leave them to sink or swim, to show

initiative or learn nothing.

As a result, whichever way one seeks to progress, through class teaching
or through individual project work, it is necessary to diagnose individual needs and
provide a diversity of inputs suited to those different needs. There is no one best

educational programme or educational environment suited to the needs of all pupils.



In an educational setting the main presses operating on individual pupils arise
from peers, teachers and educational materials. In the case of the first two, one is
concerned both with the behavioural model the teachers or peers provide for the
individual pupil, and with the rewards these two groups meet out for achievement
related behaviour and for other types of behaviour. The question is whether teachers
and peers provide behavioural models which conform to the pciture of the high
achiever which can be abstracted from the work of authors such as McClelland (1961)
and MacKinnon (1962) and whether they reward such behaviour. In other words one
wishes to discover the extent to which teachers and peers display the characteristics

listed below and the extent to which they reward these behaviours in pupils.

The characteristics of the high achiever which emerge from the literature are:
initiative, a desire to do new things, and do them exceptionally well, determination
and resourcefulness in solving problems, noticing problems, creating resources,
seeking the help of others to solve problems, listening to others, an orienf.ation
toward modern expert opinion rather than toward tradition as an authority, enjoyment
of work, respect for others, forthrightness in dealing with others, a tendency to
confront conflict and wprk it through rather than push it into the background, and
determination to make the most of one's abilities. The characteristics also include
pride, diligence, and joy in work, energetic goal directed activity, and considerable
forward planning; setting realistic but challenging goals, anticipating obstacles which
will be encountered in the achievement of these goals (whether these obstacles arise
from personal limitations or external factors), seeking ways round the obstacles,
turning one's emotions into what one is doing so that one allows oneself to enjoy the
pleasures of success and experience and the dissatisfactions of failure, and avoidance
of useless and routine tasks, while being able to tolerate considerable amounts of
frustration in the pursuit of worthwhile goals. Further characteristics include
concern for the community in which one lives, working for national and international
bc;,tterment, confidence in the future, belief that one can be an origin and have some
influence over what happens to one, rather than belief that one can have no control
over one's fate, confidence in one's own ability to master situations in which others

fail and refusing to. work hard at a boring and routine task for a monetary incentive.

From the point of view of environmental press one is concerned not iny with

the extent to which these characteristics are present in the models provided by teachers




and peers, but also with the extent tp which people who display these characteristics
are rewarded by esteem, affiliation, support, etc., rather than greeted with cynical
reactions, and a social climate which decries the behaviour of innovative individuals
and categorises such people as nasty upstarts, as fools bent on the destruction of

traditional values, and defines them as people whose work is to be positively undone.

When achievement oriented models are present (rather than models of down-
trodden, ineffective, and fatalistic behaviour) and when these models are provided
with material rewards, warmth and support, one would expect an infectious spirit
of high morale to pervade the activities of pupils in a school or classroom. When
some people who display these characteristics are present, but greeted with derisive
reactions, the pupils would be exposed to a conflict situation, the results of which it

would be interesting to study. When models of down-trodden, ineffective, dispirited,

emotionally flat behaviour are present, coupled with derision of achievement models

2

little achievement behaviour would be expected.

As far as teacher behaviour and task structure is concerned, achievement ;
activity would be predicted to be facilitated if the tasks set permitted pupils to ‘
experience achievement satisfactions, if they were clearly structured, if they provided
possibilities for feedback and goal setting, if they were individually paced according
to high standards for each individual pupil if they involved planning and the anticipation
of obstacles, if they provided possibilities of experiencing feelings of success and joy
in their accomplishment, and if they invoked satisfaction of non-achievement motives,
such as affiliation and power, and provided rewards of a variety of sorts for those

who did well at them.

If one is concerned with increasing levels of achievement at achievement
(i.e., non-routine) tasks one therefore has a picture of an effective teacher as one
who presents an achievement model, who provides warmth and support for achievement
activities, who rewards achievement activities both in terms of allowing pupils to
experience achievement satisfaction and also in terms of satisfaction of other motives,
who sets high individual standards for pupils and differentiates markedly between
those who attain high standards and those who attain only moderate standards, who
provides opportunities for the exercise of individual responsibility and independence

rather than insists on conformity (which, incidentally, illustrates the need to study



power motivation.as well as achievement motivation, within the classroom), and who

provides extensive, detailed, and usable feedback to pupils.

It is clear that as a means of stimulating constructive discussion among
practicing teachers a number of items designed to tap each of these separate dimensions
of achievement press would be desirable. In addition the process of trying to generate
items should draw attention to néglected dimensions of press in classroom settings
and hence to the development of a better theoretical model. The items listed under
each heading in the accompanying qﬁestionnaire are therefore preliminary items
intended to generate some sort of measure of each of the components of achievement
press and at the same time lead to refinement in the conceptualization of the components
themselves. In any questionnaire to be used for data collection research (as distinct
from conceptual refinement) the items would be presented in a random order, so that
the items relating to the same dimension were no longer together, and only a selection

of the items would be used.
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CLASSROOM CLIMATLE QUESTIONNAIRE

Nalllc €00 EO R OSSNV OGP SN PO ERPSD PI RPN NINNNEIITNINITRITOIERIEIOITRIISICEIAISITPETOETSE

To answer cach question ring the number to the right of the answer which you think is correet for this class,

Tcacllc;r Ach Model

1. How cncrgetically docs the tcachcr seem to go about his work ?

2 How inuch does the teacher seem to cnjoy tecaching 24

.
.

8. Do you think the tcac}wc} plans his work beforehand?

4, Does the teacher uy to keep a check on how well he is doing?

"5, Does the teacher seem to set goals for himself i, e, try to
have something finished by a particular date?

6. Does he keep a chcck on whetber or not he achicves
these goals ¥

"Hardly eVer..ieiieseiecrecasancsanas

M, Do you think the teacher tries to work-out beforchand
the sort of problems that are likely to arise when he is
tackling something new ? '

. 8 Do you think the teacher makes the best use of the
. 1esources (e, g.cquipment, libraries ete ) available
tohim ? o

-

9, Does he make the best use of his own skills and abilities?
10. Mow often does he try to introduce new ideas?

11, Does the teacher enjoy tackling new tasks ?

TAINAYS L ieiieiieriicesesaniennan

Very cnerguxcally.................
Faitly energetically svveeienianenase
Rather sluggishly s vvsveivineacaanene
Very shiggishly ooooveneeiirnnasnns

- -

Agreatdeal iiiivaveiensenansniees 1
QUIte A 10U, ssssenernneeransnnsones 2
He seems to dislike ft.uviiiensrnanse 3
He seems to dislike it a great deal..,, 4
AlWaYS . iieiiiiiaranncrnosennacnas
Most Of The TINC . s vverrevererasnnns
SOMEUIMES vavevasenrenrensssnsennss
Hardly ever.oviiviceacennssnnnnenes

oW N M

Al\\ays
Most of the M v vvivvivivinienanns
Occasionally vvouieeennnnnsensoncnens
Hardly S

oW M

AIVAYS vuerraieasvancesansccennes
Usually coviiinionnerinninccsnanns
Occasionally soeveeennececennsnnnns
Hardly eVersuveveeeeereareonsonnas

A A

1
Usually couevienenncnnacronensnes
SOMCUMES s svsenvnvsrrsornssnacane

o 0 N e

AlWays iieieeierearoccansaserrennns
UStally s evevievoasrencaronsacnnan
SOMEUIMCS s enverevsterrenrssasnnns
Hardly EVer..eeeveseavecsccananans

B N M

Usually svvesevoeccosncnnosscannas
SOMCUIMES e everveeavnrvssanscnnnia
Hardly ever.ooeiiaesrencesccnnnans

D N

3
Usually soveevnevereecnonrnerinnnns
SOMCUMES s veravronscosaarvcsnsene
Hardly everooeeeeaerveosserscascns

AR

Very oftelceviereiivseceeeseesenas 1
Quitc ofleN s vevevnrnnenrarannoannee 2
Occasionally vuviieieiersenneenoeeas
Hardly ¢verooiiasernenceenserenesscd

Very much s vueeeiesiereneeeoaionee
TO SOME CXICN i sveeenenonsoscenas
Very litle s iiiiiiiaieniiiiininaas
Disliles it seeivencnascrsnrsnscscrns

Ly N =

B-N
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12,

13,

14,

16,

11,

18,

19,

20,

o1,

22.

-2-

Do you think he takes pride in his work?
\ .

L v 3
.

" How often docs he try 1o do new things?

.

1s he good at finding ways of doing things which at

first sccmed oo difficult?

