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INTRODUCTION

The interest of the Europeah teaching profession in problems of Europeén inte?
gration is a measure of the progress of that undertaking, and also makes it
possible to judge its chances of success.

The European teaching profession, in fact , plays the r8le of a barometer,

reflecting climatic chamges in the European Conmxhity. Attitudes, interests',k

aﬁd pressures within that pfofession are gauged by corresponding successes or

crises within the Commumity. It is not this measurement - wh,ich’ is fairly nor-

mal ~ that I find significant. It i{s rather the trend it revesals, and the

psychological repercussions it has upon that same trend. There is no exact

' equivalent in Prench fot your expression 'feed-back'. It is the way in which
4in Rurope, teaching and research in the area of European 1ntegration react
upon that fielé: this is w‘xat we find most mportant and most encouraging. o i
'ﬁma the intellectual climate, of whid: the teaehing profession is a gauge,
goes one stage further and becomes a driving force.

i&y is this? The first explanation which comes to mind is that the very
»patticipaticn of noted specian'sts in the legal, economic, and political 'science ’
aspects of Europem in:egration itself advances the intellectual process of in-   , T

: tegtatinn. It 48 Ivue that the enormous. «ﬂ-total of reeearch and dtscussitm

,on the Eumpean Commity makes 1t one of the world's best thought—out under» e

takinge since !!arxisn - m to some extent an up-to-date reply to the old-
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Harxist challenge. A second ekplenation of this fotce 1 tliat increasing
sva:llabﬂity of education to hundreds of thousands of young pecple inevitably
_raises the level and scope of lnfomstion regarding the building of Europe,
limits the effect of netionsnst doctriues, and fosters enthusiasm for federal-
ism. But there is a third explanation, still ‘more siguificant, which those of
you who are fmiliar with the importance of the tesching profession in our
Eurogeen countries may join me i.n recognizing. In our countries ,this_ptofes-‘
sion treads slowly snd warily among new social phenomena. As a Tt'es'olt, subjectsy
adopted for teeching sutomatically tske on a considerable degree of respecte-— |
bilicy. Inclusion in the teaching syllabus is sure proof that a subject exists, |
and, by being taught, it exists more surely still. ‘ |

Thus, it can be seid that Europe gained a psychological victory when the
most conservative of its’ teaching professions - until recent years, that of
France -~ made teaching and research about the Europesn Comunity a basic sub-
ject in law, economics and mstory. a ’

‘n:e victory is a new one, and it was hard—won. Only three yeara ago 1t B

~was not yet. essured., A.t that time Jean Monnet asked me to report to him on |

. our infotmstion cmaigx in Frence. I was resdy to tell him about the differenr R

mss nedia - films publications, exhibitions, and 80 on. But no sooner had I
finished telung hin ebout our results with the teaehing profession thsn ‘he
. st@ped me: 'That's all b1 need to know. You ve succeeded. I tried never-

'theless to speek of our other results. "Let s not waste ti.me with the test,“, :

,he ssid. ff'nze teachi.ng profession has conferred legitimacy. ~ 'Ihis 13 categoric, | j ' ‘7::1

,,the truth is whst one fmds o
‘ Defenee comuoity~

lmtwesheulive to see them mske & success of the. cOmm”Hatkst and of:‘!urepe "
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These preliminary remarks serve to demonstrate the spirit in which educa-
tisn in Eu;epe has been organized at every level to include truly Eurogesn
,kbranches of instrsction. The effort has beeﬁ one not-only of science and of
“‘culture, ‘but also of psychological eommitment. The 1nte11ectual élite of our
;countzies must be well—informed but 1t must also find its interests directly
:i;,invblved - the interest of the teachets in having a new field for 1nvestigation
:snd in keeping theit teaching up to date' and that of the students in their
attractien to contemperary ideas and the immediacy of changing concepts.

