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. Ladislav Cerych, senior adviser to TEMPUS, in w;itiﬁq about
Western Burope in 1992 (198% Cerych)'haé enumératéd the sighifiéant
.ateas in higher education for refeféncélaftﬁr 1992: surriculum,

D
e

global and diversified system, lnstltuulonal auvtonomy, IEbPOHSlblllty,
and responsiveness, compwtltlveness, equa’lty of oppcrtunlty,
contznu*ng education, cooparation with industry, use of commanlcatlon
and information technoleogies, contributicn to economlc-and social
,cohésion and to regional development and Forelqn 1anguaoe teachii. ;

-and learning. He does not. rank the 1tems in this exhaustive enumeration.

Although it would be useful for Western Europe and Community planning
0o establish prioritieé, 1t would be even more va’uabLP to decide which
of these areas should be dealt with now with respec* Lot Centlhleast
Lurope.' While TEMPUS has selected Poland, hungar; and Cvechoslovakla
as be;ng sufFlclentlv advanced for its program and the- rederal . Rﬂphbllb
of Cermanv part;y under the aegis of the COmmdnltV has a plan,
apwarentlv gon+rover513- in its mainly abscorption apprcach for higher
educatlon in itg eastern lander, it is not clear what the immediate
fprlorltwes are for Cerych's: aecaloque.'(Cerych} 1989)

Some changes were predictable, even automatic ~ the elimiration

of catechistical Marxian ideological curricula, the rise of business

and management programs and the demand for "grate of the art" “
communication and information technoloq; The call for global and
diverﬁified system, gcononic and social coheq1on, evern reblonal.-'
develobment ig not opposed, 1; simply requires vast input of resources.
Tndéed Western ar” Southern European higher cducation in these matters
is still in the process .f evolution and elaborat:i... It is inevitable
that Englisﬁ would replace Russian as the[sécond languagye in
universities in Central Europe. Cooperation with industry, highly
developed in most of Eurcpe, is in the beginning stages in Central/East
Europe where privatization has only begun. . Similarly, continuing

education has generally meant recurrent eduration through a life time

. to prevent obsolescence and adult educat ion for cultlvatxon and -joy

of learning. Neither can have much meanlnq at Dresen. *or central/
Edst Burope in that tecbncloq1cah development has been malnlv static
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and little 1disure time has been available in the subsistence
existence of the East. . | ,

Institutional autonomy, responsibility and responsiveness
to‘ecohomical and societal needs are relafive. Where the West
debates government intervention in hlgher educatlon, at presept
loosening government intrusion at the expense of 1nuxeas;ng
accouhtability controlled by the government - such argument has .-
not hitherto been possible in the previously highly 90vernment
controlled universities of the East. FIElelllty of the
relationship is only now seen as possible., Response to cocxal
needs not so diverse as in U.S. nevertheless apoears in the West
sensitive to market forces when compared to ﬁhe’ptevious highly
bureaucratized central planning of the East. g

Competitiveness among the universities in Western Europe
is in motion, again slight compared to U.S. but significant -
compared to Bastern Europe. Examples are recent polls of
attractiveness to students of German universities, thévevolqtioh_"
of universities, and projects in government allocation of’researéh'
.budget in the United Kingdom. Mobility is substantially on the‘
rise in the West, only commencing in +ne East and that with the ald
of E.C.'s TEMPUS. k

TEMPUS was designed, it is officially stated, in recnonbe to
the needs in Central/Eastern Europe and is modexed upon but
dlfferent from COMETT, ERASMUS, and. LINGUA: It relates to
aciivities at the level of higher education~especiaily developing
teaching capacities at universities and post-secondary institutions.
These include various forms of education, tralnzng and retralnlng
of teaching staff as well as relatlonshlps with partners external
to education such as industrial and business enterprises and the
development of curriculum. N

Ellglble for financial support are plans for study at higher
education ;nstltutlons involving acquisition. of knowledge and skKills
by various categories of students or adult learners ceek_ng further
training. The exception is youth exchange activities which fall
within the framework of TEMPUS even without a link to higher
education.
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'The“essehtiallaims_of TEMPUS are, of course, t04promo£e
quality and support the development and evolution ofltheahigher
education systems in the countries of Centraleastern:Europe-which
are eligible for economic aid - Poland and Hﬁngary in :1990-1991.,
TEMPUS will also be interested in- a widé‘fénga of organizations,
industrial as well as educational.’ The documents usge the terms.
"industry" and "enterprise" to indicate all typés of economic N ;
activitf} public and local authorities, independent economic
orqanlzatlons, foundations and professional organizations. _