A great deal of pride seveeevaranrenes
Some pride .y veuereeecneonancnncnns
Very littde pride sovvveeennerninennss
‘None atall s .vviiinecnnenccnnroees

Very Ooften s viieeresseensonnnescnnss
Quite OfteN L it vevinannccrecnrennse
Occasionally .. ..viiiineeriacnnnnons
Hardly ever,vvuevnevarainscnceacnes

Very g0od at il usiieenetcvsnannnes
Quite good at Jt.iiuiereinnnevnioaens
Not much good at it,iieeieesrcanans
] Bad at it .suuiieeiraroeienesenccnnens

Does the tecacher seem to know exactly what he is trying AIWAYS, Jevvavennoiaracarcracranns

todo ?

.

nevw situations and problems ?

.

Does he show confidence in his ability to cope with

Usually evviineensosecnnccascnnans
SOMCUMCS tavareerreonsnttesanesns
Hardly ever.oeiievneecsanccanoaenes

Always.............................
Usually o uiennervnennacancannnnnes
SOMEHINCS s vvvevresnrcaovoreesnsnn
Hardly CVer i veiessseecreceeraaracas

llow does he treat his pupils ?  How carefully docs he Very carefully vouiveinnininnraenaes

listen to what they have to say ?

. -

Do yoﬁ think he trusts his pupils ?

Quite carefully s ivveveiaieoneneanns
Pretends 10 HiSleN s uveeenareosnersens
Docesnt Yisten at all sy evunsenccnaons

Allthe iMe . ioiiuecnrvaranarersas
Most of the time v uvesvvueervanaeane
Only at sOme 1asKS cevvnvranesaocnns
Har.dly CVEI 4 iaasssoscasassanansans

How hard does the teacher work for the benefit of the Very hard o viviinvnnnrereneneanaes

community ?

Do you think the teacher likes being responsible for

important tasks ?

Quite hatd, seeevececcrvsassccacaa
- Very little L uevvnnnninrivacacnnes
Notat all i, vreeverevircnsasneconns

Likes it very much . .cveuseenieecans
Likes it 10 SOINE CXICNT v vvvesvareneac
Dozs ROt MING Il veeeeeasvannraaran
 DIsHECS il sievesvernrorrsnsesaasns

What sort of standards do you think the tcacher sets for Very high s oreiieoveriiensnecnanss

his accomplishments 2

Do you think he takes his standards from the
Jeading authorities on modern education or
from tzaditional authority figures 2

Quite high..eeveeiecevrenvinnnaanes
AVCIAZE ¢ tvveinienssrenraccacanans

LO\V'u-coun-.co.-uaco.o--oq-.-oc-.o

Always from modem authotities ivvveeeiennivaaeses
Mostly from modern authorities but sometiines

from traditional, oveeiervienii ittt iiisiieans
Mostly traditicnal but somctimes from

TOUCIN 4 4o veveevenvesosnsnsosarsopanssssescvnees

Always from waditional authorities. vuueiiaiiiaiias

U O I I I N O R R R O I L e el e

oy
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.

people :

Despises

‘o Qe
. . N
23, How much do you think the teacher admires the following types of
L]
. * .
. . A Admites very much
* people WHO Arc honest seueeussenessaanssrevares Ll
people who woik hard L ueeivisaveccecscoasnoses 1
" " enjoy theit WOtk uyevsvaennseensans 1
. " 7" areresourcefull  uiiiiiieneininenans .1
' o S : ‘ 'y
. = show a ot of initiative sevesarvereoes 1
co * make the most of thelr abilities ., ... S | .
. : ) ’ ) ¢
" * pespect other’people suseveerasasees . 1

Admires quite a lot | Admires
2 3 .
2 3
3
2 3
2 3
2 s
2 3

24, How well informed do you think your teacher is in relation
" to new methods of teaching ?

25, Docs the teacker appear 10 have trust and confidenee Complete trust and confidence vvsveveesrnnes

Very well informed sviveeeninoannse
Quite well informed o vecaeesansans
Not well informed seueessoensnssanes
Very badly informed . ieiieevenananse

AR

1

L in the Head ? . Some trust and confidence svvevvescavesvasee 2
. S, < . Very little trust and confidence sevvussoneasedd
: ' e . * . Notrust and confidence seevessssecvesannees 4

26, Dacs the teacher appear to help and support
* . .theHead?

21, Docs the teacher appear to help and support the staff ? .

3

o

28, About how many of the pupils in the class does he
not respect as pupils ?

29, * About how many of the p.upils in the class dozs he
‘ not like as people 2 '

0
. .

30, How tolerant is the teacher of people with view=
- points different from his own ?

.

- 81, 1s the teacher honest and.cpen with his pupi‘ls ?

82, Is hc open and forthright in his dealings with other
teachers ?

33 lshe willing to ask for hielp or advice from other
. tcachers ? .
. .
o ey .

All of the time cuvenvoereescecarans
Mostof the time v svvvvnercaanrceses
Some of 1he LINC . isesesonssesaaasse
Very seldom s aeeessscnssocenrannses

Most of the classesererensresoercres
AN of the duller pupils.eseescenerens
TVEIY feW eouinerercacarsrassecrnsan

NOONC esavasososrsastasscesnsnasce

NOONC cosnerrnersvcassssssaseraces

Respects them seiveieeronennnronsans
Will listen 1o theM sevcansesvocsases
Thinks thern of little valuC evvvecanes
Takes no notice of theM evvevevrnoas

AIWAYS . vrvuraasrasansanssrsnrase
USU2llY s vuvnesoncassscocasasnsoces
SOMEtimes ., oeneacetosaccrvenssonee
Hardly CVeleervoverssasnscsnncsccece

VCIY OPCNl seesvecrssarssannnsosnnas
QuIte OPCR . vicessssnrsearcsrersene
Mealic-mouthed vevecsressossecvoss
Very mouthed ceeeveerssivsosvsreas

AN Of the tiMe e viennearsresnrcsne
Most of the UMC cevvanirrcsanaranss
CSome of the time vouiececnonsvevecas
Very seldomacaiiarescansercnsenns

Most of the clasS e vereneercasrsonree
About half the class uveeneeesnssssss
Very few of the classiveeervsaranenas

G tO B )

D W N

O K ENN A S O XN X I

a0t M
.

Very Willing eoveeeeesseosssorsoaes 1
Quite Willing.oeereesseesonsoansaas 2
Somewhat reluctant ouvevssseseossnee 3
Very 1elictant ypevoecevssasnasenvased

o




. - - 9-

'. ""-34, Does the teacher bring disagreements out into the open AIWAYS covienas: o riaennsenenennns
and try to work them out ¥’ Ustally sovieeeene, civvvenseesienns

Tidesto avoid th: . i iieeeresnnsnes

. . ' . ' ' Ignores disagrecii " fuvuvusecoanesa.

85, Does the teacher tend to order p.coplc about or docs he Orders people abeut o iiserennenes

* belave in a helpful way, uying to aid pupils reach Asks pcople to do things.eevssveeesn.

their own goals ? . Suggests how things might be done ...,

Helps pupils rcach own £0alscveansea,

. FEAGCHER WARMTH AND SUPPOE{T FOR ACH. BEHAVIQUR

Very affaid s evveeonnncnrcsenonenas
Afrald e o iniiieiiiidininnnarennes
Don't usually mind . ,.vverueeennnnss
Not at all worried about it

36, How do you feel about giving wrong answers in class? -

37, How much do you tliink the teacher cares how well Very much . vveeerversncnnessecans
. youdo ? g ' ‘ : QUiTE 20t suusnannnrensnnnnracnns
’ Alitt]cll..i’l"l.l'l.ll"'!lt‘l..

20 00 M

DOCSN'L CATC cvuvvrennrnnrnaccnnoans

38, 1f someone dees well do you think the teacher is plcased Usually A oL iiiiiinneosvovocsnsonne
more because (a) it shows that he is a good teacher Usually A but sometimes B..oovuon..,

or (b) because it is good for the person concerned to Usually B but sometimes A vouvunnenas

do well ? : . Ustally Bovvivarenonnioenaanarannas

39, About how many people in the class is the teacher EVEIYONC suvennrresacvseocorcrnanes
interested in ? MOSL PCOPIC L v e vvrnrarnarneensances

~ T . . Only the bright people vuvuverreanss

No-onc'll..'llol!'o.tl!-ll.;carv

40, How welcome would you feel you would be if you went Very Welcome svessivennenasanesse

o N =

to talk to the teacher afier class ? . Quite WCICOME v et rvernvcracrssnnae

) He wouldn't mind all that much.....