That is why our efforts have been directed toward the inclusion of European
‘integrstion problems in the teaching syllabus and another matter again, among
subjects for final examinations This 1s a far harder task than arranging ‘
erﬁiscussioas. or distributing publications. we have come to believe that the
‘fimportance of evety aeeting and every piece of research 11es above all in the

eztent to uhich their results are disseminated into standard educaticn. I must

beg the forgiveness of researchers and eminent authors of works about Europeen o

“integratinn, but I believe that, rematkable as may be their contribution to the
: thinking ‘of those who drafted‘the !teaties - backed up by the accumulation of

- fifteen years' practical experienCe of tﬁeit application on the part of thou-

e“v,sands of e -topean snd nationa; technicians - even more temarkable 1f perhaps

"‘-‘less 1nten3e, is the effect that teaching about the European Community has had

I ;‘ on 1ts law sni ecannmics."’fsa"

'LIn Europe we. are facing an emergency. Theres




is a risk that the new generation may forget the doctrine which lies at the
root of the Europe we are building. Few of our young high-school and college
students remember the ’powerfs,’fl motives ﬁhich, fifteen years ago, léd to the
founding of the Commmity. rThey live in an atmoophere of détente and have
neveﬁ known a time when a Common Market 'wao oot in the p't"oceosﬁ of development.
For them the European idea is self-eviden;. They beiiéve that it is c»ertain’ to
materialize and, for that reoson, kthat'i‘t can be achioved in ‘different wa'yo'.
But thaﬁ béli.ef is false and t’hreaten,s‘ to do'flect us from our p‘ath.k Conse-
q’ueatiy we mis,t'as far as possibl’e £ix in pe‘ople'o minds the basic doctrine, and
above an the institutional principles which are still threatened.

This leads to an important conclusion' priority must be given to the
teaching of law and political science. The economic aspects are the most oB—
vious ones, and give rise to disagreement only with regard to methods of appli-
catioa. The structure of tbe Treaties, the 1mportance of regulat:lons the fede-
ral nature of the system ate, on the other hand accorded too little importance.,
We daily fear a r,eduction in that 1mportance by govemments or national admini- ‘
st'rations,’ a fear unnoticed by even the best-informed Europeansb.’ This is
because for us law is an abstract concept, t‘:oo much divorced from l‘siesent’-»day
reality, and because po}.itioal ocience :Ls as yet 1nouff1cient1y developed. In
this respect you Americans are still well ‘ahead of us - and in a field whero -
we are a:tlvely engaged - bucause your analytical methods are better adapted to :
this form of evolution of political societies, and are equipped with concepts |

: md a vocah'.xlary which have seen service in the history of youx country.-

That is to. some extent, why I am here. to see how we might develop an ex- B ; S

' ichange of nfomtion on both the fom ond the cont:ent of European studies o




in progress on both sides of the Atlantic.

As a starting-point for such an exchange of views, I have attempted to sum- '
marize in documentary form the position of the European teaching profession
toward Commumity problems

The first section is historical and explains the complexity of the situa—-
tion, the reasoms for the undeniable deley in such studies themselves, in their
organization and in the coordinat:.on of the various eiements of that organiza-
~ tion. |

The second section is descriptive end~endeavots to give a picture of what
exists today. The picture ie, of course, incoinpiete. A directory of\all,Eurr
pean research and teachi<g would occupy many volumes. Such'/volumes,bmoteovet,
already exist, and yoo are certainly femiliarwith the excellent fpoblicatioo
put out annually by the Euro’;iean Comunity Institute for Uniirersity’Studie’si,' '
under the direction of Max 'Kohnstenm fessisted by Mrs, MacLsughlin. A poblicatioo
that is smener but which apj:eers more freouently has just started in Ftanee:
"Les Houvelles Bniversitaires." The present document will therefore confine
1tse1f to stmarlzing the organization of such studies in Europe today.

: A taird and concludiug secu-.. deals with the prospeets ‘of, and proposala
for, 1mptoved eoordination. ‘ A particularly serious prohlem :la the :lnfrequeney

" of exchanges oetween out European univetsities. - Where nat:lonalist traditions

. are ‘not the mai.n obstacle, differenees *La structure mntahty and language act




:~f~one nay be optimistic regarding a2 rapprochement of the Universities of the 8ix,

an enormous amount remains to be done before the same can be said of those of

e Europe and the United States. The distances which must be overcome are not

"oeij structorei or‘linguistic‘ they are also oifferences of space and - it has
Lf’to be said - of our very concept of the world 1ta dynamism and its 1nte11ectua1

‘Ldimensions | | ‘

E True, technical integration is to some exteut being achieved through the
intensive circulation of books and documents.) It is even frequently true that
there i5 a higher level of awareness of Community problems in one of your uni— -

, vetsities than io a European university. I believe, however, that this is not
lenough_to‘promote the particular4rype of conceptua1~unity necessery to the
fhetmonioos development of ﬂestern civilizarion.4 Unless practicai solutions are‘

‘ sought, the universities of cur two continents, each pursuing its own intellec—\

Tﬁftnal thythm and ‘direction will increasingly diverge..