The operating budget of the Trans European Mohllltv Prog*amme
for University Students (TEMPUS) was around 107,000,000 ECU's for
1990-1992 and limited to Poland, Hungary and Czechoslovakia. One
expert observer has called:it a species of high powered son of
ERASBMUS using as a kind of model the Marshall Plan Aid Programmp in

its objective to reconstruct hlgher.educatlon and develop partlcular
skills in management, economics and technology for -Central/Eastern
Europe. (Neave, 19%00) : _ a

A paradoxical circumstance that has arisen is ﬁhat,centrél/
Eastern Europe passionate for a market~éconqmy, a free enterprise
sSystem is receiving most of its help for restructuring its highef"
education system from the European Community which remains basi&élly
a bureaucratic system even in its higher education efforts. Aand
bureaucratic distinctions have consequences even in this most recent
Jinitiative. For example, while continuing educatLOﬂ and retrdlnlng
at higher education levels falls within the TPMPUS schene, thev are
subject to certain limitations in view of the complemenhary
activities covered by phe European Training Foundation. Never;heieés
contlnulng education subsidy will serve to bring central and ééstern
European university teachers fully up to date with-the Latest state
of knowledge in their field, and flnanc;al support will ke provided
to the universities to enable them to introduce or improve their.
structural capacities in continuing, education espec1al‘v with rega*d
to cooperatlon with industry. ' :

| TEMPUS is actually to be coordinated by twenty- ~-four Western
natlons. This "G24" group apart from E,L. member states 1ncludes
thelsix EFTA countries and Turkey,'U.S.Ai, Canada, Japan, Australia

and New Zealand. They may be involved in various ways such as

E,
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exchanging information, céordinaiing national initiatives with
TEMPﬁS 'co—financing, use of TEMPUS facilities and channeling
bilaterally funded exchange actions. .

It is held that Community funds may be used only for
activities between E.C. Member states and the ellqlule countries.
They take the form and title of Joint Europeén’Projects,(Mobility
Grants for Staff and Students, and Conplementary Activities.

Under Joint European Projects there are curriculum.devel opment
activities involving the transfer of educatlon/tralnlng 5ngwfhow on
trans—-European basis which encompasses review, overhaul én&" "
rest#ucturing of complete (ox large parts of). curricula (intér‘alia
in order to intreduce a European dimension), large scale development .
of teaéhing material, including adaptation to the needs of the )
Cehtral/EasEern European institutiéns - -and-the development of multif'
media education/training packages. Contemplated are continuing
education and retraining 9chemes:fof‘higher education teachers and
other trainers in priority subject areas, and for secondary
education teachers undergeing higher education-level fﬁfthér.
training., They are supplemented by joint organization of short
‘intensive courses on 5peciélized topics in priority stbiject areas
and languaqe courses. ' |

An open and distance 1earn1ng p;OVlSlon has been desi qned in
the ellqlble countries to enable students and employees to bpneflt
from teaching programmes developed in EC,‘supplemented, where
‘fitting, by local tuition provision. New or restructured existing
higher education centres or institutions, where appropriate, are
created to cater for particular education/training needs of
eligible countries.

Facilities such as university libraries, teaching lakoratories, .
teacher centres, documentatlon centres are to be upgraded. The
universities' capacities for cooperatlng with industry are ‘consummated
through technology transfer units,education/training and consultancy
advice to enterprises through small businesslcentres: language
centres etc. . F '

' As to practical specific actions -- educatiOn/traininq
c&éaoities at higher education level in pricrity areas, e.g.
lénguaée and area studies relating to the EBuropean Community and
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the eligible countries respectively are -increased by devgloping
teaching materials and through exchange of training/retraining
programs. And new teaching and training posts in ériority areas
€.g. in the field of Eurcpean Studies at universities in eligible

. countries are to be established. Under the category - 'mobiliﬁy
grants for staff and students, we find that all mobility grahts
are in principle for the support of mob‘llty in both directidns
between eligible countries on the one hand and the EC on the other.
However, it is anticipated that flows in each direction rmay differ
substantially in terms of numbers anolvnd and categories of |
parplclpants. There is no regquirement for rec1proc1ty CIn Fhis
category, teaching and tra_nlnu assignments are carV1ed cut at the
host organization for varying periods from one week to one acadenmic
year. Priority is given to the priorLty subject area.

'Placements abroad are undertaken by university *eachers
(inc*udlng language teachers) or adn;nlstratovs for varv;ng perlods
of 1 to 6 months and visit grants are awardpd for one week to one
month, Grants are made to first degree level stucen;s~undertak1nq
study abroad,(usually not for the first year of study) and fo
postgraduates undertaking further study (doctoral, teachers and
even employees from ellclb7e organlzatxons)

In the case of students who have nct vet finished thPlI
studxes at their home university, pregpdence is given to appllcants
for whom the study abroad is recognized tOWurdb their home degree;
speclal attention is given to those who intend to become teachers
in a priority subject area or where otherwise there will be a
‘multipiier'effect. For applicants from EC countries in-whichl
atteﬁtion is given where eligible countries offer interesiing study
possibilities outside the priority subject area, grants. will be
‘awarded for a study period at a higher education institution of .