. .  UnWelCome evsvvensareneensenseain

41, How often docs the teacher get annoyed if you don't AIVays . erriniiiinnrecnennsrracsa
understand something he says ? Ustally s vveivsvnecroscsncannononans

' & . : . SOMEUIMES 44 vevrvrnsarirancaansnss

) N

42, How likely is the teacher to listen to what lhe_l_é_sg Very likely ovviiienniennnncanns
bright pupils have to say ? Quite HKely suivveeererenienenenonne
ST T e s o] ‘ R 1171 1 L AP

Not at all HKely vovevennnuvrnneness

- 43, How willing are you to ask the teacher for help in class? Very willing ovvviieeeianencreeaans
. Fairly willing..oivenviiianaieannns
Rather 1CIUCIANT suvieeenssrensananns
Very unwilling veeeevveevinoncennans
44, How likely would it be that if you asked the teacher Very Jikely o ovvenannaiinnnnnnnnaans
for help he would make you feel a fool ? Quite HKely s ovviveerrvsrnseosenans

Not very HKely coeeninevinrarenens
Not at' all BRClY cvvveivnrevnesoneoesd

DLW N -

DWW N
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v TEACHER REWARDS IF'OR ACH, BEHAVIOUR

) + 45, M youdo something unusual does thg tcacher,
f ! . Usually {Somctimes |Occasionally | Never
;-.L letyou off early tuveveensnvssosssanrsonssoisrnoee 1 2 3 4
: iR lShowthaihclike:syou very MUCh, ceuvensnnsensvennes] 1 2 3 ..4>
= . - ‘lll. _Promote you 10 the top of the €lass vvevsseseseesss| 1 2 3 1
: ;_ v, Spcakwi.th'pridc aboutyou.......................... 1 2 3 4
V.- .Givcyou‘aprizc:................‘.......'.,,..'..'.:.'. 1 2 3 4
’ - - VL  Give you 2 badge ors‘tar... 1 2 3 4.
) : VI, Sﬁowh&vp]c{ascdhgis....................:....... 1 2 3 4
VII  Ask you to help him with something you are
particularly interested in vevavierenedienirencnined] 1 2 3 4
1X. Let you do somcthing clse that you .rcal.ly .
{ WaNL 10 40, ,usvesesosessonrsessassesnasosnnonnes| 1 2 3 4
X. TaKe MO NOUCE 4 4ieververeerirsessnssscsesaseenas 1 2 3 4
‘ 46, 1f you manage something new does the teacher :
’ Usually |Sometimes | Occasionally| Never
L. - Letyonoff carly.iiisieeersocsscoroacessosasnasans 1 2 3 4
1. Show tha.t he ]i.kes you very much ceane ceee 1 2 3 4
: ML Promote y'ou 1o '1}.1(0 top of the class . R R ERTTITTT I 2 3 4
1V, 'Spcakwitﬁpridcabou_tyou......................... 1 2. 3 4
.V_. ineyouap.rizg..............-....................... 1 2 3 4
.‘VI. ,Givey'ouabadgco;star....-.........'.............. 1 2 '3 4
VIL Show how plcased he is..... B F TR 1 2 3 .4'
) Vi, Askyou to help him with something you
are particularly interesicd in voveeveoeoneanvonssres | 1 2 3 4
IX. Let you do somcthing else that you really
. VANt 10 0. it ivenereaaranncaseassssssosascnssnns 1 2 3 4
- X, Take O NOUCE . vavrrvrnsnaans Cedtseesastrsasaanes 1 2 .3 4




had .
47, 'lf you do somcthing excellent that hie didn't ask you to do docs he ;
I:Jsually Sometimes| Occasionally | Kever
L Lctyo'u‘éﬁ;:arl)'.'..........,.............".......... 1 2 3 4
"lL Show tha:t he likes you very much,.eieesesneessanans | 1 2 3 4
;IL Promote you to the top of the €1assieesrsossvsnsesnss | 1 2 3 4
1v, 'Speakwlithpridcaboutyou................:........ 1. 2 3 4
. - V. ,Givcyouaprize................................,... 1\ 2 3 4
.Vl Givcym;.abadgc-otstar..................’”f........ 1 2 3 4
VIL Showhowplqasadhcis............'.....-.'......... 1 2 3 4
VIIL .Ask you to hé’lp with something you are ‘ .
Jparticularly interested in . vuevieiienitoinirenrionee} 1 2 3 4
X, Let you do something else that you really .
Want 10 do, sevverrerannrennanonransansosaaennes | 1 2 3 4
X. TaKe DO NOLCC + v v vsenersnnessnseneenensensennes | 1 2 .3 4
|
" 48, lf)'c;u find what is wrong with an argument does he : ‘
] |
Usualiy Sometimes| Occasionally | Never
. L ‘Lctyou.offé.arly................................... 1 2 3 4
1L Show, that hc; likes you very much cievevneevensncess | 1 2. 3 4
'Ill.‘ Promotc you to the top of the class ETERTTEPPRYRRTRY 1 2 3 4
| AYA . ' Speak with pride about you 1 9 3 4
V. Gi?cyouaprize O S S 1 2 3 4
Vi .Gi\'eyouabadgcorstar........................... 1 2 3 4‘
. VIL Shmvhmvpleasedhcis............:......t......... 1 2 3 4
.VIIL Ask you. to help him with sorr;cthing you
are particularly interesied inoaveevevereireraoneanenf 1 2 3 4 -
1IX,  Let you do something clse that you really .
L L R E TR TR T TP PREPRPRTRPRRS I 2 *3 4
TX. Takcnonotice....,............‘....;............. 1 2 3 4'
' |




49, ]f)(OK'l work particlarly hard does he :

\

-y -

3 Usually Som.limcg Occasionally | Never
L Lctyouoffcarl)'. 1 2 3 4
‘-ll. Show that he likes you very inuch |, .. .vvinnnnenee | 1 9 3 4
' -llL Promote you to the top of the ciass_,,,,,,,,,,_,,,,-,, 1 2 3 4
v, ‘Sp‘cak with pride about you, ... ,,ieveuivncrerrneees| 1 2 3 4
. V.' Givcyouaprizé....,.........................,.. 1 2 3 4
- V1, GiveyouabadgcqrStar..................f......... 1 2 ] 4
v §110\x'.h0\-lplqascdheis...,......................... 1 2 3 4
VIIL  Ask you to }{c]p him with something you
_are particularly interested inL L ,Liuveiiienieiennias | 1 2 3 4
lX.. Let you do something else that you really _
LT L P I | 2 3 4
8 L PR | 2 3 4
50, If.)'ou find 2 b~cuer way of doing sonicthing does he :
Usually |Semetimes | Occasionally | Never
L Let you off early uouiuiuiiiiniiinsnriernniinnen. | 1 2 3 4
: lI‘. Show thalt he likes yOL; VEIY INUCH, . iievnnnenossnee | 1 2 3 4
I, Prdxnote you to the top of the class,, ... vvivvevnesnsd 1 2 3 4
l\.l. Spcakwithprideraboul')'Ou......................... 1 2 3 4
V. GIVe yOU & PHIZE s 4 yiueiaveniannsenerionnornanssees 1 2 3 4
VI, . Give you a badge OF SIAI ivuuuveressnncreneraseaes| 1 2 | 3 4 -
VII,  Show how pleased he S vrreieeieerneerinennieen | 1 2 3 4
VIII, - Ask you to help him with something you
are paiticularly interested in, ., .. uyiveernvnnnness | 1 2 3 4
1X Let you do sc;mcthing else that you really
L L I | 2 3 4
.X. Take O NOCE vuovuirierniiennrniiiveisiniinnensa ] 1 2 3 4
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. v,

V.
Yi

v’ll

Vll!.. Ask you'to help him with something you

" A XI

[ l‘x‘

If you successfully seach the woal you had st for youtself does he s’

. X . XY
. . . s

Usually

Somctimes

Occasionally

Never

l‘c‘ you orrcarly.'..lll.l."l.'..."..'.l"l'!.l
Show that he likes you very much oiiececssasnsas

Promote you to the top of the class. . vareveersnare

Speak with pride about you ,4ievaues R

GIVE YOU A PHZC 4esssnvancaraseosccossiinrsnss
M L]

Give you 2 Dadge OF ST sevesvsevvavassesanssns

Show how pleascd Ne IS ,ueeesecscssacasecarcnscs
‘ .
ate particularly interested iy L 4ieeneenssnsnnes

Let you do somcthing else that you xcall}
“'ant(odo’ IXERFEEN RN NN ENNNNNRE RN NN NN

Take DO NOUCE |, iveivavercrornersrsasenisesons

1

2

2

3

3

62, 1M the teaclier tewards you by letting you do sorethiny else what sort of thing docs he let you do -

.

wat(:h TV P00 eeeaeteartateeseescaenusittiressse

Read anything you HKC.yseseseussnesonsnssrsnnsons
"‘Chat with your FHENGS | |1 nneseasenasnnassssasnnne
“Take part in Athletics Cettresesarentitereasseriras

_Takepalt in DIﬂmi‘ltiCs ...00"’0.0.!1!'0!.:‘0_0'O.Q

o Visit A f1Hend 4. vuveisacevearesiarcossrernarsanacs

"GOhOMC, ,vvauass

Meeessstssetoevosetteseriteison?