7 Haterially, such solutions are hard to achieve, but they are becoming Iess
eo, and are,>1nrany case, essential. They consist in multiplying cooperative
'wotk and. discusaion at all levels of the teaching profession - teachers, agsis-

‘tants, students.... The exchange of text books is not sufficient, nor is the

pririlege of individual visits. We have to take our places in a new age.

Together,we'nnst consider how this car be dome.




EUROPEAN STUDIES IN EUROPE

Ii- Historical

Schematically, there are two distinct series‘of attempts to organize the
: teeching of European unity problems. They correspond to two different pol tical‘
rapproaches whicb while the one succeeded ‘the other, have nonetheless continued
;to some extent to coexist. | | |
Tbe frrst attempts were tﬁe mostrambitious. 'They attest to the~belief ofi
the;fouaders of the European movements in repid sno comprehensioe political pro— |
gress. The 1948 Coogress io the Hague, which geve4b1tth to the Council of Eure f
ope and to the different federalist groups, is certainly at the origin of the .

' concept of higher educational establishments to train European citizens and civilf

servants' Institutes of European Studies, the College of Europe in Bruges, the , j'>°

Centre International FQZwation Européenne (International Center for European '
Training), or CIFE. These eseablishments continue to operate but remain some~ s;}
B what uutside the teeching profession in the ttue sense of the word, having‘pref

ceded that profession by several years in this course.

The mnst recent endeavors are those which developed within the teaching pro— -

feSsion when Community'institutions started to become a reality, after 1952 with
,the ECSC ard even more so efter 1958 with the Common Harket. Considered indi-

e ividually, they ere much more modest and empirical but together they add up to

c,the alrea&y vast end continually expanding organizational effort described below.r" .

Midway between these two categories stands ‘the: grandiose endeavor repre- ‘ 

si ted by the Esropean Bni “rsi"'zf Floreoce, 1n ias ambitiousness approaching




| the spirit of rhe‘pioueers of the‘1948 Congress, but in its sclentific method
}closer to‘that of the Commhnities; It 15 perhaps because the authors of this
project were unable to choose between a certain idealism and a certain techno-‘

~cracy that it has, since 1962 been practically wrecked by the combined hostility

'of in particular, ‘the French Government and the German universities.

- The Specialized Institutes

qunceived in a period of faith, the‘specialized inStituteskheve retained
their idealistic character, notably because borh sraff aed studehrs are voiune
teers and, as a group, represent the pre-conception of s:cﬁlturallyfrhregrated
y Europe. The teaching is esseﬁtiaily European; huﬁanist:and, 1n.gesera1. feder-
'alist. | | | | | | |
- Attached to, or otherwisc affiliated with rhe official education system
in the different countries, thes& Institutes have above all affinities with |
one another. In 1951 they founded an Association which today numbers twenty
‘members (A.I.E.E.). Two bodies bordering upon this Association, the College of
Europe inkBruges and the Inrerparianai Centre in Nice are stamped by the per—
sonalities of their Rectors, Henrirnrugﬁacs and Aiexandre Marc, bpth of whonm are
known es outstaﬁding expoaects of Europesn‘federalist dbctrine. kAnnex I) |
_ The high degree of specialization of these establishments 18 a measure of
kboth rheir usefulness and their limitations.e Their students, few in number, are

'e ézawn from the alteady initiated and, by reascn of the difficulty of integratin37, ¢

o i'this European study scheme within the normal university program, their recruit*

'”'i';'fment is somewhar haphazard.,_afgg,fc‘ﬁﬁ



III -~ -The Faculties

, i fhe trend within the Ccmmhnity's univercitj facultics‘is cf a tota11y~d1f~v
o ferenticharacter.' Its origins are ccmpletély empirical

While certain professors of law and economica figured promineutly in the ‘
very conceptinn of the European Treaties, the teaching profeseion as a whole
‘was at the outset extremely reserved in the,face of the political idea implied
‘by 1nteg:atioc; ,sgmé profeSsoré'may héVe been’déccrred Byitbe passioncte at-
Tmosphere of the federalist cémpaigns, others by :hc geograpﬁical limitations of 
the internationalist design. The Left's hostility to the building c£ Europe
'long barred the way to the teachiﬁg body. vfinclly,‘icrwas nacurél'for the
| teaching’prcfession to wait uﬁtil_the experimenc attained the dignity ofkah
| exact science. .