E normélly between three months to one academlc year or gor Longer
periods to students seeking a further quallfﬂcqtlon in an EC Member
State.

Under the rubric of COmplementary activities grants are
ngen to association or consortia of unlverqltles. .Support will
also be awarded to associations of students, teachers or ‘administrators
provided they are endorsed by the universitieé concerned. .

s
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‘Support can be provxded to organlyatlons or 1nd*v1duals for
~-pub11catlons and other information authltleS of part:cuhar
importance for the overall obwectlve% of TEMPUS., The support will:
be given primarily for the preparatlan of a specific publication
or carrying out of a specific project offerlng a speulal 1n+ereat
in the 1lght of the development of the TEMPUu scheme and will -,
always pe limited" in time from the outset ‘

Support can be given to orcanlzat10us or lnd‘VldualS "“'
representing such organizations for surveys and studies of the
develo?meht of the higher edacation/t*ainirg systems in eligible
-countries and their 1nteract10n w1tn the EC and other Western
countriec. - .

‘Grants are awarded in youth exchanqe actlvltlrs for short
‘preparatory visits (up to two weexc) ‘for the purpose cf ;earnlnq
about tha structures in the hosat COuntry/COLntrxes, establishing .
contacts with potent1a1 exchange partners, and partlglfafxrq in

‘mixed’. workshops on the aevelopment of compatlble orqaulnat*onal
SVhemes and’ eychange mdoels. . ' R
' . Of course, there are older EC p*oqrams that ‘are uomglameﬁ+ary
to. TEMPUS such as ERASMUS which promotes student mobility and
cooperation in hlgher education within the" EC, and COWE”T whzch

.develops transnational training schenes ‘dn order to ensure “the
industrial and technological development of a unified Europe, and
LINGUA which assists member states with ‘the qualitative’ and”
quantltatlve improvement of foreign 1anquaqe teaching and tralnlwg,
by pr0v1d1ng grants in support of mobility - schemes and xnﬂovatLVe
pro:ects in all sectors of eduvatlon and tralnlng
. In aadltxon YOUTH FOR EUROPE aids voung Europeans in meetlng
“together, becoming involved in Europe by zunnnng a joint progect,
dlscoverlnq the twelve Member sLates of the Cammunlty, and ln
finding out what it is really like to ilve 1n each other' s countrxes.

"The YOUNG WORKERS' EXCHANGE PRDGRAMME glves young worxers
(18-28) the experience of living and workgng‘qondltlons in anothér
‘Member state so that they develop skills‘which‘ﬁhey need for adult
and workinq life, including how to relate to individuals FxOm
different culfural backgrounds, and they discover shared 1nterests
with other vouny people from other Member states which helbs to
'develop an awarenass of a common Buropean identity. (TEMPUS 1990)



n
)
S

i

MH( 23 791 1&: P36, LMY GRADUATES CEMTERA™

It is p0551b1e to ant1c1pate minor difficulties arlslng in
the TEMPUS program akin to problems resulting in the current
relatlonshln between the unlvevﬁltles in Western Germany with
three ln bastern Germany, a- ca e in pelnt belng 1nteractxon between
the Free University and Bumbholdt Un1ver31ty in Berlin. Response
trom the West appears to be absoxptlon“and ‘domination more than -
influence and help, vifl. Gfter the Marxist catechismical and
ideological departments were eliminated within the formerly
Communist state universities, the Western universities seem to
inéist!on theﬁadoption of their own lecturithand resgarch structure,

prOceddfe and‘methodology with.respéct mainly to the sécial‘SCienpes
| but also to the humanities and natural sc1ences. o
. ‘These relationships will be sorted dut in Germany, but I
'suggest +hat aspects of these difficulties will be VlSlble in the
‘~short run with the assumption of superlorlty by E.C. un*ve?Sltles
to those in Central/East Europe affectlng temporarlly thu ope*atlons’
of TEMPUS. )

A

Ladlslav Cerych “ngher Education and Europe After 1992: The Framewurk“
European Journal of Education Vol. 24 No. 4. 1989

Guy Neave “On Programmes, Unﬂver51t1e: and’ Jacobins- or 1992 Vision
and Reality for European Higher Education” unpublished paper

Conference ~ Academia 1990: European and American Perspectives
New York 1990 ' ’ ‘ ‘

 TEMPUS - Academic Year 1990-1991 - The Flrst Year of the Pilot Phase
beglnnlng on 1 July 1990 : -
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