Do your hobby

- Show érfin front of e CJass vuvveecccosvosossasasee |

Gamblc with your fricnds/do football pools, ., vevaess
Compete with your friends . .civeseaasscersrsessoas

Anything else : please specify

o . lUsu.'my

Sometinics

Occasionally

Never

1

2

2

)

3

3

63, 1f a pupil always trics to avoid doing anything untisual does the teacher :

1L
Nl
v,
Y.

Keephimin couesceeeienececasssonaasatsecncnnes
Give hinl CXUid WOlKeeseersaeversnonrsoctosscsnnoae
Slap N s vivencveecrcscessercessrsacssascnanas

Demote him ,ouveiiiiererennvesacnsissrincrcanas

Jpnore DMty ausiiseeetsrosarsrcsessocacarrssneses

Ask him why he behaves like this sovereeriariconcee

Usuﬁlly

Somctimes

Qccasionall >

)

Jever

d Jed Pk ek ped b

NN N NN

W WwW L L

ko

N N

-~

4 e meme  Wieasme v
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54, 1 a pupil makes 2 mess tryiny, to do something new does the teacher ;

la'

L
1L

v,

V.
V1

chp }lim inl'O0.".ll'll..’l'l...'.lll'...l..l“.
Give him extra work

SIHPhim S P ITIIIINILIP ISP IRBOGIOICIOINVYREOTYENOTS

Demote him

Ignofc him.-c...-ocu--0.c-ou.o.-.oa'n----cc.o'o--o

Ask him why he behaves like thisg

Secateeesocrratorssetensenone
‘6 seo v e nrr NI PINsRstEREsIINERIII RS

Usually | Somctimes {Occasionally [ Never

b e bt
SRR ERENY]
A L )
O

- 65, M a pupil does not work hard docs the teacher ;

11
NI
1V,
V.
VI

" Jgnore him

Keep him in, it iyeeeeensenrerenseenrsnrencencas
Give him extra work;
S)

Demote him

SsrsarareresCesI et

S ees s s T eERrII PN IPOLIBRILIEOIOIRIROEIEROIOTYE

L N R I N R I I A A A A A I A A I I A Y

Ask him why hc behaves like this......

Usually | Sometimes {Occasionally | Never

aphin]\c'.ot'ootcocnc-Jouua.coo»cloacctn.cul-l-..

S ST W O AP N
N NN BN NN
) W L W
SOA A A N

66, If a pupil does not reach a standard the pupil has set himself does the teacher :

Il
1L
1L

v,
\A

*VL

Give him cxtra work

0

chphim !'n-..........n.a...-..--...n-u.-.....-.

L N R NN N AN ]

Sl"tphimll.'lOQQIllll.l.lll'.ll.l'..l.l..ll'l.'.

Demote DM 4y iuietiiieeenernesancnsoessasnnses
Ignoce him

Ask him why he behaves like this,

asseces e

ssesstcscccrsanreey

_{Usually| Somectimes |Occasionally] Never

pb pd pd pd ek e
N DD NN
LYWW W
OO N

57, How often does the teacher show that he is very pleased with pupils who do well in relation 1o their own
ability, even if they are not near the top of the class ?

“TEACHER STRESS ON STANDARDS

58, How highly does the l;zachc: value extremely good work :

59, What are the teacher’s reaction to poor work :

60, How high, in rclation to his abilities, docs the teacher expect
each pupil to aim ? ) .

.

Vc}yoflcn........................
Somelimes. . iviviivenirisreeeranes
Seldom . s v i diviiiressinaneons
Hardly ever. oieieevirenennineanss

o R

Very highly indeed.vuvursvesverenns 1
Highly covvieeiiiiinnniiniensiened 2
a2
4

Indiffercnt - no moie than poor work ..
DespPISES Il uviieioenvressensaranens

Quite pleased withit.........
Couldn't care Jess .y ovnnnenn
Slightly annoyed . ....uvnns..

Disgusted withit.......

Very high oo iviiiiiiiiinnnniniene 1
Quite high . vieiiiiiriniiiiiniienee. 2
Low........




-

62

63,

65,

How many of the pupils in the class wou

§n poor work ?

v

How hard do you have to work to reach the standards expecied

§n this class ¢

How much do you think the teacher knows about you per-,
sonally? Docs he really know when you are trying your
best and wlien you are not ? i

How important is it to 'your teacher that you work at
your own spced (rather than some speed he sets you)
but snake sure that this is the hardest that you can

work 2.

How much more highly docs the teacher think of good work

than poor work ?

1d be willing to turn

-l -

Nearly all of them .o vveveveveinnnns 1
Ahout half the €1ass s, i iereveereees 2
Afevi of the €1ass iy vvvrinrerenenae 3
None of them ; it would

be quite unthinkable . . oviiviennnnn.. 4

Exttemely hard oo usiiviiiicinnnnnnes
Hatd oo oiiiiiinnrenenanncncenoannas
AbOUt AVeTage suivieninnnecnnnrana,
Notatall hard.eeveininrinoncennaes

WON

-

Al\.\'ays knows about how hard
1 am Uuying eoeeeeeeeneereasonneens 1

"Usually knows how hard I am

UYING covveroeraninoresorcananenee 2
Seldom knows how hard I am

YN e iererereressessevernsenne 3
Doesn't know me at all ,. . .vvainven.. 4
Very important o v evveeeeenesasaanaesd
IMpOrtant s ouvivereeersoserassennns 2
Doesn'tmuch mind siiveiiiiennnnnes 3
Couldn't care 1855, vvuveereeeonoonecsd

.Doeshe :  Show that he is really delighted with good work and show that he thinks very
PoOorly Of bad Work 4 o\ ettt i i i i it e st aenaaas
. Show that he is pleased with good work and docsn't Jike bad Work . vevveeivnsvirernares

1
2
Show that he is quite pleased with good work but doesn't much mind about bad work ...., 3
4

Not react very differently 10 800d and Dad WOrK ¢ vuseeeereisseereseeonnnescoscooannas

66.

- 67,

69,

* 68, -

How oftcn does the tcacher correct your work .

How often does the teacher discuss your mistakes with you :

How often does the teaclier try to find out where you
_went wrong and why?

How often does the teacher really try to find out what
you want to do and help you to do it ?

How often does the teacher get together groups of
people to think aboutl what went wrong in class
and why cveryone did not do as well as they

might have ?

.

TEACHER FEEDBACK,PLANNING AND GoOAl SETTING,

Very ofteh vuvviiineiennrencnnscnnss

1
QUIte OfICN st v errivnnerovnnnennes 2
SOMEMES st vevenanrrsssranssanes 3

Hardly ever.oveieieiiirannoneneees 4-

Very often.veviiieinererenneonnses 1
Quitc OftCR vy vveveereanaraosarasnes 2
Sometimes . vieeerererevassnssnanee 3
Hardly ever.oeieiiieiieninnreanees 4
Very often yuvveesecreniinenscnnion 1
QUite OIleN s yuvurveranarrsnsocsasse 2
SOMElMES s v vvsnsressnssesrssanes 3
Hardly cver,oieviieieniinieneeeaedd
Very often.eieeuieerirarssnnsecnnsal
QUIte OfleD vt eveverersacerennarsns 2
SOMCUINCS teuvsnserrssarsssennsees O
Hardly eversueeeniiininiinereanae 4
Very often visienieniiinnsnncasaes 1
QUILCOfICA v v vt e veerennsnesrncaces 2
SOMUUMICS  svvnrevsserensnsenasesa 3t

Hardly ever iiiiieiiniiiraerneenasd




'11'

;120

"3'

-11~

How hard do you find it to know whuhcr or not you ae dom{, 1 always know how well 1 am doing.,..,..

well in this class ?
\

L e
. f

-

-

Now often docs the teacher help you to decide how much
work you personally should be doing 2

.

How often does the teacher have discussions with each
pupil to discover what he is good at and what he has
particular difficulty with ? '

TEACHER DELEGATION OF RESPONSIBILITY

.,

6.

.

78,

79,

80,

81,

If you read ahcad or study something which has not
been set is thé tcacher :

How often daes the teacher ask the class for idcas
about class affairs ?

- . 4

How often docs he do something about suggestions made
by the class ?

1f you think out and'try yom own methods of doing ﬂnnns
is lhc teacher

How often do you spend most of the class time listening
to the teacher explain things 2

I you want 10°get good marks from the teacher is it

best to ;

How oftien do you feel that the teacher expzcts you 10

_be able to cope well without his advice ?

&.