In view of this traditic”41 warincsc anc bf thekscructuralyrigidity which
: is standard in Ecrppc, what might appear aé'asthiébing'slcwness to Américag
ﬁnivefsities (which,ptomptly took account of’thé‘hew'pheﬁcmcncn) was in‘fact a
fairly normal rate of evolution. | . | | |

The early years witnessed chiefly individual approaches which became in~
- creasingly numerous as legal and economic caSes were~subm1tted to the experts
for‘advice. Tbo scope of the ECSC was too narrow to justify systematic educa- |

‘:‘tional ventutes and it was not until 1960 and the growth of the Common Market,

N " 'that a true mnvement of coliective 1nterest got under way. The first erganiza—jlyvfc

tianal effort was made 1n France by a group of econamists of the Paris Law,

fFaculty,‘wbc set up a Branch,3

jwhich’was transformedfinto a Faculty Center in B
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When this official consecration was assured, much of the ground lost by the
failure of the European University of Florence (Annex III) was tecovered through,‘
the progressive "Europeanization of the university faculties. Most important,

a,prototype of Community teaching provided a“model for further attempts.v“ '
IV - Current Developments

The services of the European Communities have been effective catalysts, by
encouraging visits to the institutions by teachers and students, and by pro-
| viding discussion seminars, which were generally at the root of more permanent
creations. Notably, in France, we have promoted’the formation of associations
of wniversities and institutes to supply ﬁate#ial and intellectual stistance
to the creation of new study courses and documentation centers. Siﬁil#: efforts
’ate being made in Germanyr(where they are sléwed by the highly decenttaiizééii'
; ‘university strﬁctute) and in Italy (Annexes IV,,V;'andrvI). :

But at the present stage, results are OBtained fundamentally wiﬁhihktﬁe‘
national university framework. Communicatioﬁs between the universities of the
V six countries aré still limited. This may appear:paradoxical since the subject
being studied 15 precisely the pooling of resources between institutions.‘ But
account must ‘s taken of the traﬂitional compartmentalization of cultures (them-‘::‘»'
: se1ves the hot:eds of nationalisﬁﬂ the stumbling block of language, the dis- .

'__paxity of systemﬁ wﬁich discaurages teacher and studeﬁt exchanges anﬂ the high

', cost of international seminars. An 1nvestigation undertaken in 1962 concludéd,

"No system of continuous collaboration exists between the Italian universities e

‘;fand other European universities.‘“< ;'_ ;“~f




; It is here that the failute of the European University project is most
severely felt, for the most promising, ‘if not the most spectacular, aspect of
f this ptcject lay in its intergovernmental committees for the harmonlzation of
) programs, and the- equivalence of diplomas aud student records.

To remedy this situation, the European Cammunity Iustitute for Univereity
Studies, under the directiou of Max Kohnstamm (Annex VII) haa undertaken as
a matter of urgency to keep all activitieS‘withlurthls field under constant
review. This seuiew,’which also covers research snd study’in the United King~
dom and the United States, is published annually. Experienee hes convinced us
that this 1is the right way to channel our efforts to prevent the intellectual
currents which are developing in each of our countries with respect to European
unification from being swamped by individual national dogmas - which would be
contrary to ehe very 1dee of Federation - audlfrem‘leading to‘an everlepplng of‘
research ptojects.> The £i.st requiteueue ls, therefore, to_organize‘a‘system,'
of mutual iufdtmatiau, and to establish a’Europeeu’uulverslty‘"elearlng.house.”
Practically speaking, working instruments such ss the one published by the
7 Kohnstm Institute, should be in the hauds of all interested universities and »
‘ professors.

In return, each recipient would have to.contribute any information he has,
and cnmplete widely distributed questionnaires. Other publicatiens appearing
) at shorter 1etervals, are undet cousideration,;such as the monthly universlty
fbulletin, "Europeeu Commnnity. l | | L | " |

snother meeus of mutual acquaintanceship is that af the methodological

'fdiscussiou as prectised by Raclne, whieh ee in Europe advocate in preference to, ¥

‘,;_or at least eith priority over, purely ecientific or doctrinal meetiugs. Before :"