How oficn do you feel that the teacher fustes unnecessarily

about whether or not you will be all right ?

QUILC OftCR 4 vt v v vesensennneosaannsnnse

'very oflen..'.'I...'.".'...‘..‘I".."

Almost cvery €lass.eeriesesacccenrconas

Jusually * . % vt ¢
1 find it difficult to know how |
well Tam doingeuseiiieineienennannss 5%
I never know how well 1 2am doing....v.ee 4i

|
Very oflen oueenrroecasersnssresarnoes 2
QUILE OftCN vvevrerorneseonerosanensess -

SOMEtiMES s eeverancennevasncsnesvasse |
Hardly cvcr =3

Very oflcn.......................'......

LT R}

SOMCUNICS s vaevracoasecorersnsaroses

CHardly ever i eeiieniaienninoiannseessest

Very pleased suivuuiiinrtnenreccaeanoass

]
Doesn' t MINd ouivvevennereresresorcecrs o
Would rather we didn"t . s vvivnvenononanss ©

Annoyed siueneieiriaiiinnriiiinaannens =

SC]dOm...............---..---.-n----

KA T )

NeVOT covveeecasvnnnessacasnsnsrssosaccane

Very often cveeneensvenorearsosscnncans
Often svviereernereniasesseanasnaronnas
SCldOmM . vvveennrivearearvennnnncsnenne ©
Hardly €Ver. covaveecanastasronroncans

.ty L4

Vc;yplcascd.........................; :
Pleascd siviiivrarenrontonisesscnranee
Doesn t Mind . veevennnsarareranrsnssess ©
Annoyed s iveiveieenerseriaricinoncaons

3 b

Quite OflCN v veveeerverarreesssanascarss o
Only 0ccasionally vevesversvavenssnsnecsst
Hardly CVer vuevvacocavecrvoaccavoreenna
Repeat exactly what the book says.. ... 2
Put what the book says in your own )
WOIdS e s vurnnnnniennasscocnonsoscense =
Repeat what an avthority figure
hassaid.,iuveeieiiiiiniiniiinnnne,
Give your own opinitnSeaiaceeeronnnnees

-~
N

AlWaYS s veiiiannenstetancarerantsane
UsUally suunevisnennnenoseerssssrcnanas
SOMEUNIES 4 oevuevorrrnrasacsrsannnsnss
Hardly cver coereeiveneinoaenneenennae =

[ R

Very often . viveeirvaecrediassocsannea,
1011 ) B R E LR R R R T

SeldOm ,vevevenesonoenenass

R R

ceesrerseran




e 83,

.o e,

85,

86,

. 87,

88,

TEACHER SYSTEM,

-12-

you to ;-

CE S LA LA

How many rules are there in this class ?

.

The teacher scems to trust us.1o work on our own =

The teacher seems 1o trust us to behave responsibly

The teacher seems to trust us to tell the truth

The teacher scems 1o have confidence in our
ability 10 do what is best for ourselves -

How true is it that as Jong as you sit quietly
and don’t fool around the teacher will give .
you good marks ?

LEADERSHIP STYLE

89,

92,

How much confidence and trust do you have in
the teacher of this class :

.. . « .
. . - .
. .

How free do you feel to discuss your problems
with this teacher ;

How important is it for you to do well in this
class ?

How hard do you try 1o undermine the teacher and

find ways of not doing what he wams

’

- ' 82, 1 you come across a problem you can’t solve does the teacher expect

Leave it and go on to

something clse . uee s ernerennnns
Ask him about it immediately, . ...
Have a shot at solving it yourself.,.

. Try very hard 1o solve it on
YOUT OWR s iitvaerrnnvonsnnoanans®

So many that you cannot do anything without

PCIMISSION s e vveveessacarornorncssssancasssnrnns
Quite a lot
Only a fewW . ueieiineennerensncorotaconennnasncns
Nonc or hardly any .eeeeersseeessroreocanensoroos

Ailﬁof The LiINC st ersoosenonanecosnnaceacansones
Most of the umc
Same of the LIMe uveieeeinsneseosroceassnonnsnnes
Hardly EVET v uutuunseurenssreetssannneeivnnerens

A of 11 imMe i eretenenrancrsnnoncnsssnannoss
MOSt Of 1he LIMIC s, vereeesenessnannsosnsrocoons
SomE Of 1he iMIC . v eeeennevearreossossonconssnons

}‘lardl)"(i‘s’cr...-........---.-.-...'-..........--.

ANl of the IMe . uiieeneresorresecasoonvsensacesase
Most Of 1he HIMIC v i uievaeerreeeovsesnesoosanearsen
Some of the HMe v uueieiveereesserasseasarescsease
Hardly ever . iueeieeeeeinnneenenoscareccsnnscanns

AN Of 1he 1IMC s aseseeernenneroseenesrennasannas
MOSL Of 1he UM v evesevrneneseneroeanscoancearces
Some of the HIMe tvuieeevserreceredacsarocnonoes
Hardly €Ver.vecieeiecerrenenesinnrnsssronnnsinnss

VEIY ITUC ¢ttt iv vt renaneaeseosncscrsenscassncnas
TIUC SOME Of 1he HIMC 4 uvervrenesreoencosacacrane
SeldOm UG s suuinvsvecosroecesoneanscscecnncosssns
QUITE UNITUC 4 v vevereeresovnsrensareensnnrsaannns

Agrcal dcﬂltllltllitl.‘.'lil'00..'..."0"‘..
QUITE @ 10T s uvnrveuenresncsonnssnsossosasasranes

Very HUle . sivencanraseesonnsssscacscaanrancnss

Very fIeC suviennevrsecasacncrtsntarsacsorsasnns

Frec .

L I R N R R N N RN RN NN NN I N )

FIee 10 501N CXICNT vesvsrentssaascsstsnssconnces
Not at a1l [10C 4 wivuvvancenseocccssancacosserens

Very Important s v, iseeeessssaroessnnasssscannans
Quite IMPOIIANT et vvnserrssesrovonsasesaannns
Tdon'tmind about it. . .siiiiiriiirierianenancnans
Couldn’l Care 1SS s iuvanvoransonssssvasassrensens

Very hard v iueeeneerssesaneossnsrsrssannansas

Quite Mard o iieiiiiieenrtnetansnrcnnecannesas
Only try a ittle svuunveneensnninensncscinnnanans
Don'ttry at alloieueiiiiinnnseernerssnonnccnannes

1
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n : ¢y 93 How docs the teacher majntain discipline ¥ By enforcing strict rules with threats of punishment,,,.,,.,.,, !
.oy " By rewarding “good” behaviour cevieiseesnriectnnnenna,, . -
. . ; By expeeting pupils 1o Behave £ensibly e viveveseerosanennss ©
. . s Does not Maintain disciplile vavsesessesesssoececncnnnsans
+, 94, Hovw willing arc pupils to question things that the teacher says - Very willinf ausecvresvaceeaesncnanss
N with which they don't agiee ? Quite Willillg s suvevvocronsannanreces
.o, . . UnWI NG ceeinencavsrenronsarsnonee
.. Very unwilling eoveveereocasarsncasnss®
. 95, How confidént ace you that {f you wanted a méssagc Very confident sy eeneveoroncrcnocooee
passed to the hecadmaster the teacher would pass on Quite confident cuvrereenssaessencoons
. your point of view fairly ? ) ‘ . NOUSIIC s eeveronsrosararsasnsnsnanoe s
. - VeIy URSUIC ¢ecnestiensnesnrsnncasanese
. 96, Mow ofien do the pupils in this class informally make known Very often. .. oo tseeetressesetsrane
. their views oa what the school should be doing ? ’ Quite OfteN 4 eveinraeerannassennsnans
. ] . . . . SOMEUIMCS eas evervssraaverarcanans
P s : Hardly eVer vovevenonsssacnsaonnsaes
. . ) .0. ° ) X .
. . 9% How well does your teachier know and understand your Very well suveeneresvscosneansonnnee
problems ? ' Quite Well seuienenceranroronssonnese
: . ' S N . TO S0MC €XICNL 4y svavesrarserassnen
- i ; o Notat all.seiseesssarornsnsrssnanes
98, Why do you think the tcacher uses marks 2 7’0 hiclp find your weak SpOtSsvessssesssescsosecnsseanas
: . To reward you for working.veeeesesenesensceansssncones
20 . . _To punish those who don’t Work vviueveasvereocrsansenncas ¢
' . .. . C . To make the less bright pupils more obvious .. essveerrsonns
: ‘ Doesn’tuse them cauesserenereaserecasesccranannsnaes
99, Do you often feel that you are being told to do somcthing for the  Very ofteR..svicasvsvecessrcrsocns
N . sake of the teacher rather than for your own good ? Quite OftCN ¢ vusevsnsevnveannsarnsaee ©
M ) . SONICUIMCS s easvenenronsasssnrenrses «
. i ’ . i Hardly CVel vovavavascsnrosesescasaas
.. 100, How often docs the teaclier sceni to interrupt what you AVETY OftOM vt e earnnnneessneersenes
< ) are doing by otdering you to to something else 2 Quitc oftcnsuiaenersnssnnsnssnennss ©
' : SOMEUNICS ¢ vavsstrsrssvarsosrssaes
' . . : . Hardly VeI vvveeanssnarnoorararnons
. 301, How often does the teacher scem to rely on ﬁagging to Very often s yeecennsercnsoancosasanns -
get something done ? Quite OfteN e eeeroaassasvsarerararans -
SOMCLINICS 4 4uuserarssensrenssnsenss’
Hardly eVer sseineennsoscscsnsransans
e e PoAch Peer Model © ¢ v et : . . .
. 102, How important do the people in your class think it isto: .
) ) ) . Very . Not Important not to
. . S : Important .
voes . . - Irnportant ~limportant] do this
% Have £00d ideAS, cuuuerrarnrorsnssrocosssnnanens 1 2 3 4
1. Be ofiginal . sineieneoisensosrconinanisasananae 1 2 3 4
111 Work to improve the school building cviiveiianeanns 1 2 3 4.
. W, York to improve the school oryauisation cevessasecss 1 2 3 4
.V, Do something of value 1o the communityscseesasees 1 2 3 4
Vi, Wark really Dard, v vevueeresneoseassossernsccss 1 2 3. 4
VI,  Listcn 1o everyone's point of VIEW seseveverensorens 1 2 3 4
- VI, Beup todate with the latest thinking covevviedarsceey 1 2 3 4
. IX. Push themselves 1o the limits of their ability seses. 1 2 3 i
b share their ideas with others vvevessasocassssnnns 1 2 3 4
XL Do a really good job of Wotli wusssavsesncssnsiasne 1 2 3 4
X1, Make the most of their abilities, s vsesresasvvocnone 1 2 3 4
Xil1,  Say what they think whatever the consequenceseceses 1 2 3 4
XIV,  Work at things they 1ike doing wuvsvosnosesessacans 1 2 3 4



103,

L

I
L
12
V.
Vi,

: VIL,
VILL,
X,

X,
XL

XIL
e X1IL

X1V,

104,
105,
106.

107,

. 109,

110,

|8
1.
HL
v,

108, -

. The wachker old them 1o, ...,

. ~da=

Hov many of the pupils in this class -

. . ’ Most of the class

Hardly anyonv

Go about their work in an encrgetic fashion, .,

.Scem 1o enjoy their Work, cvvevsseosanssonss
Take a pride in their work, L . .00 vsenevessee
Arc always on the Jook out for new ideas,, ,,,
Plan their work carefully .. Cerievecarernees

Are extremely honest, L. viiiviiiiiieassnones
Arc outspoken in their dealings with others ,,,

Trust cach other . uiveveverncornnssoreansass
Try to find ways of working effectively with

N T

OthCIS s v vuueennonaranrnossscsaosssnans

Arcresourceful L. i iliiiiiiiiiiieena,
Are always uying to do better than they did .

Jast iMC,  4uvuuiinnnnneesrennessvnnnnes 1
Like 10 use their c>pcncncc to try to improve | *
their work, soveieeiiisieneinieiiiiiiaeaaa, 1
‘Tiy out new things that they have read about

=

in magazines, €16, L. i iiiiiiiiineaens 1
Are always on the look out for better ways of
doing things ... . iieiedieriraveneninnnes 1

-

If they set out to do new things how often do the pupils in this class

‘come across major difficulties which they for;)ot 10 plm for in
advance 2

How often do you think pupils in this class talk about what it
would be like to do something very successfully ?

How often do they think of dome things which would be quite
nnpomble for them to do successfully,

How often do they sct goals for themselves and try to find out
whether they are achieving them ?

How often do you hear other people in your class talking about
ways of overcoming problems they aré likely to meet in the
course of doing what they want o do ?

How often do members of your class make fun of what other
people have done or said ?

Very oftelsuveeveinanrnenansas
Quite Often s vvevveeennrsnnnnnnis
SOMCLIMES s eteeinesnneonanonss

About half {Less than hailf
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 3
2 ‘ 3
2 3
2 3
2 3

B D S S B

CN

LA I, I

Hardly ever..oivveevensennannnes

Very often. vivevsereevonaersnee
Quite often v cvvivevevrreannnnnns
SOMEtMES teressnnsernscrneans
" Hardly ever.ueeieiinenrieneions

Very often c.vvvivieninaneeannn

Quite OfteN couvvenriiansacneasas
Suxnemnc>......................
Hardly €ver.eesesinnncosennenons

Very often sivvicereenenicnnnnnns
Quite OfteN ¢vvvsrevrosrcvnvstonss
Sometimes . veoens.
Hardly ever.ooevisicaecaneinnens

Very often s ecvuvvnsveneoieadann,
Quitc often v evevvrverrarroreans
SOmMEUMeS ceresuersnescacansens
Hardly everseeevioeennenecnan

Very often vvuevvviiersnaesennan
Quite often ;v veterrecernsnneaesre
Sometimes. veeeans

Hardly cver.,

How often do pupils in your class help each other with their work because .-

o P Ry ha

(L3RR BT

We £ 1 M=

£y oty I

’
We

AR ™

$rsecssssoe

seat s iv e

. . e a Very often

Quite ofivn tSometimes | Hardly e

Tlicy think it is important to do a good job of work,......
They want to avoid punishment ...,
They like werking together ..., ..

L N NN N RN NN

TUs s essarersrrerenase
-~

Y

[ S R S

LW LW W L

[N

-




113,

- 11,

114,

) -16-

M they want to find out what is right how often do members of
your class try 1o find out what people of previous gencrations
thought ?

How important do members of your class think it is only 1o
work at  things of which they can be proud ?

If they notice that something is wrong how important do they
think it is to take upon themselves the responsibility for
putting it right 2

. &

If pupils in your class were to try to do anything they wanted

would they mostly attempt to do something == -~

PUPIL WARMTH AND SUPPORT FOR ACIL BEHAVIOUR.

115,

1L
111,

1V,

Vi

316,

111,

118,

119,

How much do your class mates like: -

Very often cuvvuveneianiinnnnaas
QUi OfleN s v venneanernossene -

SOInClilnCS-...--...--.........--‘
Hardly evVersueseeriovercnennonss’

Very important s cusesveeesnenaans -
Important . ceuesvovesenesssssass-
NOt imporant vueeesrescasconesan ©
Quite Unimportant s v.vvriasnvnens *
Very important s uveveesesesnroaes 4
IMpOrtant e evvieiannannsrnensses ©
NoOtimponant . veeessvseesneenne ©
Quite unimpontant s ssevresnennnes -

The same as they had done before ., . .. -

‘Only slightly better than they had

done befofe ,ivirenrnearsnennnnaont
As much better as they thought they

had a reasonable chance of doing. . .....¢
Much better than they had any

realistic chance of doing.vevvsvivsoeee ¢

How 1nuch do your class mates approve of people who are tolerant of others Very much...iviiveniarens =
who want 1o live their lives in different ways ?

How hard do pupils in this class try to help each other do better ?

How proud are your classmates of people who do well ?

How much are they admired ?

.

.. Very much [Quitz a lot }A litile | Dislike them
Those who help cach other with their work, ,..... 1 2 3 4
Pupils who work hard. v evvsvusssvennnseennnees | 1 2 3 4
Pupils who try to find new and better ways
Of dOINg ThiDES et eenvnnerensonorosronsasnseeal 1 2 3 4 i
Those who listen carefully 10 what others have
10 52Yesunrnevesenarsoncasocesossnsocersensas] 1 2 3 4
Those who set high standards for themselves ., ., 1 2 3 ‘4

© Pupils who want 10 leam new things vveeveeevesse 1 2 3 4

Quite 210t viiiensresncons
ANUc . iiiiienerercracnaat

Disapprove of them......v.u -

. se

Very muchooiiiiiineaasess ©
Quitchatd .. evvirvenennnsasl
NOLRArd s vvvveneverananns &
Don‘tuyatall seiieesnanns

Very protud o vueeiniveeeeonas
Quite proud s ovevvevvrrnneadt
Allinleproud iiovieviianna !
Couvldn'tcare less, L.oivanaer
Agreat deal ioiiiiiiiiil
Alile soovoinnannene.
Not admited ovonenieenanal !t
“Despised iy iiiieieniiaienn,

00w
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PEER PRESSURE TQO CONTFORM :
How much do your classmates admire people who bring differences
of opinion out into the open and discuss them ?

123,

124, How much do they admire pcople who pictend there are no
differences when they meet someone but in facz try to
. undo what the other is domg ?
125, How much do lhcy admire pcople who try to force their own .
~ opinfons on others ? .

.

. 126, How much do they admire people who try to talk to and listen to

- others in order to find out what should be done ?

.
.
.

«16-
120, How much do your classmates really enjoy, ' ) '
. '\ o o ' ‘ ' —
) N .. Very much [Quite a lot [ A little ! Nog ar all
L Making fun of people who try to do things well, sy iiainaaas 1 2 3 4
‘1, Discussing between themselves the faults of people _
who try 10 do things well civuovervesanscisssosnsssnene 1 2 3 4
115 Putting obstacles in front of people who try to do things .
wcl]..'...'..........»..u-nuu........um.n..-... 1 2 3 4
121, How jealous are yOer classmates of people who do well ? Very muchcenecesiereessensanee
. ) ] ‘. Quite A JOlsuvavncrraneroceansse
. R ANtle veiiaeiranininnnnennans
. . . - CNotatalliuioiiieiniiiinnnnnnnes
. 322, How ofien do your class mates pr.'usc someone who has done bood .Very Oftet cvverneneinnas Ceernees
_ work 2 ¢ Quite OfteN s uvvvvvrernsnsnsnvnes °
. SedOmM s sevaranrornoseansiensss

0

Very T U
Quitc 10t eisraavecrncecnnannens
N 1148 L

.Notatall viieeeseraerosreonans

Very much, eeeereeeirennrenas
QUIte 2 10t aseeaarsoascansaonerns
Alttle ieeeriieinenincranenas !
Notatallsieoierssacnsnsrasoons
Very muchaivioiivaennseocasens ~
Quitle 210l veveevsecnrsaaesnens

I3 114

Not at all s ievevorrosascensacenes:
Very much vevssoeoecsesaneoncsen:
Quite A 10t, vuvvevrrerereransans -
ANUIC corveririnrennsoncenesns

Notatall.iiieeeeerassenseranan

127, 1 you want to be very popular with the class is it best to Work hard and gcf £00d Marks s usvuorresiaoas -
. . . " Help others cven if it means neglecting

) YOUr OWR WOIK s ¢ vuvvrennreasnoncrroccenens ©
. Play the fool in class to amuse the otiersae ooy’
Show that you couldn't care less ahout

- . B R P

128, How much do your classmates like someone who always scems to do

the same thing as everyone else is doing ?

PEER STRESS ON INDEPENDENCE AND R"““O"SY SILITY

129, How much do pupils in this class respect thoze who try 1o solve
their probleins on their own, without consulting the teacher:
. .
130, How much do prpils in this class admire those who are always
doing new things, not required by the tcacher?

B T T

Very much . vieierenrsrcsnscans
Quite 2 10leeiviveasnaoescecesee ©
ANUIC siavreniesionasscanncncns’
Dislike bilN eeavesovanessorensnaa

Very much,oiiieeiinesisnsenan.
Quite .1lpl.....................
Alttlc seieenersssnsesnososnens
Not at all, useiesessnnensscraaee

Very much, coevierniesenaseaen
Quite 2 100, seaserevosacasancans

A VUG e eaereceasassorerncaanns
Not al alliceecsnsosavseoroarnasce
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134,

. -
v

How much do they admire people who notice when things go wrong,

-\~

and take on themsclves the respoasibility for riglting them 2

How hard do the pupils in this class like to work wlhen they are

Ieft on theit own ?

Cotnpared with other classes how unusual are the sorts of projects
which pupils in this class try to carry out ¥

tlow much do they respect pﬁpils who make things and work

hard at unpaid jobs out of class ?

 PEER STRESS ON STANDARDS

135,

Hovw poortly do the rest of the class think of pupils who don't wotk

hard ? .

-
-

How many of the pupils in this class would be prepared to
tum in work that was not the best they could do in the lime

available ?

How many of the pupils in this class would you descr

dedicated to their work ?

DY .

.

A

.

.

ibe as being

.

-When someone is praised by the tcacher for doing good work
do the rest of the class feel ~

. P « 2

PEER CONCERM WITH CLARITY:

141, low important is it 1o them to know ¢

and well organized, ?

. todo?

xactly what they are trying

* 140, How important is it to your class mates to have things clear

142, How well do they know how to go about finding the infor-

-

. mation they need to solve their problems :=

143, Dow wcll o they know how to find out about the things which

interest then 2

tvor @oe cemarn tans

[ 4

_ How much competition is there to get to the wop of the class @° -

P T L

Very Muchceciiiieianeerannas
QuUite A 10l eeevrressnnnnnnoass
ABUIC . iiiieeieiesronnnanase
Notatallicieaosaennnnsaannns

Very hard s evevrescroenananses
Quite hatd L ieieinnrirreaans
Nothardsseverarerovencannare
Don‘twoik at all suenennnnnees

MOore UNUSUAY i vvssncnosenones
About the 5ane cvevsnvneonnnes
Less tnustal cevsvevnnacnconces
Dont do any eevvescocoanervoe

Very much coeveeaceesancasaes
Quite a 10t savrrarennsnnnscnes
N T I
S Notatalliieeveieiennesecnnns

They think very poorly of them.......
They think poorly of them iiiivannaas
Couldn't carc less about them .esvaa..
Admire them o ivvievverecenonsennens

Most of the ¢lass,, cvverieerenss
e dofthe cass.iernnoanenens
fodofthe class,vevuvaeereaes
Very few of the €lass . vesescesas

Most of the class seveevsvasnnes
About § of the class covvenvsnss
$-~loftheclass..veieinnaess
Very few of the €lasssoeesreass

Agreatdeal isuvenioraninnae
Quite 210l iuseaseessanssecese
ANIC sivesvereaecencscscnas
Hardly ADY cevevvesvoncnecsss

Very proud of himassiasnaenn.
Proud of M., evsvvveanenenes
Couldn't care 1esseevecenssness
Despisc himosvvsieenreacenaas

Very important suveesevensvees
INPOILANt s esveeetavanssrssnes
NoOt important ceesveeeasesones
Totally uniinportant vueeeveaess

Very impoitant ceceesssoeraens
IMportant soeueersovosessscoss
NOU {InPOIENl cavvrsenovvasoss
Quite unimporiant,eeecessscess

Very Well vouuenseonensennes

.

Well ooviianeninnnsonaessene

Not well tivivevncensnonoscaane
Don‘tknotw at all Leeievennnasa

Very wellgoeiiiannranseneanaas

Well eiveerearnasecesscannnas

Notwell ioiivenevaceonacaned
Pon‘thknowatall ieeeeenavenns

P R T T
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TASK STRUCTURE, ORGANIZATION AND CLARITY

144, 1In your class how casy is it 1o find out how well you are dojng ?

145, When you finish onc piece of work how ofien do you know what
* * todonext?

146, How much time do you think is wasted in this class ?

147, Vow often do you nriderstand e: actly what the teachcr is trymg
to do in this class ?
¢ 3

TAIS}( STRUCTURE . FEEDBACK POSSBILITIES,

148, In your class how often do you find out quickly exactly where
- you have made a mistake ?

-

149, 1If the teacher does not correct your work have you any way
of checking for yourself whether or not you are right ?

150, " Docs the type of work you do in this class encourage you to set
targets about what you should accomplish the next day ?

151, Does the type of work you do enconrage you to set targets about
what you should accomplish next 'week ?

TASK STRUCTURE, INNOVATIVENESS AND EXCELLENCE

-+ 152, Ho-\-.' much of the time do p.upils in your class spend doing things

that have been done before as they have been done before 2

153, How much of the time of the class is spent working on projects
which are aimed at discovering things that were previously
unknown ?

154, To what extent do you feel that the things you do in class
are 1c ally your owi work ? -

chyc'nsy...................

1
Easy coverviviironnnsnncenene 2
Difﬁcult.....;.............. 3

4

Very difficultsviiiineiininnaa,

Al‘\'aysouc..Dll'll.l.t'lc..li 1

Ustially coveiiinnsnnnnnnnenees 2°

SomeUMeS suvivivierseneases 3
Hardly cver or Never.......00.' 4

Alotl'lill..lllllll.'.'cll.'

SOMC i iivinterensncernsasnsa

Very little svviviiiiininnnnns
NOBC e vriarnentrresavernnoss

LA NS

AIWaYS suiieriineisnrronroans
Usually covevieniennncnnannnas
Someltimes cvviieiieinnranesas
Haidly Ever or Never,ovouvaann,

Kearly always . veioevecronseas
€ (1
SOMEtMES 4 eeierensananeeas
Hardly chr..................

fuy

Ustally cuvuinennnseeennonses
SOMCUMES s evvvnnerreeenrnens 2
Very seldom .yuvviiieiiennnisa 3
Hardly ever.ieiiuiivieenenes 4

Usnally cotviiieninnnnecenaes
SOmetimes.,vvvsesraeeennanaas
Hardly ever.oviviieenennnnnes
NEVCT 4 v vevrrnreriinnaenenans

O N =

Usuaily. teevestrercacsnaoan

Hardly ever.iveiviieenaaeenns
HeVer i siireesrasasnecnannnns

1
SOMCUMICS v errerenrerenrnee 2 1

3

4

Most of 1he UMC v uveeenernennasnrns
Some of The UM, cvviverncensenns
Alittlc of the iMme v iveevnrveerianns
Hardly ever,aveeessceerrrasresnsess

Mostof the time i veeiieersrecneeans 1

oW N -

B0 N -

"o memewenar o a1 e

o v
.

a0 DN ke

Some of the tiMme ieveeiirereenaneees 2

Adittle of the HINC v verveneerrnernse S
Hardly any of the time . evvvennanaaa, 4

Al my own WOIK s uuevuevaineneenns
Partly my own
Only a HUtle 1y OWN e et uennennenes

WOIR v avevrranonanans

La

Not really mine . .uveenieensrennrane o

fury

[ I &=

|
1
i
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155, In your class can ‘you get really involved in ccating fomething
. of your own ?

156, In your class how often is your work broken up into small
. exercises which you cannot sce adding together to form
. somcthing of your own ?

157, Are the exercises you have to do in this class routine or do
they allow you to :=

Very involved .oovvviniiniinenn.,,

Adittleinvolved s vt vinrnvenennne
NOLInVOIVed .o uveeennnnesnsnnnnsae
Take DO INCICSt vuvererrvronenssasns

Most Of the tHiMeC wveverenecrnenasane

Some of the HMe sueeerrnrncencosone
Scldom,

tecrectrrrecrcrest st a0t

”al’d])' CYCl seuecesosnntcoscassosves”

.

. .
.

.

. . ' . “[Most of the| Sorme of the | Seldom Hardly ever,

I ' “ %1 time time '
~1L Take personal 1e5ponsibility.seeivesessersesessssonasns 1 2 3 4
1L SHOW TN ALIVC, v v e evserassnoeessnessssseneasasoone O 2 3 4
NI DO something UNUSURl aeeseeunsensosnneserosansarnnas 1 2 3 4
1v, Feel a 1eal sense of achievemenl,veveiornssesnrvononse 1 2 3 4

158, Isthere just a right and a wrong answer or can one show  Can always show degrees of excellence, ., ...,

degrees of excellence ? Can usually show degrees of excellence ..., ...

1
<

Can scldom show degrces of excelleince . vvunen .

Nearly always just a right or wrong answer .., ...

", 159, Can you choosc to do exerciscs suited to your level All pupils do same WOrK veveerevensses e :
of ability or do all the pupils do the same exercises? Most pupils do same Work cuviverrnevecinnans &
- . . . ) Pupils choose own WOrK vevvveiennenirrennans :
160, Do the tasks you are set permit pupils to : : ,
. - . |Usually [Somctimes |Hardly cver | Never
1. WOrK T0ZCUNCT i 4 e uvaasaeennnnsennnosnseeennecanes 1 2 3 4
1. Help each 0ther v verevirererencsoronoacoscesannss 1 2 3 4 :
115 Compete with cach other o .o iiiineicesiearsnnnness 1 2 3 4
1V, Compare work with each other, . viviireereeeennsonss 1 2 3 4
V,  Feelthey are challenged. ivee e iereerereneenrencans 1 2 3 4 ]
VL ENjoy 1heit WOrKusuuesseseenannneeeecenonnenenees| 1 2 3 4 §
VI,  Fecl recognisably different from others.viceveveceaens 1 2 3 4 }
161, To what extent is the work you do only done because you are A great extent.,,.. ereeeeeneeaiaenan
made to do it ? SOMEC CXICNLeaaseavosnreassscrsronaas -

162, 7To what extent are the tasks concerned with finding out new
facts about things which arc important 10 you ?

163, To what cxient can you see yourself using the things you
are leaming about later ip life ?

. .
.

S Very HUC fvivvvenaransnsracraosenss

.
.

Not at al]uo-.-s-voncoc---oluauvna--cn-'

A GICAL EXIENl (ueivnnnrenssancaianaas
SOmME CXICAT 4 evrevesvarrecssrrencanns
Very Hitle o, ieevneanienncinnianaanncs

Notatall i ieseveeenenaseraceenanne

'
'
¢

They will all obviously be of uee (., ...,

Most of what I am lcarmining vill be
Of USC 4 iuverennaesenransatnannsonnes
Some of jt way bz of some vee oL,
Very Jittle of what T am learning will
be of UsC . vereenennearannernceninas’

R §



e e e o e Ot s an rrmas - . : - [ R T ciemm e

, %0~ .
. ¥ . , . * .
3 y .t . .
-, " FRVIRONMENTAL PRESS :
v . .
v . . '
'., 164, About how many books arc there in the school library ? Several thousand cueveeerrressosceesesl
. . “Several hundred caiiii e ieiieiniesl 8
: 1 hundicd 07 1688 ceeneeinrecenncarees &
? ) i Thesc is no HBrary coeveserecronearces 4
. 165, llow important do the teachers consider the library ? Very Impottait ceeeveseconesesssnses 1
‘ . ) T . . QUILe IMPOANT 4 asvieverrsarravenses 2
- : . ' NOt IMPortant vuvevevesssrerocssenese 3
L . There fs 10 Hbrary eevveeereecsonenas 4
C. . 366, How often is the libraty open ? Y 3 | 1 TR SRR |
Co - - o P Once 2 daY cuvvevrenniesncncrarsenss 2
[ ) : ' A couple of times a weekoovsrerraeas 3
’ c e . . Only when asked f0r sevvvenerncenases 4
~ ! 167, 1f there are projects in your school, how often are,they AIWAYS cvaevvararsossaasosesceneases 1
v group projects ? USUAILY 4 suuvnernocnoarncancansonees 2
: Y SOmMCUMEScheiinciiseiraiinscioases 3
A . ¢ "ardlyC\'Cl’..a.n...-.........---...4
4
B . . .
‘ . N 368, If they are group projects how often can an individual sce Very oflel savesarensessnncsvscrssene i
; his efforts move the group towards the goal ? Quite often cevereresvsvercennrrorans 2
? SOMCLIMCS s ueososessarsacsarosrsaasrs
I . S . Hardly eVer,ovenrereroesacarncenees 4
1 .
i . .
e 169, If-they .are group projects can an individual see how well AlWaYS cerarevasasaresscrsassracnnre X
; : . he is doing? Ustally covnnenvaannncncversnsaesns 2
. SOMCUMES v vesivetrrrenrenoersonss 3
. : Hardly evelsieeueciesoscsnsncsseses 4
© " 170, Does someone who works vcfy hard at a project get support A picat deal of support, ceevensensse 1
) from the rest of the group ? SOMC SUPPOIt vaunrconersonreannsssees 2
e Very Hutle support seveseocsosorssens 3
. PR . NOSUPPOIt ssvannsvosossonrecosonsee 4
K " 171, Mow much say do you have in :~
) . .. . A great deal {Some say |Very livde | Hardly aay
1. Choosing whiat plays to PUL O vevesrvvsossascssvare 1 2 3 4
: 1, Deciding what clubs to have v vsieviesianavaensass 1 2 3 4
“ ' R |48 Improving parts of the school ¢. g, stage, switnming
coee ot TR 11 1 2 3 4
* IV,  Deciding what games 1o have o uvvierarranrsossrnans 1 2 3 4
* . A Organising camping expeditions €1, seveencsoraresas 1 2 3 4
142, In scicnce/domestic economy lessons, ete, how often were you'left to find out Most of the time viesssssl
’ things for yourself rather than watching the teacher do things 2 Alotof the ime,.,eyus 2
. : . Someof the time.eeves 3
‘ Hardly evercesoeonnses ¢
i - i
. . 113, How often do the people you read/learn about in literature and history :-
. . .
. ) Very often | Quite often jSometiimes Baréiy
: . ) ever
‘ \
’ L Tty 10 d0 UNYHUAL thiNGS vvevaenrrnerasoreassrensnennarse 1 .2 3 4
. I Seem 10 cnjay their WOrk e evssseaessoseoccoscssssasssnne 1 2 3 4
. ML, Try 10 do the LOSt BeY €O 2evanoerssassnsrsasssassennss 1 2 3 4
; v, Cooperate with others ratiee than work on their 0¥ eevaaas 1 2 3 4
; . v. Get a great deal of support from the people around them ... 1 2 3 4
1 . .
; . . .
| |
!

c . e= B ey






